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IMPROVEMENT OF THE METHODOLOGY OF DISCIPLINES TEACHING
IN A HIGHER SCHOOL: EXPERIENCE OF THE WESTERN EUROPE COUNTRIES

Zhuravska N.S.
National University of Life and Environmental Sciences of Ukraine

The ways of improving the methodology of disciplines teaching in higher educational institutions are revealed.
The directions of development of the methodology as a science in the countries of Western Europe are
described. Students’ motivation for educational and cognitive activity is considered as one of the main
problems of a modern high school. The use of different interactive forms and methods of work that will form
positive motives for students to acquire knowledge, skills and intellectual interests depends on the mastery
of the teacher, his pedagogical experience and psychological mood.
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Problem statement. Pedagogical science
and practice prove that the most success-
ful training is provided on the positive attitude of
students to educational activities. Then they make
a lot of effort to acquire knowledge, master skills
and improve abilities. Therefore, the motives for
learning should not be passive and contemplative;
they at first have to be based on an active interest
in what is being studied.

Analysis of the last achievements and publi-
cations. Many theories of motivation began to ap-
pear in the writings of ancient philosophers. In our
time, there are dozens of such theories. D. McClel-
land, D. Atkinson, G. Hechauzen, G. Kelly, J. Rot-
ter, C. Rogers, R. May. A. Leontiev and others re-
searched the human motivation in their works.

Statement of the unsolved aspects of the prob-
lem that the article deals with: the main motives
for learning are: personal development, interest, the
result of activity, the desire to become a qualified
specialist in the future, the need for new knowl-
edge. Each of these motives can contribute to the
overall motivation, both — positive and negative.

The aim of the study is to analyze the ways
of improvement of the methodology of disciplines
teaching in higher schools of the Western Europe,
and the value of motivation particularly.

In order to achieve the aim of the study, the
following research methods were used: analysis
and generalization of the empirical and theoretical
theses described in the scientific literature of vari-
ous fields (pedagogy, psychology, sociology, teach-
ing methods, etc.) in the works of Ukrainian and
foreign researchers.

The main purpose of each teacher is in providing
the study motivation for students, in particular, for
future teachers of agrarian disciplines. Their goal
is to correctly direct students to the learning pro-
cess, to motivate them to acquire knowledge. Using
some modern developments on the motivation of
students, one can present new material in the form
of games, discussions, complex tasks that will ena-
ble students to get interested in new material, moti-
vate them to discussion of problem issues, and solve
problems presented by the teacher [4, c. 79—80].

The most subtle springs from which the riv-
er of unity of education and training is filled, is
the desire of the child to study. But how about
discovering those springs, how to make them not
mulled? How to prevent the phenomenon, with
which, unfortunately, often face teachers: let’s
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say, the child has a desire for knowledge, but it
quickly disappears, and the worst happens after —
the worst enemy of education is born — indiffer-
ence?» (V. Sukhomlinskyi) [5].

It should be noted, that H.-H. Kremer,
P.F.E. Sloane (professors of the German University
of Padéborn, focusing on the training of teachers
of agrarian disciplines) say, that qualitative edu-
cation on agrarian disciplines is ensured through
the proper setting of goals and the development of
relevant curricula (theoretical and methodological
problems), the preparation of curricula and the or-
ganization of the educational process itself (practi-
cal implementation) [1, p. 9—11]. At the same time,
the achievement of the main goals of the didactics
on agrarian disciplines on the basis of the principle
of continuity is possible under the conditions of
proper consolidation and the concentration of ed-
ucational material, elimination of duplication in its
learning (economize) [3, p. 79—80].

It should be noted, that interdisciplinary train-
ing at the University of Wageningen (the Nether-
lands) within the Agro-food complex is associated
not only with the integration between the content
of related disciplines, but also with the integration
between the content of natural and social sciences
[2, p. 20—23].

According to European pedagogical theorists,
the international aspects of the quality and rele-
vance of education leave fewer opportunities for
unregulated curricula with uncertain norms de-
velopment. In particular, programs of teachers of
agrarian disciplines training are subject to great-
er pressure, so appropriate changes or improve-
ments are made, and mainly it is about the types
of knowledge that is accentuated. There are also
ungrounded concerns about the trends of depro-
fessionalization of teachers, since higher levels of
effective education are applied, and it will be dif-
ficult to provide them without corresponding in-
crease of professional competence levels.

