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CTPYKTYpy  THUIHYHBIX CHHTAaKCHYECKHMX  0Opa3oBaHUM, OHU  MO3BOJIAIOT
OTCIIC)KUBATH TPAMMATHYECKHUE OCOOCHHOCTH SI3bIKa [2].

Upe3BbIYaliHO Pa3HOLBETHBIN JIEKCHUECKHI COCTaB (Ppa3eoOrnyecKux €IWHUII, B
TOM YHCJIE TMCEBIOCIOB, OE€39KBUBAJIEHTHBIX E€IUHMI], HAJIMYUE NapalIeIbHBIX
CTPYKTYp, CTUJIMCTHYECKH OCJIOXHEHHBIX (urypamu peud, naenaiT (paszeo-
JIOTUYECKUE EAMHUIBI OJIarofaTHBIM y4eOHBIM MaTepHajoM Ui (HOpMHUpPOBAHUS
JIMHTBUCTHYECKOW KOMIIETEHLIUH.

Kak u3BectHO, (ppazeonornueckuil GoHA THOO00TO si3pIKa OTOOpaKaeT SPKOCTb,
DKCIIPECCUBHO-OMOLIMOHAJIBHBIM  MOTEHUMAd W  CTWIMCTUYHOCTh. M3ydeHue
HEOONBIIOr0 KOJUYECTBAa (Hpa3eoIOTUYECKUX E€AWHMI] MO3BOJIUT CTYyACHTaM
YBEJIMYNATH apCEHal JIMHTBUCTUYECKHUX CPEICTB, KOMMYHHUKATUBHBIX CTpaTerui [2].

[Toctynatel Teopuu (ppazeonoruu, Pppa3eoqoruHueckue €IUHULBI KaK TaKOBBIE,
KOHEYHO, HE MOT'YT OBbITh OTJICJIbHBIM NPEAMETOM H3yueHUs B TexHHUueckoM BY3e,
HO YMEJIO MWCIOJb30BAHbI, OHU YIYYIIAIOT padboOTy, Bedb HMEIOT BBICOKHE
MOTHBAllMOHHBbIE XapaKTepUCTUKU. WX HOBH3HA, MO3HABaTEIbHBIA, HH(OpMa-
TUBHBIA TMOTEHUHMAT TPEOYIOT TBOPYECKOTO MOAXO0JAa M CHOCOOCTBYIOT MOJIOMKH-
TEJIbHOW YCTAHOBKE ayIUTOPHH.
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SOME MODERN TECHNIQUES
FOR TEACHING ENGLISH VOCABULARY

With hundreds of thousands of words in the English language, teaching
vocabulary can seem like a very daunting prospect. Remember though that the
average native speaker uses around only five thousand words in everyday speech.
Moreover, students won't need to produce every word they learn, some they will
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just need to recognize. Selecting what to teach, based on frequency and usefulness
to the needs of particular students is therefore essential. Once you have chosen what
to teach, the next important steps are to consider what students need to know about
the items, and how you can teach them.

According to Oxford University Press, “Students need to be able to do so much
more than reel off lists of vocabulary. They need to be able to manipulate the
language so that it can support their communicative needs.” [1].

This comes through a combination of memorization, reading, dictionary usage,
context and other activities such as online games. Students must use a new word
10 to 16 times before it sinks in.

English vocabulary can be tricky, particularly if it is not a student’s first
language. ldentical words can often have different meanings depending on the
context in which they are used. Lexicon can also change over the course of time,
meaning words can change meaning. Grammar and structure must be tackled to
ensure that words are being used correctly.

It is widely-known that presentation of new language items should be
immediately followed by their practice. New knowledge needs to be integrated into
existing knowledge, i.e. the learner’s existing network of word associations, what is
called the mental lexicon [3].

There are a lot of different types of tasks that teacher can use to help students to
transfer new words into long-term memory. Such tasks are either receptive, when
learners make judgments about words, but do not necessarily produce them, or
productive, in which learners are required to insert the newly studied words into
some kind of speaking or writing activity. Definitely such division is a bit vague as
receptive tasks can become productive if the learners are invited to talk about their
judgments.

So, the tasks in which students make decisions about words can be divided into
the following types:

1) Identifying words simply means finding them where they may be “hidden”, for
example, in the text, e.g. students may be asked to count the number of times the
word occurs in the text, or to find all the phrasal verbs, or to underline words and
phrases in the text which convey the whole idea of the article etc. [4].

Then students can be asked to read the text, turn it over and answer if the given
words occurred in the text. Identification is also the process students apply in task in
which they have to unscramble anagrams, such as saogtu — quotas etc. But it should
be mentioned that for intermediate level students such kind of identifying should
include more grammatically-oriented exercises, e.g. tasks where students are asked to
underline the correct part of speech for each word as it is used in the text which
precedes the exercise [5].

