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PARENTAL INVOLVEMENT IN CHILDREN'S EDUCATION
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This document draws together evidence on the impact of parental involvement on children’s education.
Parental involvement in children’s education from an early age has a significant effect on educational
achievement, and continues to do so into adolescence and adulthood. This review of research finds that it is
now generally agreed that school, family, and community partnerships are necessary to improve children’s

chances for success in school.
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ntroduction. The school plays an important

role in determining the levels of parental in-
volvement in school. Specifically, schools can out-
line their expectations of parents and regularly
communicate with parents about what children
are learning. Also, schools can provide opportuni-
ties for parents to talk with school personnel about
parents' role in their children's education through
home visits and well-planned parent-teacher con-
ferences and open houses. In addition, the National
PTA recommends that parent/family involvement
programs welcome parents as volunteer partners
in schools and that these programs invite parents
to act as full partners in making school decisions
that affect children and families.

Schools that succeed in engaging families from
very diverse backgrounds share three key prac-
tices. They:

+ focus on building trusting collaborative rela-
tionships among teachers, families, and community
members.

recognize, respect, and address families’
needs, as well as class and cultural difference.

- embrace a philosophy of partnership where
power and responsibility are shared.

Main part. Many new studies focus on an area of
great interest to educators: how to create and sus-
tain connections between families and school staff
from diverse cultural and class backgrounds. We are
interested in knowing more about parents' positive
influences on their children's educational outcomes.

The literature on parental involvement in child
and adolescent education conveys the clear assump-
tion that parents' involvement benefits children's
learning (e.g., Chavkin, 1993; Eccles & Harold, 1993;
Epstein, 1989, 1994; Hess & Holloway, 1984; Hobbs,
Dokecki, Hoover-Dempsey, Moroney, Shayne, &
Weeks, 1984; U.S. Department of Education, 1994).

Many have suggested the preeminent signifi-
cance of parents' education, income, marital status,
and related indicators of family status in efforts
to understand parents' involvement decisions (e.g.,
Lareau, 1989). However, we assert that these sta-
tus variables, while not unimportant, do not ex-
plain parents' decisions to become involved, their
choice of involvement forms, or the effects of their
involvement on student outcomes.

We suggest that parents most often become in-
volved in their children's education for three ma-
jor reasons:

1 their personal construction of the parental role;

2 their personal sense of efficacy for helping
children succeed in school,
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3 their reaction to the opportunities and de-
mand characteristics presented by both their chil-
dren and their children's schools [4].

Personal construction of the parental role

We believe that parents become involved be-
cause they construe the parental role as including
personal involvement in their children's education.
Several investigators have referenced or examined
parents' role construction as a variable potentially
important to parental involvement (e.g., Delgado-
Gaitan, 1992; Eccles, 1993; Eccles & Harold, 1993;
Lareau, 1989; Lightfoot, 1978).

A construction of the parental role as includ-
ing personal involvement in children's education
would seem to be a necessary (but not sufficient)
condition for the emergence of parent-involve-
ment activities.

Personal sense of efficacy for helping children
succeed in school

We also believe that parents become involved
because they have a sense of personal efficacy for
helping their children succeed in school.

Parents' sense of efficacy for helping children
succeed in school is drawn, thus, from all four
sources. Taken together, they create the dynam-
ic quality of efficacy in this general area (Ban-
dura, 1989). The most powerful is direct experi-
ence of a positive and successful nature in the
field or domain of interest [1]. Usually secondary
in importance to direct experience, vicarious ex-
perience also serves as a source of personal effi-
cacy beliefs.

Lower in importance but still offering contribu-
tions to personal efficacy are the efforts of others
in verbal persuasion.

A fourth general source of personal efficacy is
emotional arousal. Applied to parent efficacy, the
theory suggests that parents who are emotionally
and directly concerned about their children's ed-
ucational success, or whose personal sense of ade-
quacy is emotionally connected to success in help-
ing one's children be successful, will be more likely
than those with lower emotional investments or
arousal to be high in efficacy.

Opportunities and demands for involvement
presented by children and schools

The demand and opportunity characteristics
offered by children or their school settings that in-
fluence whether parents will become involved are
general demands and opportunities. Children, for
example, might be consistently enthusiastic about
any parent visits to school or might be generally
eager to talk about the school day's events.



Several studies try to answer to what practices
are effective by asking parents how and why they
are involved in their children’s education. Kath-
leen Hoover-Dempsey and Howard Sandler (1997)
conducted a literature review to learn why parents
become involved in their children’s learning. From
their analysis, they developed a theoretical model
to explain why parents are involved. Their model
suggests that parents’ involvement decisions and
choices are based on several constructs [3].

