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ToryxoBCKMII HAIMOHAJBHBIN [IeIarOTMYeCcKNll YHUBEPCUTeT MMeHn AJjekcaHnpa JoBKeHKO

RAJVINTPA®GNNYECKUE MUHYTRHN - OJHA U3 ®OPM COBEPIIEHCTBOBAHUA

I'PAOMIYECKUX HABBIROB IINMICbMA

AHHOTAIMA

JlccnenoBano ofHy 13 (POPM COBEPIIEHCTBOBAHMA KaJIIMTPauecKoro nucbMa — KaJumrpaduyiecKkre MUHYTKY 11 0coDeH-
HOCTM MX IIPOBEJIeHNA B HA4YaJbHBIX KJlaccax. VI3ydeH ONBIT BeAyIINX yduUTeJsell-MeTOIVCTOB.
RurodeBble cjioBa: M1CbMO, KaJIUrpadudeckre MUHYTKY, TpeOOBaHUA K IpaIecKM HaBbIKAM.
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CALLIGRAPHIC MOMENTS - ONE OF THE FORMS OF IMPROVING

WRITING SKILL GRAPHICS

Summary

Studied a form of calligraphy writing improvement — calligraphic moments and their conduct in the primary school.

Studied the experience of leading teachers.
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The article reveals the nature of the assessment of the prospective language teachers’ learning achievements, the principles
of assessment of the Bachelor’s and Master’s students’ learning achievements. The types and forms of the prospective
language teachers’ achievements assessment are classified. The samples of assessment tasks for prospective language

teachers are given.
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The rationale. Ukraine aims to comply with the
world standards concerning the quality of educa-
tional services provided by higher educational in-
stitutions. So far, there have been the researches
mainly exploring the scope and the nature of teach-
er education in English speaking countries of the
Western Europe and North America (N. Avsheniuk,
V. Bazurina, I. Gushlevska, V. Dykan, I. Zadorozh-
na, L. Karpynska, T. Koshmanova, O. Leontyeva,
N. Mukan, S. Nagach, T. Osadcha, A. Sokolova and
N. Yatsyshyn etc). Nowadays the whole world can
witness a diverse and rapid growth of Australia,
and this country has already obtained the world
acknowledgment of its high-class higher education.
However, the issues of teacher education in Aus-
tralia have not been studied yet.

The analysis of the last publications. Ukrainian
and Russian scientists have only begun to scratch this
surface, namely they have dealt with school educa-
tion reforming (A. Volkova), gifted children teaching
(A. Pereverzev), multicultural teacher education (L.
Golub), the trends of higher education reforming (S.
Koreshkova) etc.

The aim of the article is to reveal the scope and
the nature of assessment of prospective language
teachers’ learning achievements assessment at Aus-
tralian universities.
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The delivery of the main data. In Australia, they
define the quality of higher education considering the
degree of the educational aim fulfillment and the value
of this fulfillment [3, p. 6]. The main approaches relating
to the higher education quality definition are outlined
in the concept “Repositioning quality assurance and
accreditation in Australian higher education”, which
was elaborated by Australian Ministry of Education,
Training and Youth [3]. Pursuant to this concept, in the
course of acquiring the high quality higher education,
the students develop the features that reflect their pro-
fessional competence, social values and the prospective
capability to satisfy the society needs and create condu-
cive conditions for the personal growth as well.

The analysis of the publications has shown that
Australian pedagogy distinguishes between the terms
“students’ learning achievements” and “students’
learning outcomes”. The term “learning achieve-
ments” denotes the quality of the knowledge and
skills obtained in the end of a module or a degree,
whereas, the term “learning outcomes” is used to re-
fer to the quality of knowledge, skills and wvalues,
which students need to acquire after a module or a
degree completion [2, p. 9]

The level of the students’ learning achievements
is determined in the course of assessment that sup-
poses diagnosis and record of the achievements. The
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students and the teachers can track the students’
progress considering the assessment results that exist
in the form of the feedback (oral or written teacher’s
remarks), a mark (quantitative point) and a grade
(qualitative point) [2].

