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TEACHING A FOREIGN LANGUAGE TO SPECIAL NEEDS STUDENTS
IN INCLUSIVE CLASSROOM

Actuality of the research. An inclusive classroom allows children with
special needs to learn with typically developing peers of their own age in the same
classroom. This model is becoming more common as schools try to mainstream
their classrooms. Although an inclusive classroom requires many adaptations to
accommodate the needs of its children as well as a skilled staff, with the right
foundation and support, children of all abilities can learn together.

Nowadays schools have inclusion classrooms, but, unfortunately, their number
IS not great. Some have a special education teacher in the room at all times. Others
have special education teachers «push in» at specific times during the day,
depending on the goals for the special education students. In either case, both
teachers are available to help all students.

These classrooms give special education students the support they need while
they learn alongside their general education peers. Studies show that general
education students also benefit from the resources available in an inclusion
classroom.

So the aim of our research is to describe practical teaching strategies for the
inclusive classroom and to show how they work at the foreign language lessons in
secondary schools.

A teacher should take special care when his / her class includes students who
have physical, behavioral and learning impairments. Promoting inclusion will
require the teacher to learn about his/ her students’ needs and create an
environment that is prepared to address those needs. The teacher may also need to
restructure some of his/her lessons and activities accordingly.

There are five benefits of inclusion classrooms [1]:

1) More Teachers = More Assistance (The general education teacher and
special education teacher often work together to teach and manage the class. This
arrangement is often called collaborative team teaching);

2) Supportive Strategies (The teachers weave in specially designed instruction
and support that can help students make progress. For example, while one teacher
works with some of the students, the other teacher may work with a smaller group
to review material);

3) A Variety of Teaching Approaches (inclusion classrooms can accommodate
children with a wide range of learning styles and needs. Teachers meet everyone’s
needs by presenting lessons in different ways. for example, they may use a lot of
visual aids to add interest and increase understanding);
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4) Access to Learning Specialists (in addition to having a special education
teacher available, an inclusion class often brings in reading specialists and other
service providers. These professionals may have particular insight into what’s
challenging for your child and how he can be helped);

5) Resources, Resources and More Resources (these might be the rooms that
get the laptops, the interactive whiteboards or the innovative alternatives to old-
fashioned textbooks. If free tutoring is offered after school, kids in the classroom
with the greatest needs may get to be first in line).

There exist 5 strategies for structuring an inclusive classroom environment [2]:
1) all students benefit from a multi-sensory approach to learning; 2) individualized
expectations are fair; 3) station activities, or centers, benefit all learners; 4) develop
a clear set of rules and expectations for your classroom; 5) be flexible!

But unfortunately there are some common myths and misconceptions around
the teaching of learners with special educational needs (SENSs) [4]: 1) you have to
be a specialist psychologist or specially trained teacher to know how to teach these
learners; 2) other learners in the class make less progress when they are taught with
learners with SENSs; 3) learners with SENs cannot learn languages; 4) it takes a lot
of extra time and planning; 5) a teacher can’t ‘fix’ the learner’s problem so there is
nothing I can do.

Judie Haynes singles out 7 key strategies classroom teachers must know to
provide an effective learning environment for English language learners. These seven
strategies are designed to help teachers meet the needs of all the students in their
classes and to help make the mainstream classroom more inclusive for ELLs [3]:

1) Provide comprehensible input for ELLS. Language is not «soaked up.» The
learner must understand the message that is conveyed. If that teacher provides
information by lecturing in the front of a classroom, the English language learner
will not be receiving this input. Teachers need to speak more slowly, use gestures
and body language to get across the meaning to ELLSs.

2) Make lessons visual. Use visual representations of new vocabulary and use
graphs, maps, photographs, drawings and charts to introduce new vocabulary and
concepts. Tell a story about information in the textbook using visuals. Create
semantic and story maps, graphic organizers to teach students how to organize
information.

3) Link new information to prior knowledge. Teachers need to consider what
schema ELL students brings to the classroom and to link instruction to the students’
personal, cultural, and world experiences. Teachers also need to know what their
students do not know. They must understand how culture impacts learning in their
classroom.