The first construct is parents’ «personal con-
struction of the parent role» — what parents be-
lieve they are supposed to do in relation to their
children’s education. This defines the activities
that parents feel are important, necessary, and
permissible to be involved in on behalf of their
children. How parents construct this role stems
from expectations

These studies suggest that the quality of the
relationship influences whether connections among
schools, families, and communities will be formed
and sustained.

These groups can be other family members,
the child’s school, and their workplace. Parents’
beliefs about child rearing and about appropriate
parent home-support roles also influence their role
construction. This construct suggests that differ-
ent cultural and class contexts shape how parents
define their role about how to engage in their chil-
dren’s education.

The second construct focuses on parents’ «per-
sonal sense of efficacy for helping children suc-
ceed in school». This has to do with whether par-
ents believe and are confident about their ability
to be helpful to their child. Parents’ beliefs about
whether:

- they have the skills and knowledge necessary
to help their children,

+ their children can learn what they have to
share and teach,

- they can find alternative sources of skill or
knowledge if and when these sources become nec-
essary shape their sense of efficacy and therefore
their involvement.

The third construct influencing parents’ decisions
about their involvement comes from «general invi-
tations, demands, and opportunities for family in-
volvement». The question examined by the authors
was, «Do the parents perceive that the child and
the school want and are interested in their involve-
ment?» In this construct, the child’s age and devel-
opmental level, overall level of performance, per-
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sonality qualities, and the general enthusiasm about
parents’ involvement at the school all influence par-
ents’ decisions about participation. Thus school staff
and children signal their expectations about involve-
ment to parents. These signals ultimately influence
parents’ decisions about involvement.

Hoover-Dempsey and Sandler suggest that
schools and communities can better engage fam-
ilies by working actively to invite and welcome
parent involvement and by developing programs
that support and enhance parents’ efficacy for in-
volvement in their children’s schooling.

Delores Peca’s (2000) study also explored how
parents in one urban elementary school in Texas
were or were not involved in their children’s ed-
ucation and the factors that influenced their in-
volvement. Peca interviewed 28 parents of children
in prekindergarten/kindergarten and third-fourth
grade classes. She also conducted observations of
a range of meetings and activities and examined
school documents regarding parent involvement.

Her study found that parent involvement was
influenced by many factors. These include lan-
guage, parent educational level, attitudes of school
staff, cultural influences, and such family issues
as childcare. Peca emphasizes that it is important
for school staff to take the time to gain the trust
of parents and to inform them of how they can be
involved [5].

In the study, parents not only identified factors
that they felt influenced their involvement, but
they also offered suggestions for improving parent
involvement:

- Make the parents feel more welcomed.

- Change the attitudes of school staff so that
they recognize the advantages of teachers and
parents working together.

- Consider the educational level, language, cul-
ture, and home situation of parents.

- Give teachers time to plan and organize par-
ent activities.

- Take parents’ interests and needs into con-
sideration when planning activities.

Recognize that even if parents cannot be
present at school, helping their children at home is
also a valuable contribution.

- Provide parents with knowledge about how to
be involved in a range of involvement opportunities.

Joyce Epstein and her colleagues at the Center
on Family, School, and Community Partnerships at
Johns Hopkins University, have developed a use-
ful framework of six types of parent involvement.

Table 1

Six Types of Parent Involvement

TYPE OF INVOLVEMENT

CHARACTERISTIC

— Expressing expectations about student’s education

Parenting — Limiting television viewing
— Supervising time use and behavior
o — Parent-initiated contacts about academic performance
Communicating

— School-initiated contacts about student’s academic program (courses, placement)

Supporting school

Volunteering at school and fund-raising

Learning at home — Music or dance lessons

— Academic lessons outside school

— Discussions about school and plans for future

Decision making

Taking part in parent organization

Collaborating
with community

— Using community learning resources (like museum visits)
— Taking part in community groups (scouts, sports)
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Table 1, adapted from the Sophia Catsambis study
(1998), is based on this work. It shows how par-
ent involvement is frequently broken down and
defined. Many researchers used some variation of
this framework (tabl. 1) [2].

We now shift from wvariables that influence
whether and how the parent will become involved
to variables that influence how parental involve-
ment will have a positive influence on children's
educational outcomes. We address specific mecha-
nisms that we believe operate to determine wheth-
er parent involvement-once it is undertaken, in
whatever forms selected by the parent-will have
a positive effect on children's educational success.

