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This paper is concerned with gender issues in compulsory education in Ukraine. The national curriculum
program from Ukrainian literature and textbooks for 5-9 grades of middle school were analyzed for gender
hidden curriculum. In depth analysis of texts revealed great discrepancies in gender representations in texts
by authors and by heroes. While studying plots of the prose texts, gender stereotypes were noticed, mainly
in novels, which describes old Ukrainian patriarchal family traditions. Language sexisms were also presented
on lexical, semantic, morphological and syntax level. Characters in novels are stereotyped by using female
and male adjectives. Female typical attributing words are beautiful, weak, passive, emotional, irrational, kind,
male typical attributing words are active, clever, logical, courageous, curious, successful, strong. Social roles in
society are divided very strictly, while men are presented like heroes, warriors, masters or husbands, women
mostly are housewives, daughters, girls, mothers or widows. It is proposed by author to remove texts, which
depicts old patriarchal traditions and instead texts of modern writers are recommended for reading.
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Formulation of the research question. An im-
portant role in gender socialization plays
school curriculum and textbooks, using them we
can organize educational process in schools. Ac-
cording to Ukrainian Constitution in Article 21. «All
people are free and equal in dignity and rights.»
and in Article 24. «Equal rights for women
and men are ensured», the highest Law — Consti-
tution guaranty equality for men and women but
«schools continue retransmit gender stereotypes»
as said T.I. Buturlym [7]. Another Ukrainian gen-
der researcher A. Marushchenko (2013) indicates
the presence of educational hidden curriculum,
which exists at the same time with the formal ed-
ucational process and implicitly promotes assimila-
tion, gender specific patterns of behavior, gender
roles, and gender stereotypes [17]. Philip Jackson
(1968) highlights the term ‘hidden curriculum’ in
his book Life in Classrooms, and he is generally
cited as the originator of the term [9].
Socialization to gender roles begins early in pre-
school ages and eliminates in elementary school.
According to P. A. Adler, S. J. Kless and P. Adler
[1] boys and girls have their own gender subcul-
ture with idealized images of masculinity and fem-
ininity: «these images reflecting in the composite
of factors affecting children’s popularity among
their peers». It is obviously can be supposed that
such behavior among peers will be enforced in
middle school and finally can lead to the bully-
ing (moral or even physical). Results of the stud-
ies of American middle-school children, mentioned
in Early Childhood education volume 1, suggests
that sexist is one of the most frequently used
taunts and gender-related slurs can enforce nor-
mative gender behavior and stigmatize perceived
infractions of gender roles [21; 92]. Elina Lahelma
after ethnographic research study conducted in
two secondary schools, suggested that «sex-based
harassment acts as a form of social control that
constituted a way of maintaining and policing gen-
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der boundaries and hierarchies» [15], and another
author, the pioneer in «Multicultural education»
James Banks in his book «Multicultural education:
issues and perspectives» points out key statistic
facts from American schools whereas main prob-
lems of «null curriculum» and gender inequity in
schools appears in sexual harassment, physical or
verbal and psychological bullying and low self-es-
teem which in its turn occur in depressions, eating
disorders and academic under-achievements [5].
Gender bias can be an important factor both in
family life and in education. Gender stereotypes
abound in behavior, pictures, books, textbooks
and TV programs, which constitute the main com-
ponents of the hidden curriculum [17]. The moti-
vation for this article to find gender stereotypes
in school curriculum and make suggestions in or-
der to prevent gender discrimination in Ukrainian
compulsory education.

Purpose. The purpose of the article is to ana-
lyze the curriculum of Ukrainian literature for
students in 5-9 grades through an angle of gen-
der mainstreaming and understand the degree
of present gender component and gender discrim-
ination in Ukrainian literature school program.
Purpose emphasizes the importance of reaching
two objectives in Ukrainian literature curriculum:
1) gender parity in Ukrainian literature program,
2) gender equality: norms and values transmitted
in the learning process with the processes of gen-
der justice. In order to evaluate the progress in
the domain of gender-sensitive education, it is
necessary to carry out a qualitative study. Attain-
ing gender parity is only one step towards gender
equality in curriculum. A qualitative assessment
of the level of gender sensitive curriculum devel-
opment includes an analysis of the current cur-
riculum programs, a content-analysis of textbooks
used in middle secondary schools.

Method. Current study is a content analysis
study of written texts with in depth literature
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review of research articles related with «gender
hidden curriculum», where Ukrainian literature
curriculum programs and textbooks (5 nation-
al curriculum programs and 5 textbooks for each
grade) were analyzed and conceptualized conclu-
sions were made. Sampling: National curriculum
program for 5, 6, 7, 8, 9 grades were used; text-
books for 5th,6th,7th,8th,9th grades were exam-
ined. Gender curriculum related research articles
from social psychology field and Ukrainian jour-
nals were studied. Data collection: The data — na-
tional curriculum program on Ukrainian litera-
ture subject was downloaded from the official site
of Ukrainian Ministry of Science and Education,
textbooks for each grade were downloaded from
the internet resource site for students.

