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The article deals with the problem of definition of Ukraine's place in the English speaking world. For this
purpose the history of teaching foreign languages has been analyzed. Certain problematic issues concerning
variants of English were raised including a relatively modern and controversial phenomenon of International
English. The article attempted to find approaches to the definition of the latter's place in the system of
teaching foreign languages in Ukraine. The spheres of International English application were propounded.
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epending upon the authority quoted, from
570 million and up to 1.7 billion people of
the world speak some English making it the major
instrument of international and intercultural
communication. It should be mentioned that close
to three quarters of them are non-native speakers.

One of the consequences of this world spread
of English is that the language acquired numer-
ous variants and functions in different countries.
It also gave rise to the relatively new phenomenon
International English.

The topicality of the article is determined by its
correlation with the study of International English
and necessity to define its place in the system of
teaching foreign languages in Ukraine since its im-
portance and the very existence is largely ignored.

Therefore, the problems dealt with in this ar-
ticle concern evolution of International English
and the place it may occupy in Ukraine's educa-
tional space.

The article aims at substantiating the au-
thors' position in the discussion related to the
essence of international English and its role as
well as the Ukraine's position with regard to the
Three Circle Model.

The analysis of research work and publications.
In 1985, Braj B. Kachru proposed his model to clas-
sify the English speaking world [5]. According to
him, all countries where English is used can fit
three circles: the Inner Circle (IC) includes coun-
tries where English is historically spoken as mother
tongue, such as Great Britain, Australia, the USA;
the Outer Circle (OC) embraces Britain's former
colonies where English is important in politics, ju-
diciary and is often spoken as the second language,
e.g. South Africa, Nigeria, India, etc. ; and, final-
ly, the Expanding Circle (ExC). The latter includes
countries «where English is becoming an important
language in business, science, technology and edu-
cation» [7, p. 2]. Although more sophisticated mod-
els have been propounded since then, e.g. Conical
Model of English by Pung in 2009 [15], Kachru's
three-circle model remains a useful tool for under-
standing the mechanism of expansion of English

simultaneously allowing estimation of a country's
position with regard to the English language.

It appears obvious that according to this classi-
fication, Ukraine cannot be included in either Inner
or Outer Circles and the question of whether this
country may be attributed to the Expanding Circle
remains debatable. China, Japan, Greece and Po-
land are most frequently mentioned as countries of
the Expanding Circle [2, p. 15] Aya Matsuda men-
tions Brazil, China, Germany and Japan where ac-
cording to her English «serves the instrument of
intercultural communication» [11, p. 178]. Some re-
searchers name Ukraine as an ExC country pro-
viding no substantiation, taking the fact for grant-
ed [10, p. 3]. However, the answer to the question
whether Ukraine is actually an ExC country does
not appear that simple and has not been finally
solved. The definition of an Expanding Circle coun-
try as a country «where English is becoming an
important language in business, science, technolo-
gy and education» seems quite vague unlike defi-
nitions of Inner and Outer Circle countries, which
may be used for making and exhaustive list of such
countries [5, 22]. In fact it leaves more questions
than answers: «How important should English be-
come?» «Should it become equally important in all
the above mentioned spheres?» In addition, should
Ukraine be regarded as an ExC country, since what
time could it be included in this group?

Another definition does not, unfortunately,
throw more light on the problem. «Expanding Cir-
cle refers to territories where English is learnt as
a foreign language. The territories do not have a
history of colonization by members of the Inner
Circle and English does not have an institutional
or social role. English is taught as a foreign lan-
guage as the most useful vehicle of international
communication» [6, p. 3]. It draws a distinct line to
separate ExC countries from IC and OC countries;
however it leaves the impression that any coun-
try where English is taught as a foreign language
and is considered an important tool of international
communication may be regarded as an Expanding
Circle country.
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Importance of the English language for sci-
ence, technology and business is obviously subject
to arbitrary interpretation although the growth
of such importance of English for Ukraine — no
matter how subjective evaluations of it may be —
appears doubtless.

Since teaching of English as a foreign language
appears an important characteristic for an ExC
country it seems expedient to review the history
of teaching foreign languages in Ukraine in the
20" — early 21% centuries.