The assessment of the students’ learning achieve-
ments is based on a standard-based and a ranking
approaches. A standard-based approach presuppos-
es the diagnosis and the reporting of the learning
achievements in accordance to the modules’ standards
and accomplished teachers’ standards. This approach
is used in the course of providing the students with
educational services. The ranking approach allows
outlining the ranking curve of the learning achieve-
ments of all the students of the country, the state or
the university over a definite period. This kind of the
approach helps to determine the list of the candidates
for the awards, grants and scholarships etc.

The learning achievements of Bachelor’s and
Master’s students are reported differently. That is
the Bachelor’s students get marks that are definite
sets of quantitative points, whereas the Master’s
students are given grades, which are the quantita-
tive points. The rationale of this practice is under-
pinned by the fact that the majority of the Mas-
ter’s students are already in-service teachers, so
that means that they have already achieved the
accomplished teachers’ standards. Hence, it is not
reasonable to judge whether they have met these
standards at 50 or 70 points.

Australian teachers collaboratively with the
boards of the Faculties of Education and Arts elabo-
rate the norms and the criteria of assessments tasks.

It is necessary to underline that Australian peda-
gogy prefers the tasks that teach students to express
their minds explicitly, coherently, with sufficient
profound underpinnings; make their own conclusions
upon the analysis of the scientific publications; devel-
op innovative and creative thinking etc.

Therefore, there are the following criteria for as-
sessment tasks: 1) understanding of the concept of
the task; 2) the meaningfulness of the supportive
documents; 3) the quality of the publications’ analy-
sis; 4) the logic, clarity and originality of the delivery;
4) literacy (the work is checked for grammar, punc-
tuation and spelling mistakes); 5) the references.

The completed assessment tasks of Master’s stu-
dents are granted the following grades: Fail, Pass,
Credit, Distinction, High Distinction. It is up to the
lecturer to award the corresponding grade. The Bach-
elor’s students’ assessment tasks are marked in ac-
cordance to the following straightforward procedure:
100 points are split among three-four summative as-
sessment tasks, so that each task is marked pursu-
ant to the assessment criteria, then all the points are
added. The marks correspond to the grades in the
following way:

- 0 — 49 — Fail;

- 50 — 64 —Pass;

- 65 — 74 — Credit;

- 75 — 84%— Distinction;

- 85 — 100 — High Distinction.

In the edge of the 21st century the educational
community realized non-effectiveness of the repro-
ducing method of learning. Due to this, the meth-
od in question was substituted by learner-centered
method. The switch to the learner-centered meth-
od was determined by the acknowledgement of the
concept developed by John and Black regarding the
assessment as a life-long learning [1]. According to
this concept, the assessment is to be combined with
self-assessment and reflection of the achievements.

Therefore, the acquired skills of reflection are highly
welcome to turn into continuous self-assessment and
hence provide the person with the opportunities for
permanent personal and professional growth.

Australian educators A. Scarino and A. Liddicoat
elaborated a guide to assist the deans, lecturers and
tutors of the faculties that conduct language teach-
er training and the language teachers of schools in
assessing students’ language and culture learning
achievements. Pursuant to these recommendations, it
is essential to consider the following issues:

1. To set the criterion or a set of criteria for as-
sessment tasks. It may be 1) the level of the foreign
language knowledge (grammar, spelling rules, vari-
ety of vocabulary, complexity of syntax), 2) the level
of accuracy and lexical appropriacy; 3) the quality of
pronunciation; 4) the level of intercultural self-iden-
tification etc.

2. To determine and measure the students' learn-
ing achievements by means of written tasks (projects,
tests, retelling, essays) and oral tasks (presentations,
debates, role-plays, discussions, answers), direct com-
munication in target language with students concern-
ing the issues of intercultural interaction or any gen-
eral topic, students' self-reflection.