4) Determine key concepts for the unit and define language and content objects
for each lesson. Teachers write the key concept for a unit of study in student-
friendly language and post it in the room. Classroom teachers also need to set
language objectives for the ELLs in their class. A language objective might be to
learn new vocabulary, find the nouns in a lesson, or apply a grammar rule.

5) Modify vocabulary instruction for ELLs. English language learners require
direct instruction of new vocabulary. Content area teachers should teach new
vocabulary words that occur in the text as well as those related to the subject matter.
Word wall should be used at all grade levels.
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6) Use cooperative learning strategies. Lecture style teaching excludes ELLs
from the learning in a classroom. We don’t want to relegate ELLs to the fringes of
the classroom doing a separate lesson with a classroom aide or ESL teacher.
Working in small groups is especially beneficial to ELLs who have an authentic
reason to use academic vocabulary and real reasons to discuss key concepts. ELLS
benefit from cooperative learning structures. Give students a job in a group.
Monitor that they are participating.

7) Modify testing and homework for ELLs. Content area homework and
assessments needs to be differentiated for ELLs. Teachers should allow alternative
types of assessment: oral, drawings, physical response (e.g., act-it-out), and
manipulative as well as modification to the test. Homework and assessment should
be directly linked to classroom instruction and students should be provided with
study guides so that they know what to study. Remember that the ELLS in your
class may not be able to take notes.

We can also single out some more tips for an inclusive foreign language
classroom, such as: 1) See the learner and not the label. Learners with special
educational needs are people with personality; 2) Encourage and use activities
which develop empathy and understanding in your classroom at all times; 3) create
a learning contract where the inclusive ethos is clear. For example, set rules which
clearly state the underlying values of your classroom; 4) give opportunities for
learners to present and practice language in different ways and in different senses;
5) Develop a peer mentoring or buddy system, where learners help each other and
share skills; 6) Think carefully about how you give instructions. Make them clear,
concise, give them on a step-by-step basis. Give them in the order you want them
done and very simply. Check by giving an example and getting an example from the
learners; 7) Use positive classroom language. Say what you want learners to do, not
what you don’t want them; 8) Use visuals to reinforce rules and routines. Have a set
of pictures showing different parts of your lesson — listening (ear), speaking
(mouth), writing (pen) reading (book) and put these on the board at the start of the
lesson to show the order for the day; 9) Think about your learners needs and have a
seating plan. For example, hearing impaired learners will need to sit near the
teacher, learners with ADHD need to sit away from distractions such as windows
and radiators; 10) And don’t be afraid to ask other people, the parents / carers, other
professionals and above all, the learner. They will know what works.

So at the end we can make a conclusion that studies show that general
education students benefit from the resources available in an inclusion classroom;
the teacher can help all children in an inclusion classroom, not just special
education students; a key teaching strategy in an inclusion classroom is to break
students into small groups and teach kids according to their particular learning style
and ability.
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B3AEMO/IIS JITEX
I3 3ATAJIBHUM HEJJOPO3BUHEHHSIM MOBJIEHHS
Y €EIMHOMY COHIAJIBHO-PO3BUBAJIBHOMY CEPEJOBHIIII

B3aemonis — 1e mporec 6e3mocepeHporo abo OmocepeIKOBAaHOIO BIUIMBY
CyO’€KTIB OJTHE Ha OJHOIO, KU MOPOKYE MPUUMHHY OOYMOBJIEHICTh IXHIX JIH 1
B3a€MO3B SI30K [4].

[ToHsTTS «B3aemMoJiss» HaJI3BUYAiHO OaraTo3HayHe. AJjie MpoaHali30BaHa
HAayKOBa Ta METOAMYHA JiTeparypa (¢igocodcebka, megaroriyia, MCUXo0JIOTIYHA Ta
COITIOJIOTIYHA), Jla€ TIJACTaBUM  CBEPXOKYBATH, 10 TOHATTA — «B3aEMOJISN»
3aCTOCOBYETHCS PI3HUMU HAyKaMH ajieé TPAKTYeTbCS HUMH, SIK TIOJICEMIYHE
MOHSATTS, SIKE PI3HUTHCA B 3aJIEKHOCTI BiJ acCHEeKTy 1 METH, SIKa CTaBUTHCS B
JTOCIIKEeHH [2].