Since union republics of the USSR did not ac-
tually pursue independent policy in any sphere
including education, the government of Ukrainian
SSR actually copied that of the central government
and therefore the policy of teaching foreign lan-
guages in Ukraine was fully in line with the general
policy in this sphere in the USSR until the 1990s.
E.V. Shelestyuk notes that although the necessity
to learn foreign languages was declared in the ear-
ly Soviet period this objective actually remained a
pure declaration due to many reasons, particular-
ly due to special attempts to develop national lan-
guages including organization of teaching in these
languages [13, p. 74]. Optional foreign language was
introduced from 5" to 11'" years since 1925. In most
cases, this foreign language was German taking into
account the fact that there were substantial groups
of people in the USSR who spoke the language as
a mother tongue and possibly with the view of in-
creasing relations with Germany where a socialist
revolution was anticipated. Educational programs
were approximate and were supposed to be devel-
oped locally, which resulted in uneven practice of
teaching foreign languages; in a number of regions
it was not taught at all. The situation, however,
changed in 1927 following a large-scale campaign
for studying foreign languages. This policy was in
line with the ideology of «proletarian internation-
alism» and the course aimed at world proletarian
revolution pursued by Leo Trotsky's group. Since
1929, the teaching of foreign languages in general
secondary schools, technical schools and higher ed-
ucational institutions became compulsory with 3-2
hours allocated for foreign languages per week (13
hours during all years of instruction). In the 1930s,
the work directed at improvement of teaching for-
eign languages was continued. 25 August 1932 De-
cree of the Communist Party Central Committee
demanded from the bodies of education to provide
the knowledge of one foreign language by school
leavers. German occupied the priority position with
approximately 70 per cent of schools teaching it,
whereas English and French shared the rest.

In the same years, specialized secondary schools
were organized, including specialized language
schools where teaching of a foreign language oc-
cupied up to 35 hours per week during all years
of instruction.

In 4 October 1947 Council of Ministers of the
USSR Decree No03488, it was stated that the goals
set forth by the 1932 Communist Party Central
Committee decisions had not been achieved. In
particular, foreign languages were not taught in a
considerable number of schools at all. German was
studied at most schools (e.g. in the Russia Federa-
tion, English was taught in 16 per cent of schools,
whereas French in only 7 per cent).
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Under this Decree, the Ministries of Education
of the Russian Federation and Ukrainian SSR were
allowed to establish four secondary schools where
some subjects were to be taught in a foreign lan-
guage. Two such schools were established in Mos-
cow and one in Leningrad and Kiev respectively.
Foreign literature, geography of foreign countries,
modern history and biology was taught in the cor-
responding language. Relevant manuals and liter-
ature was supplied to the libraries. Scientific and
methodological journal the «Inostranniye Yazyki
v Shkolye» («Foreign Languages in Schools») was
published since 1947, eventually becoming the
leading periodical in the sphere. By 1 September
1968, there were 1,026 specialized schools in the
USSR where 325,000 school children were edu-
cated; close to one half of them were language
schools, most of which were English.

Specialized language schools as well as empha-
sis on learning foreign languages were designed
with the purpose of training professionals in the
sphere of translation and international commu-
nication. E.V. Shelestyuk marks that education in
specialized language schools was considered espe-
cially prestigious [13, p. 75].

Further, by the 1990s, English had occupied
the leading position in Ukraine (and presumably
in many other post-Soviet countries), leaving some
place only for German. French and Spanish were
neglected; for example, the only specialized Span-
ish secondary school in Odessa was reshaped into
English in the 1990s.

Nevertheless, it appears that despite high pres-
tige of English and its wide spread as an education-
al subject in the Soviet Union the country could
not be regarded as an ExC country. The instruc-
tion was largely formal; the overwhelming majori-
ty of the students did not see any prospects and/or
practical application for their knowledge. Even ed-
ucators at universities could spend years teaching
English, writing and defending theses and never
meeting a native speaker. Most of common people
were not able to associate their knowledge with
any practical purpose.