It should be noted, that L. Terner (Great Brit-
ain) emphasized: «The rapid development of sci-
ence and technology makes narrow specialization
unacceptable in some cases. Therefore, the training
of highly skilled specialists often requires the in-
troduction of special programs based on the inter-
disciplinary principle». As G. Kirk (Great Britain)
says, the agrarian high school should pay attention
to the problem of interaction between different
types of enterprises of agricultural industry. Ac-
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cording to this, they have to pay attention to the
problems of preliminary and continuous training
of specialists, especially the training of teachers of
agricultural disciplines, that can teach a specialist
in accordance with the modern requirements: the
ability to create jobs for themselves and for others
in order to solve employment problems; facilitate
the development of projects for the new enterpris-
es emergence, etc. [1, p. 9—11].

The study found, that English education never
had requirements for a single volume and level of
knowledge for all, even after the abolition of tests
for intellectual giftedness in the mid 70’s of the
XX century [2, p. 20—23]. We emphasize, that the
brightest manifestation of the conservative ideo-
logical orientation of the English educational re-
forms in late 80’s — mid 90’s of the XX century,
was the introduction of national curricula, that is
actually nationally-oriented. There is a lot of com-
mon in the methodology of modular and integrated
education; and therefore, in many universities of
Great Britain they are used in a complex. In par-
ticular, when studying humanitarian specialties at
Bachelor’s level, compulsory disciplines make up,
on average, up to 60% of the total amount of study
time. More than 209% of the courses are elective,
and about 20% are optional. Note that such a prin-
ciple of curricula implementation makes it possible
to relatively easily change the specialty chosen at
the first and even the second year of study. P. La-
cey (Great Britain) pays the attention, that courses
that are compulsory for some specialties can be
counted as elective ones for another. So the pos-
sibility of choosing disciplines from different units
provides the flexibility in the system of specialists
training in humanities.

It should be noted, that the training of teach-
ers of agricultural disciplines in Great Britain is
provided within the doctoral program at the Mo-
ray House School of Education of Edinburgh Uni-
versity, specializing in «Prospects of Professional
Practice» (doctor of education degree). Note that
the curriculum of the course «Interpretation and
relation with educational literature» in the Uni-
versity of Edinburgh for the specific educational
specialty (course organizer — Dr. Charles Ander-
son) [1, p. 9—11], contributes to the critical under-
standing of the ability of researchers to study in
the field of «Education and Professional Develop-
ment». This course does not investigate the skill
of teachers of professionally oriented disciplines in
the field of branch education, and their ability to
apply specific methods of investigation; its purpose
is to expand the expert assessment in interpreting
(explaining) the opposite approaches in studies of
the corresponding field.

We emphasize that, according to the purpose,
we can trace the academic links in education, that
are the channels and the forms through which the
educational research is discussed and disseminated.
The key to obtaining a certificate is the ability of
students to substantiate the knowledge gained on
theoretical concepts and in understanding the re-
sults of observation from the professional and social
sectors: as far as the student’s conclusion meets the
requirements for the specific application of knowl-
edge and skills outside the Aim (qualification work)
within which the research took place. Written Ap-

pointment (4000—5000 words) is the analytical soci-
ological research on the results of studies or courses
on professionally oriented disciplines in an educa-
tional institution of professional specialization.

According to our research, they provide the
training on agrarian disciplines on different spe-
cialties at the Moray House School of Education
of Edinburgh University (Scotland) [2, p. 20—23]:
«Ecology» (forest ecology, ecology); «Economics
of Agriculture», «Veterinary Medicine» (veteri-
nary science, zootechnics) within the program of
a trained teacher (part-time employment) from
the specialty «Professional development» with get-
ting a master’s degree (MTeach) after finishing.
The program consists of four modules according to
the curriculum.

Module 1 «Self-estimation». This compulsory
module (15 credits) provides an opportunity for
teachers to critically analyze professional con-
cepts, values and standards; to explore the links
between theory and practice; to link profession-
al development, practice, and commitment. The
module also provides the induction (training ac-
cording to the principle «from partial to general»)
aimed to obtain the skills required in the educa-
tional standards for further professional develop-
ment at the Masters level.

Note, that the assessment of the first module
includes: a) an essay (2000—2500 words): a criti-
cal study about the concept of professional com-
petence (with reference to literature) regarding
the position of the teacher in education and the
increase of terms of professional practice; b) action
plan (current work — 2000—2500 words): partici-
pants should prepare explanations for their own
study programs within the master’s program.