Mu po3risiaeMo «B3a€EMOJIIIO», SIK CHIBHY JISUIBHICTD KIJTBKOX CYO’€KTIB, 110
nepeOyBarOTh B OJTHOMY COIIAJIBHOMY CEPEJIOBUIII TIPH SIKI pe3yibTaT /il OJJHOTO 3
HUX BIUTMBAE HA 1HIII, 1[0 3MIHIOE IXHIO TUHAMIYHY TTOBEIIHKY.

JluTHA ONaHOBY€E HABKOJIMILIHINA CBIT, HA0yBa€ JOCBIAY CYCIUIbHOI MOBEIIHKH
came uepe3 B3aEMOJIII0, SIKa MMOUYMHAETHCS 3 CAMOTO PaHHBOTO JTUTHUHCTBA Y CiMI Ta
HaOepee 00epTiB y AOMIKUIBHOMY HABYAJIbHOMY 3aKJIa/Il.

Y JOmKITEHOMY BIlll y AUTHHH (OPMYIOTHCS HABUYKH TOBEIIHKH SKI
JIOTIOMAralTh PEryJIlOBaTH CTOCYHKHM 3 OTOUYIOUMMH. YMIHHS CIUJIKyBaTHCH,
HNIATPUMYBATH APY>KHI B3aEMHUHH 1 B3a€MOJISITH, CHIBIIPAIIOBATH 1 CIIBICHYBAaTH 3
JIOJbMU, B IIJIOMYy, II€ HEOOXiJHI CKJIaJ0BI TIOBHOIIIHHO PO3BHHEHOI 1
caMopeaTizoBaHOi OCOOMCTOCTI, IIe 3alopyKa YCHIIIHOTO TMCUXIYHOTO 370POB’s
JTUTUHHU.

S.JI. KonomuHckuii 3a3Hayae, MO caMe B JOLIKUIBHOMY BIIll YTBOPIOETHCS
HOHATTA JOOPHUX MOYYTTIB JO IHIIMX JroAed. MDKOCOOUCTICHE crpuiiMaHHS Ta
PO3YMiHHSI HAWOLIbIT €(EeKTUBHO PO3BUBAETHCS Yy B3a€EMOJIl OJHOJITKIB OJWH 3
OJIHUM, 110 (OpPMY€E TaKi OCOOUCTICHI MO3UTUBHI SIKOCTI, SIK: CIIBYYTTS, IPAarHEHHS
JI0 HaJIlaHHS JOTIOMOTH, IPYXHS MIATPUMKA, BMIHHS PO3IUIUTH PaIICTh, MOYYTTS
CIIPaBEJIMBOCTI, YECHICTh, MOPSAIHICTh, @ TAKOXK SKICTh, IO 3a0e3Medye 37aTHICTh
710 CaMOTTi3HAHHS Ta CAMOOPIEHTYBaHHSI.

3 TPHOX POKIB y JTUTHHHU BUHHUKAE MOTpeda y CHIIKyBaHHI OJIMH 3 OAHUM TOOTO
TUTHHA TparHe B3aemoniatu. 3a pociipxeHHsmu JL.M.Iuninuua, panHi Gopmu
CHUJIKyBaHHs 0arato B Y4OMY BHU3HAUYaAIOTh iX MOJAJIBIINNA PO3BUTOK 1 BILTUBAIOThH Ha
OCOOMCTICTH JIIOAMHU, HA MOTO CTAaBJIEHHS JI0 OTOUYIOUMX JIIOJIEH, 10 cede, 10 CBITY.
SIKI10 y AUTHHU HEAOCTAaTHBO C(HOPMOBaAHA 3ATHICTh 10 CIUIKYBAaHHS B IUTUHCTBI,



