172 | Henarorika B cucremi rymMmaniTapHOTO 3HAHHS

BpPaxoOBY€ MOKA3HUKH OAJIICTUKH KyJIl Ta BIACTaHb MOCTPLILY, a TAKOX (AKTOPIB, K1
BIUIMBAIOTh HA TPAEKTOPIIO MOJIBOTY KYJIb: CHJIA BITPY, TEMIIEpATypa MOBITPSI.

[Ipo epeKTUBHICTH TAKOTO KOMIUIEKCY CBITYUTH (haKT MO0 BUKOPUCTAHHS IS
TpPEHYBaHHS BIMNCHKOBOCIYKOOBIIIB, sIKI Opanu yd4actb y 000poHi JloHeubkoro
aepomopTy: MiJ Yac BIAMPAIIOBAHHA CTPUIHO MOKA3HUKHU «KiOOPTiB» 31 CTpLILOU
MOKPAIIMIIUCh MIHIMYM y 2 pa3Hu.

PeanpHa mepeBara eNEKTPOHHOTO THPY pPO3POOKH Kadeapu BIACHKOBOL
nigroroBku HTTY «KIII im. 1. Cikopchkoro» mossira€ B TOMy, III0 MakeTu 30poi €
HaOUIbII HAOMMKEHHMMH JI0 peajbHOl 30poi, TOMYy IpH HABYAJIBHUX MOCTpLIaxX
OPOBOAUTHCS TPEHYBaHHS HATHUCKAaHHS CIyCKOBOTO Tadka 3  peajlbHUM
HaBaHTAXKEHHSAM. TakoXX MIIIEHb IIbOTO €JIEKTPOHHOTO THUPY € OUIBINI JAEIIeBOIO,
ABTOHOMHOIO Ta MOOUIBHOIO, 1110 BaXJIMBO B MOJIBOBUX YMOBAX.

OTxe, poOMMO BHCHOBOK, 110 Ha JaHMM MOMEHT IH(OpMaliiHI TEXHOJOTI]
aKTUBHO I1HTErPYIOTbCS y BIMCBKOBY cdepy VYKpaiHu. AKTHUBHA 1HTErparis
TEXHOJIOT1M B HaBYaJbHI MpPOLIECI BU3HAYAIOTh MIBUIKICTH HAOYTTS y4YaCHUKaAMHU
MEeBHUX HAaBUYOK (CTpiabOu Toio). Came yac crae BUpPIMIAILHUM IMPU HiATOTOBII
npodeciiiHuX KaapiB y BIMCHKOBINA cdepi, SKH MOXHA CKOPOTUTH 32 PaXyHOK
BUKOPHCTAHHS Cy4acHUX 1H(QOpMAIITHUX TEXHOJIOT1H.
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CONNECTIVISM IDEAS IN E-LEARNING APPLICATION

Nowadays, the teaching and learning environment has been enriched with the
Connectivist vision. It has emerged from the distance education research [13]. And
according to this idea, learning happens when knowledge is created when learners
connect and feed information into a learning community, social network [9]. This
vision is based on a model of learning with the learner in the centre, connecting and
constructing knowledge not only in external networks, but also in learners’ personal
histories [1]. The teachers’ role has been presented as a critical friend, co-traveller,
and fellow in the network [1; 8].

Peterson [12] states that the global networked environment now includes
activities such as virtual team projects, virtual conferences, virtual, blogs etcetera.
When speaking about virtual environments, it is important to consider virtual
mobility for students and teachers. Virtual mobility is the way of academic
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collaboration when people from different countries are working and studying
together without crossing borders [13]. The network redefines itself as a field where
the frontiers of creativity can be expanded and where students take responsibility
for their learning [2].