There are three primary mechanisms of paren-
tal influence on children's educational outcomes:
modeling, reinforcement, and direct instruction.
These mechanisms of parental influence are set
within the context of understanding that parent-in-
volvement behaviours as a whole constitute one of
several sources of influence on children's education-
al outcomes. Parents' involvement plays a role in
the context of other variables that have important
influences on educational outcomes, such as child
variables (e.g., abilities, learning style, developmen-
tal level), teacher and school variables (e.g., teach-
ing effectiveness, curriculum appropriateness), and
broader sociocultural variables (e.g., cultural atti-
tudes that may limit or enhance the opportunities
available to any given child). In most circumstances,
parent involvement is most accurately character-
ized as a powerful enabling and enhancing variable
in children's educational success, rather than as ei-
ther a necessary or a sufficient condition in itself
for that success. Its absence eliminates opportuni-
ties for the enhancement of children's education; its
presence creates those opportunities.

Although none of these mechanisms of pa-
rental involvement as manifested in different in-
volvement forms appears necessary or sufficient
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in itself to ensure positive educational outcomes,
it is not without importance that so much expe-
rience and research have suggested that parental
involvement manifested in some form is a nec-
essary condition of school success for many chil-
dren. We suspect that parental involvement-as
tempered or mediated by conditions specified
below-is most significant in enabling children's
accomplishments in skill and knowledge areas
where children may be struggling to achieve,
and in enabling progress when children come to
a roadblock in learning that interferes with con-
tinued progress. Under these conditions, when
the normal teaching and learning processes of the
classroom are insufficient in themselves to create
learning, the enabling and enhancing functions of
parental involvement may become critical to chil-
dren's educational success.

Summing up. How can we put these findings
into action?

- Recognize that all parents — regardless of in-
come, education, or cultural background are in-
volved in their children’s learning and want their
children to do well.

Design programs that will support families
to guide their children’s learning, from preschool
through high school.

- Develop the capacity of school staff to work
with families.

- Focus efforts to engage families and commu-
nity members on developing trusting and respect-
ful relationships.

- Embrace a philosophy of partnership and be
willing to share power with families.

Make sure that parents, school staff, and
community members understand that the respon-
sibility for children’s educational development is a
collaborative enterprise.

- Build strong connections between schools and
community organizations.
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Hypran T.I.

YepHiBenbkMii HallioHaJbHMI yHiBepcuTeT iMeHi Opia denproBuua

YYACTDb BATBKIB B OCBITI JITEJ

Amnoranis

Hana crarta ob'equye pakTmyHi gaHl mpo BILIMB ydacTi GATbKIB Ha OCBIiTY aiTeil. YdyacTb OATbKIB B HaBYaHHI
JiTell 3 PAaHHBOTO BiKy Ma€ CyTTEBUI BILUIMB Ha iX JIOCATHEHH, 110 TPUBAE B HiAJITKOBOMY i mopocsaomy Bimi. Iert
OIJIAM [OCJIIYKEHb [03BOJIAE 3POOMUTY BUCHOBOK, 1110 B CYYaCHMX YMOBAaX aKTMBHA y4acTb B IIpOlleci HABYAHHA i
3B'ABOK IIKOJM, ciM'T i iHIMX CHinbHOT HEOOXimHI [JIA MiABUIIEHHSA Yy AiTell IIaHCIB HA JOCATHEHHA YCIIXY.
KoarodoBi cioBa: 3asryyeHHA 0aThKIB, POJIb DATHKIB, MEXaHIZMM BIINBY OaTbKIiB.
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YepHOBUIIKMIT HAIMOHAJIBHBIN yHUBepcuTeT nMmeHn I0Opna ®enproBnua

YYACTUE POJVTEJIEN B OBPA3OBAHIMN JTETEN

An"oTanusa

JTa cTaTha 00bequHAET (PaKTUYECKMe JaHHbIe O BIUAHUY yUaCTUSA poAuTesell Ha obpasoBaHue AeTen. yda-
cTue pomuresieli B 00y4YeHnN JIeTell C paHHEero BO3pacTa OKas3blBaeT CYLIECTBEHHOE BJIMAHME Ha UX JOCTIUKe-
HIA, IIPOJIOJIMKAETCA B IIOJIPOCTKOBOM ¥ B3POCJIOM BO3pacTe. OTOT 0030p MCCJeJ0BaHMI IT03BOJIAET CLIeJIaTh
BBIBOJ], YTO B COBPEMEHHBIX YCJIOBUAX AaKTMBHOE ydacTHe B IIporecce OoOydUeHUs U CBA3b IIIKOJIbI, CEMbU U
IPYTUX coo0IecTB HeOOXOAMMBI JJIA MOBBIIIEHNA y AeTell IaHCOB Ha JOCTMKEHME yCIIeXa.

KaroueBrble cioBa: BOBJIeUEHNE POAVTEJIEN, POJIb POAUTEJIEel, MEXaHNU3Mbl BJINAHUA POJATENEN.