3. To award the mark or the grade in accordance
to the set assessment criteria and norms.

4. To verify the validity of the obtained conclu-
sions as for students' learning achievements. The lec-
turer is responsible for the validity of these conclu-
sions. Moreover, it is possible to judge the validity by
means of peer-viewing, comparison of the students’
assessment tasks on the level of a region or a state
[4, p. 71].

We are going to characterize the types of the as-
sessment that are widely used at Australian univer-
sities at the Faculties of Education on the grounds of
the following classification:

a) subject to periodicity:

- formative assessment (conducted every session
to track students' current knowledge, skills and un-
derstanding in forms of tutor's feedback on students'
performance in the class);

- summative assessment (exists in the form of the
assessment tasks that are to be submitted by the due
date upon the module completion);

The formative assessment of the learning achieve-
ment of the prospective language teachers fulfills in
Australia pedagogy, as well as in Ukrainian one, the
following functions:

1) Learning, which favors deepening, broadening,
improving and reinforcing the knowledge on foreign
language and culture, pedagogy, in particular issues
of language teaching.

2) Corrective, which helps to determine and rec-
tify the gaps and misconceptions in students' knowl-
edge, skills and values.

3) Educational, that spurs students towards the
constant diligent work regarding foreign language
level increase and maintenance; foreign language
teaching skills in mainstream and special education
as well; developing the responsibility for educational
advocacy etc.

4) Developing, which intends to foster memory,
critical thinking, organization skills, public speech
confidence, creativity, learning interest, self-reflec-
tion capability development;

5) Motivational, that aims to form an adequate
self-esteem, assures the chances of successful obtain-
ing of the professional competences.

It is necessary to mention that marks and grades
are awarded only for the summative assessment

[TEJATOI'MYHI
TA TICUXOAOIUTT HAYKU



[TEJATOI'MYHI
TA TICUXOAOIYTT HAYKU

78 «Moaoauit BueHU» * No 4 (07) » kBiTeHB, 2014 p.

tasks. The formative assessments ends up with the
lecturer's / tutor's oral or written feedback. In spite
of the fact that the summative assessment is car-
ried out in the end of the module, the students work
on its tasks completion within the semester. Usual-
ly students are supposed to complete three-four as-
sessment tasks, wherein the portfolio is an obligatory
part of almost all the module's tasks.

b) subject to what item of learning achievements
is assessed:

- assessment of the theoretical knowledge;

- assessment of skills;

- assessment of student's personal characteristics;

- assessment of the quality of the performed task
(coherency, accuracy, relevance to the topic, prop-
er referencing, theoretical underpinnings, spelling,
grammar, lexical, punctuation accuracy);

c¢) subject to the assessor

- assessment by the lecturer / tutor, that exists
in the form of teachers feedback or awarding a mark
or a grade;

- peer-assessment, that is used at tutorials, semi-
nars, workshops and independent work and exists in
the form of peer analysis of the performed tasks over
the semester;

self-assessment, which is provided by 1) re-
flexive journals maintained by the students over the
course of their professional experience and 2) various
portfolios being created over the semester time.

Now we would overview the assessment tasks for
the Bachelor's students (BEd + BA (Languages)), in-
volving the University of Sydney as an example.

PORTFOLIO

Portfolio enables the students to conduct self-re-
flection of their progress in terms of knowledge and
skills. Moreover, portfolio helps the lecturers to trace
the students' professional growth, students' paths to-
wards the professional standards.

Australian pedagogy mainly involves the follow-
ing types of portfolios:

a) growth portfolio;

b) best works portfolio;

¢) working portfolio.

Growth portfolios outline students' progress in one
or two definite areas. In particular, prospective lan-
guage teachers reveal in growth portfolios the ways
and means of maintenance and increase of foreign
language level and pedagogy competence.