Regarding learning management systems, there are different synonymic
definitions of computer education applications: e-Learning Systems, Learning
Management Systems, Course Management Systems, Content Learning
Management Systems or even Virtual Learning Environments, Information
Platforms etcetera. Currently there are over ninety different LMS systems, ranging
from the most basic text-driven models to systems that offer social learning features
[5]. For example, MOODLE is an open source solution type system and is the most
commonly used in the higher education sphere [4]. However, according to data of a
study presented by Costa et.al [4], despite the advantages of MOODLE, such as
openness, the possibility to create and share information in accordance with
connectivist vision, there are a lot of teachers and students who use learning
management systems to reinforce traditional ways of teaching and learning, for
example only for downloading learning material.

Importantly MOODLE has also been used to deploy MOOCs (Massive Open
Online courses) [3]. The notion of MOOCs is rooted within the ideas of
connectivism in education, «that knowledge should be shared freely, and the desire
to learn should be met without demographic, economic, and geographical
constraints» [15, p. 6]. The most well-known MOOC:s are sites such as Coursera,
edX, Udacity, Udemy, Khan Academy, and Venture Lab etcetera [7]. MOOCs
represent the latest stage in the evolution of open educational resources [10]. It
gives possibility for «the active engagement of several hundred to several thousand
«students» who self-organize their participation according to learning goals, prior
knowledge and skills, and common interests» [11, p. 4].

Thus, learning management systems and massive online courses, emerged in
framework of connectivist ideas, reinforce higher access to education and develop
collaboration and diversity among students and teachers, motivate them to apply
more innovative technologies in education. As stated by Ferrari, Cachia and Punie
[6], information technologies in education should become a platform to foster
creative learning and innovative teaching that offer many opportunities for
constructive change.
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Kaumenko K.B.
BUKIAOAY UWOT K8ANIQIKaYiliHOT Kame2opii,
BUKIA0AY CNEeYLATbHUX OUCYUNIIIH,
Llipnuyuii koneoxc /{BH3 « Kpusopizekuii HayioHanbHutll yHigepcumemy

AKTUBI3ALIA HABYAJIbHO-TBOPYOI JISAJIBHOCTI CTYJAEHTIB
IIL YAC BUBYEHHA EKOHOMIYHUX JUCLHUIIJITH

AKTHBHICTB — II€ OCHOBA IHHOBAIL[IHOCTI.

InHOBaIiiiHE HaBYaHHS — 1€ 30pI€EHTOBaHA Ha JWHAMIYHI 3MIiHU B
HABKOJIMIITHLOMY CBITI HaBYaJIbHAa JisJIbHICTH, fSKa TIPYHTYETbCS Ha PO3BHUTKY
pPI3HOMAaHITHUX (OpPM MUCIEHHS, TBOPUYMUX 3110HOCTEH, BUCOKUX COILAJIbHO-
aJalTUBHUX MOKJIMBOCTEN 0COOMCTOCTI.

[limx dYac BUBYECHHS CKOHOMIYHMX JUCHUIUIIH Y KOJEIKI  MOXKHA
BUKOPHCTOBYBAaTH TaKl IHHOBAIIWHI TMIAXOJM, TEXHOJOri Ta METOAMKH, IO
CHPUSIOTH PO3BUTKY TBOPUOI'O MOTEHI[IANY CTY/I€HTIB:

* TEXHOJIOTIIO MOSCHIOBAILHO-UTFOCTPATUBHOTO HABYAHHSI, CYTh SKOI IMOJISITAE
B 1H(GOpPMYyBaHHI, TIPOCBITI ¥ oOpraxizaiii PenpoayKTHUBHOI AISUTBHOCTI 3 METOIO
BUPOOJIEHHS 3arajJbHOHABYAIBHUX YMIHb: HaBYAJIbHO-OpraHi3aliitHUX, HaBYaJIbHO-
1H(popMaLIiHUX 1 cCrIeHIAJIbHUX;

* TEXHOJIOTII0 IHTEPAKTMBHOTO HAaBYaHHs, TOJOBHOIO METOK SKOI €
M1JTOTOBKAa OCOOKMCTOCTI JI0 PEAIbHOTO JKUTTS, TIEPEXia BiJ OCOOMCTOCTI CTYy/ICHTA,
10 CaMO1ICHTU(DIKYETHCS, O OCOOUCTOCTI, III0 CAaMOPEaITI3y€EThCS;