In the first decade of its existence, Ukraine
largely followed the Soviet model of teaching
English as a foreign language although Ukraine's
admission to European and world international
organizations and the country's euro integration
ambitions on the national level alongside the sub-
stantial growth of international tourism and via
Internet communications on everyday level were
gradually changing the attitudes of both the au-
thorities and the public towards the importance of
English. Unlike the situation of 20-30 years ago,
many parents and students now regard English
as a key subject, which naturally increases inter-
est and motivation to mastering it. Moreover, the
importance of English has been officially recog-
nized on the national level — 2016 was proclaimed
the Year of English in Ukraine. However, no no-
ticeable change in the amount of hours allocated
for instruction of English has occurred either at
schools or Universities due to both financial rea-
sons and certain inertia in thinking of those in the
academy. In particular, English has not become a
medium of instruction in Ukrainian Universities.
The project of teaching legal disciplines in English
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at the National University «Odessa Academy of
Law» has become the only noticeable exception.
The project was launched in 2006 and among other
things allows students to continue their education
in European universities. In addition, the course
is followed by foreign students who study at the
university.

Given the above said, it can be concluded that
within the recent 20 years Ukraine has joined the
countries of the Expanding Circle although such
admission should not be regarded as a fact but
rather as a process and degrees of a country's in-
volvement may differ with Ukraine being on one
of the initial stages.

Presently, the growing number of researchers
feels that characteristics of English in different
situations and backgrounds vary so seriously that
they have to speak about many Englishes. The
idea found international recognition resulting in
the formation of the International Committee of
the Study of World Englishes by TESOL (Teachers
of English to Speakers of Other Languages) [16]. In
1992, ICWE formally launched the International
Association of World Englishes (IAWE), which is-
sues a scientific journal.

These Englishes include national variants spo-
ken in the countries of the Inner Circle, developing
variants of English, which are apparently in the
process of formation in the countries of Outer Cir-
cle and a relatively new phenomenon International
English [14, p. 17].

Given the growing demand for teaching Eng-
lish the natural question is which of them is the
most suitable for Ukraine?

Traditionally the British variant has been
studied at educational institutions of the USSR
and post-Soviet countries. The recent years saw
certain attempts to introduce American variant in
the educational space most of which did not gath-
er momentum in particular due to active opera-
tion of the British Council in Ukraine, availability
of high quality educational manuals published by
leading British Universities and higher prestige
and applicability of IELTS examinations as com-
pared to TOEFL or TOIEC on the European em-
ployment markets.

Nevertheless, prospect of use of International
English also referred to as international, global,
world, etc. English for educative purposes along-
side or even instead of any single national language
appears attractive since its formation and the very
existence owes to international communication.

Generally, the terms «global language», «world
language» have not been officially defined; nev-
ertheless it is generally understood as a language
that «is learned and spoken internationally, and is
characterized not only by the number of its native
and second language speakers, but also by its geo-
graphical distribution, and its use in international
organizations and in diplomatic relations. A glob-
al language acts as a «lingua franca», a common
language that enables people from diverse back-
grounds and ethnicities to communicate on a more
or less equitable basis» [4, 558]. Historically lingua
franca comes from Arabic «lisan-al-farang» — in-
termediary language used for communication by
Arabic speakers with Western merchants and
travelers [4, p. 557].
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It appears that International English has come
closest to being a global language ever as compared
to historical examples of conversational Greek and
Latin in the ancient world or French in the late
18! century.

If the analogy of a free market could be used in
this situation, demand for international language
and supply of a suitable tongue coincided. Global
trade, travel, communication increasingly require
a global language. Under the conditions of globali-
zation, a lingua franca has never been so impor-
tant. Operation of a large number of international
organizations including the UN and its agencies,
World Bank, World Health Organization, numer-
ous EU bodies including the Venice Commission,
European Court of Human Rights, OSCE — the list
goes on and on — increases pressure to establish a
global language. Economic reasons add given high
costs of translations: e.g. up to one-third of the
administrative expenses of the European Union is
taken up by translations into the various member
languages. Moreover, Juliane House believes that
that the functions performed by the EU commis-
sion's translation bureau are rather political than
purely linguistic. «The value of translation is that
of a living symbol of the high ideal of equality,
that is, it is important that the translation exists,
not what it is like and what it does» [4, p. 560].
In practice, most documents are read in English
since by the time the translations are completed
the information may become out of date. In addi-
tion there are always fears that such translations
may be inaccurate and, therefore, English texts
are more reliable.