Best works portfolios show the most significant
students' achievements over a definite period.

Students in course of work upon their individual
assignments use working portfolios.

To prove their professional growth students can
compile their portfolio folder with articles' analysis,
conference materials, reports, essays, audio and video
records of the lessons, pamphlets, leaflets, pictures,
photos, letters etc. For instance, to complete the port-

References:

folio assessment task students are to prepare the fol-
lowing components: 1) student's profile; 2) Summary
on the topic “How I see the language teaching issue
in Australian schools”; 3) Summary of publications
regarding languages teaching in primary schools; 4)
Summary of the legislative acts that regulate lan-
guages teaching and learning in Australian schools;
5) personal view of the pros and cons of foreign lan-
guage teaching methods in primary school; 6) a list
of materials and resources that can be used in the
course of foreign language teaching in primary school.

LESSON PLANING

Students need to prepare three interrelated lesson
plans as for foreign language teaching for the stu-
dents of a definite stage. They must include into the
assessment task folder the following items: 1) three
lesson plans with the assessment tasks; 2) materials
and resources for the lesson; 3) a list of the references
to assist in task completion; 4) a list of used publica-
tions to prepare this assessment task.

INTERVIEW

The students design and conduct an interview of
the pupils who study foreign languages. The aim of
the interview is to find out the key factors that in-
fluence pupils’ motivation of languages learning, the
degree of the interrelation of the marks and learning
motivation. The questions for the interview are high-
ly recommended to be negotiated with the lecturer.
The completed assessment task has to contain the fol-
lowing components: 1) the report upon the interview;
2) the list of the interview questions; 3) the list of the
publications devoted to the issues of the motivation
and assessment (at least five);

PROFILE

The students write the essay where they char-
acterize the usage of the foreign language by people
of the region or the country. It is necessary to reveal
the following aspects: 1) stages of the foreign lan-
guage learning (pursuant to the corresponding Board
of Studies documents); 2) a list of the schools where
this foreign language is taught (at the level of a state
and the country); 3) overview of 2 websites regarding
language self-learning; 4) links to the 3-5 websites
with the language learning games; 5) overview of the
website that contains the resources to assist teachers
in lesson planning; 6) overview of the website that
keeps the info about the country, which language is
being taught.

Conclusions and prospects of further researches.
In conclusion, we would claim that such kind of an
approach to understanding the scope and the nature
of students' learning achievements allows not only to
diagnose the level of students' knowledge and skills,
but also avails the space for the continuous raise of
teachers’ professional competences. The issues of the
modules’ contents-wise assessment seem to the rea-
sonable perspective of the further researches.
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Cemenuenko T.O.
XapxkiBcbKnii HalioHAJbHMI TTegarorivamii yHiBepcuret imeni I.C. CkoBopoan

MEJATOTTYHUIT KOHTPOJIb HABUAJIbHUX TOCATHEHD
CTYJIEHTIB-MANBYTHIX YYUTEJIIB-®LJIOJOTIB B YHIBEPCUTETAX ABCTPAJIII

Anoranis

Y cTaTTi PO3KPUTO CYTHICTb IOHATTA NEeAAroriyHMii KOHTPOJIb HaBUYAJbHUX JOCATHEHb CTYAEHTIB-Mail0yTHIX yumresiB-
dinosiorie B yHiBepcurerax ABCTpaJil, NPUHIMINN OI[iHIOBAHHA HaBYAaJIbHUX [OCATHEHb CTY[AEHTIB OakaJsaBpaTy Ta
MarictpaTypu. 3pificHeHO Kiacudikaliiro BuAiB i (popM IefarorivyHoro KOHTPOJIIO HAaBYAJBHUX JOCATHEHb CTYAEHTIB-
MandyTHIX yunresiB-ginosoris. HaBemeHo npukiaay 3aBaaHb I [1€1aroriYHOr0 KOHTPOJI, SAKI BUKOHYIOTHCS MaiOy THiMMI
BUMTEJIAMM-(pisosoramMmm.