2) Selecting tasks are cognitively more complex than identifying tasks since they
involve both recognizing words and making choice among them. This may take the
form of choosing the “odd one out” task, which provides students with the set of
words and phrases related to each other and belonging to the same lexical row, and
the learners are proposed to find the word which doesn’t correspond to the row in
each set. Such kind of activity not necessarily has a written answer. More important
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Is that learners are able to prove their opinions and justify their choice selecting
those answers which are suitable for them among the suggested opinions.

3) Matching involves first recognizing words and then matching them, for
example: a visual representative task, in which students are offered to match words
with the illustration offered; finding a synonym; selecting an antonym; choosing a
definition; forming a collocation, a task in which students are proposed to match
nouns with verbs as they are used in the text or combine words to form word
partnerships.

4) Sorting activities require students to sort words into different categories. These
categories can be either given or guessed, e.g. an exercise where the given terms,
phrases or words should be classified into groups according to various criteria and
functions.

5) Ranking and sequencing require students to put words into some kind of order.
This involves arranging words on a cline, for example, adverbs of frequency.
Learners may be encouraged to express their opinions and rank the given items
according to their preference. In such kind of tasks there may be no right answer,
but the exercise of making the choices and comparing them with a classmate’s
choices is a good “brain work”.

Productive stages are of three main types:

Stage 1: Noticing and understanding new words

Introducing nouns, things, objects, animals, etc... Visual elements work best with
concrete nouns, but try to go beyond flashcards and illustrations. Try to use real objects
whenever possible, or even sounds, smells, and tastes. Appeal to all of your students’
senses!

Introducing adjectives. Opposites, like “big” and “small”, “long” and “short”, are
usually illustrated with pictures, but here’s another case where realia will help you
teach new adjectives; the use of real life objects is wonderful for words like “soft”
and “rough”, adjectives that may take precious minutes of class time to explain.
For more advanced adjectives, like “stunning”, “gorgeous”, “spectacular”, “huge”,
or “immense”, bring in photos of famous sights from around the world like the
Louvre, Egyptian pyramids, the Eiffel Tower, etc...then use these new adjectives to
describe these places in ways that clearly illustrate their meaning.

Introducing abstracts. There are things you simply cannot teach with a flashcard.
What works best in these cases are synonyms, definitions, substitutions, or simply
placing students within a given context. Consider this simple example: To teach the
difference between “early” and “late”, remind students what time class begins, then
state that those who arrive before this time are “early” while those that arrive after
this time are “late”.

Stage 2: Recognizing new words.

Bingo. Bingo is one of the most versatile games employed by ESL teachers.
For younger learners, make bingo cards with illustrations, and call out each word.
For those who can read, do the opposite, make the cards with words, then draw the
flashcards from a bag. For teens or adult learners, you can make cards with the
definition and call out the words, or vice versa.
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Fill in the blanks (with options). Hand out a piece of written text (anything from a
description, song, letter, to even a short story) with blank spaces that must be filled
in from a list of words. You can adapt this to longer texts, and also have longer
word lists.

Stage 3: Producing vocabulary.

Descriptions. From a newspaper photo of a recent event to a personal account of
a recent trip, there are countless things students can describe while putting new
vocabulary to good use. This goes for both oral and written descriptions. You may
give them some guidance, like indicating that they have to use at least five
adjectives in their description, or five words related to sports, weather, etc...to no
guidance at all.

Mind maps or brainstorming. Tell students they need to think of words they can
use to describe the weather. Write “weather” at the center of a blackboard or
whiteboard and circle it. Write every word supplied by students as “rays” that shoot
out this circle. They should reply with previously taught words, like “chilly”,
“scorching”, or “mild”. This works great for vocabulary review lessons.

Guess what I'm thinking. Students take turns describing something, like a place:
“I’m thinking of a place that is so huge it takes visitors hours to see all of it. It has
stunning works of art. It is a breathtaking building, very old, but with a modern glass
pyramid in the front.” Students choose to be as obvious or as cryptic as they like.
Even little ones can do this with simple descriptions: “It's an animal. It has a very
long neck and big brown spots.” Or simply state a series of words: “Africa, black and
white, stripes”. It’s better to teach vocabulary in context, in other words, teach highly
descriptive adjectives when the lesson is about travel. Or clothes and accessories
when you’re talking about shopping. Never teach a list of words just because, or
students won’t have a chance to practice this new vocabulary.