Historically, the solution was seen in develop-
ment of an artificial (AKA — planned or construct-
ed) language; numerous attempts (at least 53) were
made in the late 19 century, the most noticeable of
which was Esperanto.

It should be noted that development of «uni-
versal artificial languages» did not pursue com-
municative goals only. The creators of these lan-
guages, in particular Esperanto, were guided by
romantic ideas of achieving world pace and con-
cord through establishment of one universal world
language. These expectations appear somewhat
doubtful since human history provides only too
many examples of civil wars between people shar-
ing the same language as well as opposite exam-
ples, although fewer in number.

Whereas the «demand» ie. the need of a glob-
al communication tool is clear the choice of the
source of «supply» may need some explanation.
Certain researchers believe that particular linguis-
tic characteristics of English played a decisive if
not the main role in its choice as a global language.
Among these they mention the richness and depth
of English vocabulary (the 1989 revised Oxford
English Dictionary lists 615,000 words; if technical
and scientific term were added the number would
exceed a million). The world's largest lexicon pro-
duces numerous synonyms allowing to express fine
shades of distinction unavailable in other languag-
es. Wealth of English idioms and phrases together
with the language's flexibility is often quoted as
yet one more advantage. Add to this the fact that
English grammar is generally simpler than most
languages (no noun and adjective genders, no dis-
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tinction between familiar and formal address, only
five verb forms at maximum, etc.).

English is also reasonably concise compared to
many languages, as can be seen in the length of
translations, for example it is usually 10-15 per
cent shorter than Russian equivalent.

Nevertheless, many students of English hold
an opposite opinion and would mention a com-
paratively numerous tense forms (12 for Active
and 8 for Passive), complex spelling including si-
lent letters ad phonetic inconsistencies. There are
sounds, which are notoriously difficult for for-
eigners to pronounce such as «th», which also
comes in two varieties. In addition, some sounds
have a huge variety of possible spellings such as
[ou], which can be spelled as in go, show, beau,
doe, though, depot, etc.

The arguments in the competition for the easiest
and most convenient for learners language may go
on and on, yet most researchers disregard linguis-
tic features (or mention them as secondary) in de-
scribing the factors, which allowed the English lan-
guage's rise as a world language. After all, artificial
languages like Esperanto were specially designed
for easy learning and communication and yet they
failed to even come close to being world languages.

The prevailing viewpoint is that although
«the intrinsic structural qualities of a language,
the size of its vocabulary, the quality of its lit-
erature throughout history, and its association
with great cultures or religions are all important
factors in the popularity of any language. But, at
base, history shows us that a language becomes
a global language mainly due to the political
power of its native speakers, and economic pow-
er with which it is able to maintain and expand
its position» [3, p. 240].

Since it is International English that occupies
the key position in world communications, the
practical question that arises is, should Interna-
tional English (IL) or English as lingua franca (ELF)
substitute national variants of English at educa-
tional institutions of Expanding Circle countries,
particularly in Ukraine? What standards should be
applied when deciding what is correct or wrong?
What culture (s) should be represented in the ed-
ucational process?

Interestingly, similar questions arise in other
countries of the Expanding Circle. For example,
Aya Matsuda tries to solve the same problem for
Japan [11, p. 181].

The word «language» can be misleading here.
Although ELF possesses «the most important in-
gredients of a lingua franca: negotiability, varia-
bility in terms of speaker proficiency and open-
ness to an integration of forms of other languages»
basically it still remains «English». Gramkow An-
dersen notes that «each combination of interact-
ants seem to negotiate and govern their own va-
riety of lingua franca use in terms of proficiency
level...» [8, p. 108).