KaouoBi cnoBa: menaroriuHmii KOHTPOJIb, HAaBUYAJIbHI JOCATHEHHS CTYNIEHTIB-MaiiOyTHIX y4umTeJsiB-(pisiosioriB, BUAM Ta
dopMM OLIHIOBaHHA HAaBYaJbHNUX OCATHEHb CTYAEHTIB-Mai0yTHIX yuuresiB-gisoJsioriB, 3aBJaHHA OJIA OL[HIOBaHHH,
opTdoio.

Cemenuenro T.A.
XapbKOBCKUII HAIMOHAJBHBIN Nefarormdecknuil yausepeureT umenn I'. C. CKoOBOpoabl

MEJATOTMYECKNIT KOHTPOJIb YYEBHBLIX JOCTIKEHII CTYIEHTOB-
BYAYIINX YYUTEJEN-®NJ0J0TIOB B YHUBEPCUTETAX ABCTPAJNN

AHHOTANUA

B craTbe pacKpbITO CYIIHOCTb IOHATHUA IEJATOTMYECKNII KOHTPOJIb Y4eOHBIX JOCTVIKEHUI CTYAEeHTOB-OYAyILIMX yduTe-
JIeVi-(PUII0JIOrOB B YHMUBEPCUTETaX ABCTPAJINM, IPUHUINIIBI OLeHMBaHNA yueOHBIX AOCTVKEHMII CTyJeHToB OaKaJsiaBpaTa 1
MarucTpaTtypsl IIponsBeneHo KaaccumKaIo BUIOB U (DOPM II€arOrMueCcKOro KOHTPOJIA yIeOHbIX TOCTUKEHNUI CTYeH-
TOB-OyAyInx yunresieii-cuiosnoros. IIpuBeneHb! IpuMepsl 3ajaHnil AJA IIeJaror4eckoro KOHTPOJIA, KOTOPbIe BBIIOJIHA-
OTCA Oy IyIIMMY YIUTEJIAMY-(IIIOJIOTaMIA.

KuaroueBble ciioBa: refarornyecknii KOHTPOJIb, yueOHbIe OCTMIKEHUA CTYNEeHTOB-OyAYIINX yUuUTeJseli-(puIoJIoroB, BUIbI
1 (POPMBI OIEHMBAaHUA yIEOHBIX JOCTUIKEHUII CTYIEHTOB-OYIYIUMX y4uTeJeii-(PUIIoJoroB, 3aaHns AJsS OL[EHUBAaHUS,
IOPTOJINO.
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INEJATOI'MYECRUE YCJOBUA YIIPABJEHUA ITIPONECCOM ®OPMINPOBAHNA
MMPOP®PECCHOHAJBLHON KOMIETEHTHOCTU BYIYIINX YYUTEJEN
CPEJCTBAMMU ITPOEKTHBIX TEXHOJOT U

Illepayr ML.A.
Hesxnuckuit rocynapcTBeHHbl yHUBepceuTeT nmenn Huxosasa I'oross

B crarTbe paccmaTpmBaloTcsa HEKOTODBIE Iefarormdeckye ycJoBUA yIPaBJIeHNA IIPoIjeccoM (hOPMMPOBAHNUA IPOdecCcroHaIb-
HOJI KOMIIETEHTHOCTM OyIyIMX yduTeseil CpefcTBaMM IIPOEKTHBIX TeXHOJOormit. JrajexkTndeckasd B3aMIMOCBA3b 3TUX YCJO-
BIJI IIOBBIIIIAET Pe3yJIbTATUBHOCTD YIIPABJIEHNA KOMIIETEHTHOCTHMM COBEPIIIEHCTBOBAHMEM CTYJEHTOB Ha OCHOBE IIPOEKTHBIX

TEeXHOJIOTUIA.