Learning vocabulary game is a special helper in the process of integrating new
words as well. Game factor can make words more memorable and help to involve
every student into the class work. Most games offered by the authors of the modern
textbooks are role plays, mainly pair work [2]. They are not precisely vocabulary
games but give an opportunity to practice speaking skills on the basis of the vocabulary
learned while working through the unit. These tasks are based on realistic problems or
situations and are designed to motivate learners, develop their skills working in teams,
delegating and interacting effectively with each other.

We can conclude that all these activities give students possibility to practice their
communication and language skills in order to develop fluency in speech and put
professional vocabulary to practice. They make work non-routine and keep learners
being interested and active during the whole class.
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HABYAHHS CTYJAEHTIB 3AKJIAJIIB BUILIOI OCBITHU
KOJIOPUCTHUIII MOPCBKOT'O IIEU3AXKY

VY mpodeciitHiil qiSIbHOCTI XYJ0KHUKY HEOOX1HO IPaMOTHO BUKOPHUCTOBYBATHU
MO>KJIMBOCTI KOJIOPY JUIsl TapMOHI3allil HaBKOJIMIIHBOTO CEPEIOBUINA Ta Y MPOLEC]
CTBOpPEHHS MeM3axy.

AKTyaJlbHUM 3aBJaHHAM 00pa3oTBOpPYOi (PaxoBOi MIATOTOBKM € ONAHYBAHHS
TeOopli KOJbOPY Ta MPAKTUYHE OBOJOIHHSA OCHOBHUMH MPHUHLIUIIAMUA BUKOPUCTAHHS
KOJIbOPY B MOPCHKOMY TMei3axki. AHamni3 mpaib XyAoKHHUKIB-Tiegarorie M. Kpu-
MoBa [2], K. Koposina [1] Ta I. AliBazoBcbkoro [3] HagaB MOXJIMBICTH OOIPYH-
TyBaTM METOJM HABYaHHS CTYJEHTIB 3aKjaJiB BHUIIOI OCBITU KOJOPUCTHUII
MOPCBHKOTO Tei3axy. 31e01IbIIOr0 OCHOBHUI BHUKIIAJ MarTeplaay OMHpPAETbCA Ha
KOJIOPUCTUKY TME€i3aXy B LIJIOMY Ha OCHOBI IUIEHEPHOI NpPAaKTUKU. B ocTaHHIX
JOCIIKEHHAX 1 MyOJiKallisix, B SKMX 3alpONOHOBAHO PO3B’sI3aHHS 1i€l poOemMu,
3aCBIYEHO, [0 METOAM HaBUYaHHS OCOOJIMBOCTEH KOJOPUCTHUKH MOPCHKOTO
nen3axy MpeicTaBiIeHO HeJ0CTaTHbO.

Mera 1 3aBIaHHSA CTATTI TOJATAE y PO3KPUTTI METOJMIB HABYAHHS CTYJCHTIB
3aKJ1a/1iB BUIIO1 OCBITH KOJIOPUCTHUIII MOPCHKOTO TTEH3aXKY.

B ocHOBYy HaBuaHHSI CTYAEHTIB KOJOPHUCTHIIl MOPCHKOIO TEi3axy MOKIaIeHO
METO/I 3aCTOCYBaHHS TEOPETUUHUX 3HAHb MPO KOJIpP HA MPaKTHIIL.

VY TBOpI KOJIIp CTAa€ MPOBITHUM €IEMEHTOM, SIKUM CIIPHSIE POSKPUTTIO OCHOBHOTO
3aaymy. Komip — 1e 300pakanbHuii 3aci0 BIIYYTTIB, €eMOI[IHHUX CTaHIB JIOJIUHU Ta
SBUIIl TPUPOIHN, KyIbTYpH. 3 HOro JOMOMOIOI XYIOKHUK Tiepenac KOIipHY
rapMOHII0 HABKOJIMIIIHHOTO CEpeoBUINA. Temi KOJbOPU MAalOTh BJIACTUBICTh
«pyXaTHUCh» 0 TIIs11a4ua, XOJI0IHI — HABIAKH.

OCHOBHMMH OJIMHUIIMU BUBYCHHS CTYJCHTAMH KOJOPHCTHUKH TEH3aXy MOXKHA
BU3HAUUTH:

— KOJIIpHA TapMOHIS — akKaJeMiyHl >KMBOMHCHI TOCTAaHOBKH, KOJOPHCTHKA
MOPCBHKOT0 MEH3aXy 3aJIeXKHO BiJ IOPH POKY, Yacy A00H, CTaHy MOTO/H;

— KOMIIO3HUIIIS — aHaJI13 KOMITO3UIIlT MapUHU;

— TeW3aKHEe CEePeIOBUILE — IJICHEPH] 3aPUCOBKH, HAYEPKH, €TIO/H.