A similar position was expressed by Selinker
when he characterized «interlanguage». He re-
ferred to it as «the observable output resulting
from a speaker's attempt to produce a foreign
norm, i.e. both his errors and non-errors ... it must
be dealt with as a system, not an isolated collection
of errors» [9, p. 220].
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Therefore, IE is flexible and cannot provide
norms or standards against which students' pro-
gress can be judged. In fact, each student will pro-
duce IE in the process of international communica-
tion, notably in interaction with other non-native
speakers according to his/her proficiency.

In addition, no literary works have been cre-
ated in IE so far; this inevitably makes learning
of a language deficient (although we can expect
appearance of such works in national Englishes of
OC countries).

The above said leaves no alternative in train-
ing English teachers or professional translators.
For this purpose a national variant, be it British
English or American English, should be used. Aya
Matsuda notes that «These variants of the Eng-
lish language cause far less arguments and doubts
as compared to other variants of Inner and Out-
er Circles; they are frequently used in the course
of international communication and correspond to
various communicative contexts. Given the above
said advantages the choice of these variants ap-
pears expedient especially for the unknown con-
text of international communication» [11, p. 182].

However, many English teachers note that
the British educational products widely spread
in Ukraine (Headway, Cutting Edge, etc.) contain
excessive quantity of information related to Brit-
ain, its traditions, customs, culture, etc. Quite fre-
quently, Britain and British lifestyle are propagat-
ed be it voluntarily or involuntarily. Historically
and traditionally the course of English as a foreign
language in Ukraine has been largely oriented at
Great Britain and the USA. Since the notion of
an «English speaking country» has expanded the
cultural component of the educational material
should be widened. The target of the course is in-
ternational communication and therefore the de-
velopment of intercultural competence should be
promoted. The students should be acquainted with
cultural traditions of their future interlocutors who
can represent Inner, Outer and Expanding Circle
countries. «<Knowledge of cultures of other coun-
tries prevents the formation of widely spread er-
roneous opinion, where the notion «international»
becomes equivalent of the notions «American» or
«Western» [11, p. 179]. Given internationalization
of the English language it seems expedient to shift
to more culturally neutral educational materials.

In addition, cultural traditions of the people
who study English can and probably should be-
come part of the cultural content of the course,
which was characteristic of most English manuals
formerly published in the USSR.

It appears possible and desirable that manuals
and other educational materials for the students
studying English as a foreign language in Europe-
an countries, particularly Ukraine, be developed
by relevant European organizations. This may also
lift suspicions and possible accusations of language
imperialism. The knowledge of the vast array of
European cultures will form with the students the
image of English as International, European and
ultimately their language.

There are spheres, however, where Internation-
al English can and should be included in the edu-
cational process. English for professional commu-
nication of businesspeople, seafarers and lawyers
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is to a large extent international, which should be
reflected in the academic process.

Legal English used in European institutions and
organization can be justly regarded as legal Eng-
lish lingua franca — International (or more pre-
cisely European) legal English (ELE). For many
thousands of officials and clerks of European insti-
tutions it serves «a contact language between per-
sons who share neither a common native tongue
nor a common national culture, and for whom
English is the chosen foreign language of commu-
nication» [3, p. 240). It is with these people and
in this language that Ukrainian officials and busi-
ness people have to communicate. Many research-
ers note that there are significant differences in
this European legal English as compared to British
and American legalese, which are able and actu-
ally cause misunderstandings. Secretariat General,
Translation Directorate has issued the publication
«Misused English words and expressions in EU
publications» specially dedicated to the issue. For
example, many Europeans use «control» to mean
«monitor» or «assist» meaning to «attend». More-
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over, Jeremy Gardner notes that not only lexical
units can be misleading but certain grammatical
norms are used by International English speakers
unconventionally in an attempt to reconcile gram-
matical norms of their native tongues and those
of English (e.g. countable and uncountable nouns)
[17, p. 3].

Hence, the following conclusions can be drawn:

— Ukraine can be regarded as an Expanding
Circle country;

— For English teachers' and interpreters/trans-
lator's basic training a national variant of English
(British or American) remains indispensable;

— For basic language education at secondary
schools and universities a national variant of Eng-
lish remains essential; the standards of these var-
iants are to serve as criteria for evaluation of the
students' success; creation of culturally neutral or
multicultural manuals is highly desirable;

— International English is applicable and desir-
able in teaching English for professional purposes
in the spheres where international communication
is anticipated, particularly, law.
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Anexcees MLE.