We pay attention to the module 2 «Didactics
on teaching: learning and teaching» (15 credits),
which was approved as an initiative of a trained
teacher.

It should be noted, that the assessment of the
second module has several components. The key
point is the student’s self-reflection while study-
ing and analyzing his/her own observations and
their documentation. The practical part is com-
bined with ideas’ learning which students face
when study this module (takes place in the class-
room and in small groups). This form of assessment
(a self-reflection) allows participants to provide
an integrated calculation of how their learning in
practice contributes to the study of information
issues raised to the forefront within the standard
of a certified teacher, noted in the competencies:

— an appropriate basis of knowledge, which
leads to professional action and reflects the val-
ues hat support this action. Participants are also
required to develop a didactic test for their col-
leagues’ work to assess their achievements;

— guide the purpose of the student and his ac-
tions — work on a project that will show the indi-
viduality of the purpose of a teacher-agrarian and
will ensure the direction of the course. The purpose
should obligatory have a superstructure: the un-
derstanding on how documentary and empirically
the development of the knowledge of a specialist
can be proved, and distribute it (4000—5000 words).

Note that module 3 «Education for All», as the
main module (15 credited), aims to understand the
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problem of equal social education opportunities for
all students by the teachers of agricultural dis-
ciplines. This allows them to address the issue of
educational inequality at different levels.

The forms of teaching of the third module
are lectures, seminars (with participants who in-
dependently processed the material on the basis
of research / action in educational institutions)
and discussion in small groups. Semi structured
classes include role play and discussion. Re-
ferences on extended topics: independent work
of students without and under the direction of
a teacher on the analysis of national laws and
documentation of educational institutions on
«discrimination in education».

It is important to emphasize the assessment of
the third module, which includes the development
of the project (about 4,000 words, without appen-
dixes), and focuses on the demonstrating the cor-
responding aspects of the standard for a trained
teacher.

Note that module 4 «Work together» as the main
one (15 credits) is intended to provide the oppor-
tunity for development and critical review of in-
ter-social interaction, which is central to the whole
stage of the training of teachers of agricultural
disciplines, including consulting and advisory roles
during classes (for example, a guidance for grad-
uate projects or support for students during their
study on the didactics of professionally oriented
disciplines). Therefore, for two years at the Moray
House School of Education of Edinburgh Universi-
ty (Scotland), teachers of agrarian disciplines study
four modules, obtaining a Master’s degree.

Research has established, that the development
of distance education in Europe began about ten
years later than in the US, and this is mainly due
to the activities of the so-called «open» Universi-
ties that get financial support from their govern-
ments [3, p. 355—359]. These universities provide
numerous courses on use of telecommunications,
radio and computer technology. Nowadays, in
each European country the distance learning sys-
tems are interconnected. We emphasize, that in
Spain this form of learning is actively developing
by the National University of Distance (Univer-
sidad National de Education a Distancia, UNED).
Today, distance education in France is governed
by three centers: 1. Corporate web-site Center for
Distance Education in the University of Franche-
Comté (Centre de tele-enseignement de 1’Univer-
site de Franche-Comte); 2. Corporate web-site of
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Open Distance Education Center of the University
of Burgundy (Centre de formation ouverte et a
distance de l'universite de Bourgogne); 3. Corpo-
rate web-site of the French Ministry of Educa-
tion (Centre National d’enseignement a distance
(CNED). In general, European systems of distance
learning cover more than 30 countries, including
developing ones [3, p. 355—359].

The study found, that the deputy director of ed-
ucation strategy in scientific research, fomation and
development activities Gilbert Peskatori is responsi-
ble for the purchase by ENFA Toulouse candidates
(France) of CD-Notebooks »Verhos» on didactics of
professionally oriented disciplines (distance educa-
tion). Note, that the methodical manual «Support
for continuing education» (Appui a la prise de func-
tion Formation continue — c’est aussi l'affaire de
I’EPL) ENFA Toulouse (France) includes obligatory
online training [3, p. 355—359]. We emphasize, that
the professional environment of training teachers
for higher agricultural education is in clarifying, the
provision of advice, coordination of the conditions
for interaction of a teacher with professional envi-
ronment of pupils/students and others.