KaroueBbie ciioBa: rmegarorndeckmue ycJjoBMsd, yIIpaBJIeHMe, HpOCbeCCI/IOHaJII:HaH KOMIIETEHTHOCTD, ITPOCKTHBIE TeXHOJIOTVI.

AKTyaJIbHOCTb npobsembl. COBpEMEHHBIN BJTaI
COIMAJIBHO — DKOHOMMYECKUX Tpeobpa3oBaHmit
B YKpamuHe He TOJIbKO XapaKTepU3yeTCs PaCIIMpeHn-
€M CMBICJIOBOTO IT0JIS ITPOPECCUOHAJIbHO eATebHO-
CTV Y1 CMEHOJ KBaJIM(PUKALVOHHON CTPYKTYPhI KaIpPOB
C yYeTOM peaJIbHBIX ITOTpeOHOCTel PBIHKA TPYyHa, HO U
BBIZIBUTAET HOBbIE TPeOOBaHMA K KAUECTBY IOATOTOBKI
CIIeNMAJIVICTOB, YTO BJMAET Ha IeJIM, 3a1a4M U OpraHm-
3a1Mio cucTeMbl oO0pazoBanusa. B HarmonaabHoI cTpa-
Terny pasBUTUA 00pa30BaHMuA YKpaUHbI Ha IIePUo 0
2021 roma oTmMeyaeTcsi, 4TO OOHOBJIEHME ee IieJieli 1 Co-
JlepsKaHna, MOJAEPHU3AIUA CTPYKTYPhl 1 OPTaHMU3aIIUN
JIOJKHO IIPOMCXOAUTH HA KOMIIETEHTHOCHOI OCHOBE.
Peanmsanua KOMIIETEHTHOCTHOTO IOAXOIY B CHUCTEME
BBICIIIETO 00pas30BaHMA CBA3aHA C OCHOBHBIMIU ITOJIO-
sKeHMAMM BoJIOHCKOro mporiecca, obecriedeHneM KOH-
KypeHTOcnocoOHOCTU crenuasnucta. CMeHa IIeJIeBBbIX
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OpMEHTalLMI BBICIIEN IITKOJBI BJIMAET M Ha ITOHMMAaHNE
yIpaBJeHYecKoil (pyHKIUM Ipenogasartesd. Ilosyde-
HIe BBICOKOTO pe3yJbTaTa B Iporecce (hOPMUPOBAHNA
IpopeccroHaAJIbHOY KOMIIETEHTHOCTY Oy IYIIINX yUIUTe-
Jleil 3aBJMCUT OT KadecTBa YIIPABJIEHUA NaHHBIM IIPO-
1eccoM. IToBBICUTH Ka4eCTBO yIIPaBJIEHNA B COBPEMEH-
HBIX YCJIOBMAX MOXKHO IIOCPEICTBOM JICIIOJIb30BaHMA
IIPOEKTHBIX TEeXHOJOTMI. JDPQPEKTUBHOE YIIpaBJIeHNE
IIPOLIECCOM KOMIIETEHTHOCTHOI'O COBEPIIIEHCTBOBAHMA
Oyaylmmx yumuTesieil Ha OCHOBE IIPOEKTHbBIX TeXHOJIOIM
BO3MOYKHO IIPM BBINIOJTHEHN OIIpeJieJIEHHBIX I1eJ]aror-
YEeCKUX YCJIOBMIL, KOTOPBIE OTODOPAXKAIOT COIep KaHue
¥ crielMUKy STOro IIpoIecca.

TeopeTnyecKuM ¥ NPAKTUYECKUMM BOIIPOCAM pea-
JMB3ALUY KOMNEeMEeHMHOCMH020 nodxoda 8 06Pasosa-
Huu TocBAleHbl pabotn B. Baiinenko, H. Bubuk, B.
Bonorora, JI. Bamenko, I. I'pummnna, I'. Jannmaosoii, O.
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