Hamionassanit yHiBepeurer «Onecbka I0pUANYHA aKaleMia»
Axnekrceena JLI, CuapoBa T.B.

MiskHaponuuit ryMaHITapHMI yHIBEPCUTET

NEPCHEKTUBYM PO3BUTKY MIFXHAPOJHOI AHIIIICHKOI MOBU
Y HABYAJILHOMY ITPOCTOPI YEPATHI

Amnoranis

CrarTa posriagae npobieMy BU3HAUEHHA Miclid YKpaiHu B aHIJIOMOBHOMY CBiTi. AHaJjisyeTbcsa icTopis Bu-
KJIaJIaHHA iHO3eMHUX MOB B Ykpaini. IligilimaroTsca nesaki npobseMHi IMTaHHA CTOCOBHO BapiaHTIB aHIVIIICHKOI
MOBM BKJIIOUAIOYM BiJTHOCHO HOBUIA, AVICKYCIIHUI (DEHOMEH «MIiKHAapOJHOI aHIJIiICbKOI MOBU». ABTOPU HaMa-
rarloThCSA 3HAVTM HiIXOOM A0 BM3HAUEHHS MICIF OCTAaHHBOI y CUCTeMi BMKJIAaHHA iHO3eMHIUX MOB B YKpaini.
3aIpoIloHOBaHi cepn ie 3aCTOCYBaHHA MisKHAPOIHOI aHIJIIICbKOI MOBM Oyze IOI[iJIbHMM.

KaodoBi ciioBa: Mozesib TPbOX Kij, CBITOBI aHIVIIICBKI MOBU, MiKHapOJHA AaHIJIIICbKA MOBAa, AHIJIICHKA
lingua franca, aHriijicbka AJIf CTYIEHTiB-IOPMCTIB.

Anexcees H.9.

Hammonansueni yauBepcureT «Opecckas I0puandecKad akaIeMusa»
Axnerceena JIL.U., Cunésa T.B.

Mesx1yHapOnHbBI TyMaHUTAPHBI YHUBEPCUTET

NEPCHEKTUBBI PA3SBUTUSA MEKJIYHAPOJHOV AHIJIMIICKOIO I3BbIKA
B YYEBHOM ITPOCTPAHCTBE YRPAIIHBI

AHHOTANUA

CraTbsa paccMaTpuBaetr IpobJieMy OIpe/iesIeHNsA MecTa YKpauHbl B aHIJIOTOBOPAIIEM Mupe. AHAJIU3UPYETCA
JVICTOPMA IIPEIoJiaBaHNsd MHOCTPAHHBIX A3BIKOB B YKpauHe. IJogHMMAaIOTCA HEKOTOpbIe IIPOOJIEeMHBIE BOIIPO-
Cbl, KacalIyecs BapMaHTOB aHIVIMICKOTO A3BIKA, BKJIIOYad OTHOCUTEJBHO HOBBIN, AVICKYCCUOHHBIN (DEHOMEH
«MEMKIYHAPOJSHOTO aHIJIMIICKOTO». ABTOPBI IIBITAIOTCA HAVTH MOAXOABI K OIpeJleJIeHIO MecTa IIOCJIeTHEro B
cucTeMe IperofiaBaHNA MHOCTPAHHBIX A3BIKOB B YKpauHe. [Ipenjararorca cdpepsl, Ilie IpUMEHEHNE MEXIY-
HapPOJHOTO aHTJIMICKOTO OyIeT 1esiecoo0pas3HbIM.

Karo4depbie c0Ba: MOJIeJIb TPEX OKPYsKHOCTE, MUPOBbIe aHIJIMIICKIE A3bIKY, MEXKYHAPOIHbI aHTJIMIACKIA,
aurauyickuit lingua franca, aHIMJIMIICKUIT IJIA CTYI€HTOB-IOPUCTOB.