Conclusions and perspectives. Thus, in recent
years, scientists in Western European countries
have identified the following main groups of ap-
proaches used to acquire practical skills for the
future professional activity of the branch teacher
in improving the methodology on teaching disci-
plines: 1) study the work of specialists; 2) analy-
sis of real and simulated situations; 3) simulation:
levels, forms; 4) practice (T. Lans, W. Hulsink,
M. Mulder (The Netherlands) [1, p. 9—11]). We em-
phasize that there are three stages in the forma-
tion of professional skills: awareness of personal
interests; comparison of their professional inten-
tions with the needs of staff; the formation of
a conscious desire to find the ways to meet the
needs and realization of intentions. Scientists note
that a person should receive education in voca-
tional schools, which have: 1) socio-psychological
foundations: you study when working, and work
when studying; 2) socio-ethical foundations: theo-
retical and practical training and intellectual feel-
ings, manifested in the understanding and cogni-
tive activity of man.

Therefore, pedagogical skills of teachers, in
particular, of agricultural disciplines, can be ob-
tained at practical classes, colloquiums, seminars of
the constantly functioning «School of Pedagogical
Mastery».
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Rypascera H.C.
Hanionansanii yHiBepcureT 6iopecypciB i IpupogoKoprcTyBaHHA YKpainm

YIOCKOHAJIEHHA METOJIVIKM HABYAHHS JVICIIUILJIIH Y BUIIIN ITKOJII:
TOCBIJ KPATH 3AXITHOI €BPOIIN

Amnoranis

PoskpuBarmThbCca NIIAXM YAOCKOHAJEHHA METOAMKY HAaBYAHHA IOVICHVILIH y BUINVX HaBYAJIBHUX 3aKJalaxX.
Ilopmarorbca HapAMM PO3BUTKY METOAMKM AK HaYKM B Kpainax 3axinnoi €sponu. Posrsiagaerbea MmoTuBamia
CTYJIEHTIB 10 HaBYaJbHO-III3HABAJBHOI MiAJIBHOCTI AK OJHA 3 TOJIOBHUX IIpo0JieM cydacHoi Buinoi mkosm. Bifg
MalicTepHOCT] BMKJajada, Joro IefarorivHoro MOCBIZY i IICMXOJIOTIYHOIO HACTPOIO 3aJIeKUTh BUKOPMCTAHHS
HUM TaKUX IHTepPaKTMBHUX (POPM i MeToniB poboTyu, AKi cpOpMyIOTH y CTYHEHTIB CTaJi IO3UTUBHI MOTUBU
y 3100yTTi 3HaHb, YMiHb, HABMYOK, BUKJINYIYTh iHTEJIEKTyaJbHi iHTepecn.

Kuaro4oBi cioBa: MeToayiKa, MOTMBY, MOTMBAIIiA, MaiCTEPHICTb, PO3BUTOK.

Rypascraa H.C.
HaI.lMOHaJIbeII?‘I YHUBEpPCUTET 6MOpecprOB " IPUPOAOIIOJIb30BaHUA praMHbI

COBEPHIEHCTBOBAHME METOIAMEKN OBYYEHNIA INCIOUIIJIVNTHAM
B BBICIIEN HIKOJIE: ONIBIT CTPAH 3AIIATHOI EBPOIIBI

AnHOTaIA

PackppIBaloTCA IyTHU COBEPIIEHCTBOBAHNUA METOAMKM O0y4UeHMA AVICUMIIINHAM B BBICIINX Y4eOHBIX 3aBeje-
HUAX. YKa3bIBAIOTCA HAIIPABJIEHMA Pa3BUTUA METOIMKM KaK HaYKM B CcTpaHaxX 3amazgHoil €spomnbl Paccma-
TPUBAETCA MOTUBAIIAA CTYAEHTOB K yUeOHO-TIO3HABATEJILHON AeATEJbHOCTY KaK OJHA M3 TJIAaBHBIX IIPO0JIeM
COBPEMEHHOM BbICIIIEN IIKOJBL OT MacTepcTBa IPeojaBaTesid, ero MeJarOTMYecKoro OIbITa M IICUXOJIOTV-
YEeCKOT0 HACTPOA 3aBUCUT JCIIOJNb30BaHME MM TAKMX MHTEPaKTUBHBIX (POPM M METOIOB paboThl, KOTOpPBIE
chOpMUPYIOT Y CTYAEHTOB yCTOMUYMBie IOJOYKUTEJbHbIE MOTUBbBI B IIOJyYEHUNM 3HAHUI, YMEHWIi, HaBBIKOB,
BBI3OBYT MHTEJIEKTYAJIbHbIE MHTEPECHL

KaroueBrble cioBa: MeTOAVKA, MOTVBBI, MOTMBAIVIA, MAaCTEPCTBO, Pa3BUTHE.
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