Curricular programs:

http://mon.gov.ua/activity /education/zagal-
na-serednya/navchalni-programy.html

Textbooks:

http://mta.ua/stat/pidruchniki dlya shkoli-
utm_source=FB&utm_ medium=post&utm_cam-
paign=pidruchnyky

Data analyses. Literature critics and journal
articles related to the gender issues in education
were analyzed and conceptualized. Content of writ-
ten texts in the textbooks were analyzed and cod-
ed by 3 categories: Gender representations, Gen-
der stereotypes, and Gender justice component,
each of first two categories divided into smaller
subcategories. Category gender representations in-
clude subcategories gender representations by au-
thors, gender representations by heroes, gender
representations by main female heroes. Category
Gender stereotypes include subcategories: language
sexism, gender character traits, gender social roles.
The four examples from the curriculum program
and textbooks below illustrate two of three catego-
ries. The first example describes category «gender
justice component». I 9 grade students according
to national curriculum must learn about old mar-
riage traditions in Ukraine, for example «bride kid-
napping», «the agreement between families», «re-
demption of bride». After this chapter students get
known about «widow songs» and in textbooks they
can read about tragic history of widows in Ukraine,
they live without any support or help of relatives
or friends, so must do a lot of hard physical work,
raise children alone, and in desperate moments they
agree to marry any man, even if he has bad tem-
per or bad habits. At the same time the history
of whole Ukraine is compared with widow’s story
and named «Widow’s land» due to the historical
events, where men quite often must go to the war
and being killed [23].

The subcategory «language sexism» is illus-
trated by exploitation of stereotypical feminine
traits, for example in 9 grade students must read
and analyze grotesque composition by Ivan Kot-
lyarevsky «Eneida» [2], where women’s negative
character’s described by very rude and abuse ex-
pressions: Aeneas was a lively fellow,/ Lusty as
any Cossack blade,/ In every kind of mischief
mellow,,/ The staunchest tramp to ply his trade...
In first passage Aeneas depicted as very hand-
some and brave man, who can allure any woman,
in the next passage we can read that his great-
est enemy is a wicked Goddess, on his opinion is
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a «hussy», who hate him and want to kill him [2]:
But wicked Juno, spiteful hussy,/ Came cack-
ling like a pullet fussy:/ Dark hatred smoldered
in her mind!/ For some time now her wish most
evil/ Had been to send him to the devil / Till not
a smell was left behind... The two samples below
brightly illustrate subcategories «gender character
traits» and «gender soctal roles». In composition
«Marusya» by Grigoriy Kvitka-Osnovianenko we
found next passage [19]: «The God awarded him
by hard-working, kind and obedient wife; what-
ever he Naum (name of husband) want, his wife
will not sleep all the night, try to get it whatever it
costs for her, she will do everything to please his
husband. He respected her for this, loved her as his
own soul...» or the next passage found in the text-
book for 8 grades named «One hundred thousand»
written by Ivan Karpenko-Kariy [19]: «Gerasym
(husband): Don’t bother me! In my hat, there are
more minds than in your head./ Paraska (wife):
And your great mind leads you to the stupid corner!
Why you decided that Roman (son) should marry
with Puzurivna (rich girl)? / Gerasym (husband):
Ah! So you know? Well, so what? You care? / Par-
aska (wife): I don’t want any daughter besides Mo-
tria... I have get used to her, and she — to me; she is
beautiful girl, healthy, knows all rules in a family:
how to care of poultry, pigs, cows — in one word
she is perfect housewife in all matters...; I am sick,
and no one can bake bread better than she, no one
can make sweet beet soup better than she...».

Literature review

1. Category «Gender representations»

In depth analysis of Ukrainian curriculum pro-
gram revealed great in-parity of male and female
authors, and male and female heroes in liter-
ature works proposed for students of 5, 6, 7, 8,
and 9 grades. Thus, male readers have a wide
choice of heroes to identify with, whereas girls
have no such choice. The resulting data on divi-
sion of gender roles lead to the conclusion that
among analyzed textbooks there weren’t a bal-
anced ratio of representatives of both sexes. Cur-
riculum gender asymmetry presented at writer’s
sex, we found that Ukrainian literature represent-
ed mainly by men. According to Michael Kimmel
[12, c. 164] «studies of children’s books and an-
thropologies consistently reported traditional sex
differences and pro-male biases. Females have
been vastly underrepresented in pictures, in titles,
and as main characters, and often are completely
absent. In addition, female characters have usu-
ally been cast in insignificant or secondary roles».
The same situation we can find in Ukrainian liter-
ature textbooks for middle school. We also found
that main characters in these compositions were
mostly associated with negative character features
or with unsuccessful life.

2. Category «gender justice component»

Content analysis of the educational documents
(Ukrainian literature programs for grades 5-9)
[30] showed that «gender justice component» was
noticed in «Ukrainian literature» for 5th grade
twice in tale stories about female fairy creature,
which helped everyone and named «Huha-Mo-
hovynka» by Vasyl Koroliv-Staruy and another
story was about small brave girl, she had an ex-
traordinary journey to a fairy country called «Ad-
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ventures of Aly in country Nedolandiya» [3]. In
6 grades «gender justice component» was outlined
only once in the tale-story describing clever girl
and also one time in the poem of Iryna Zhilenko
«Fire-bird», the main character personifies very
beautiful and brave women, who don’t afraid
to show her beauty to others [13]. In 7 grades,
we found two works with positive role models
of women in traditional society: poem «Marusya
Boguslavka» — about brave girl, she rescued many
cossacks (Ukrainian warriors at that time) from
tatar prison, the next novel called «Orusya» de-
scribes brave girl who escaped from parent’s home
with her beloved and healed him after wounding
[14]. In 8 grades program, we found inspiring po-
ems by Lesya Ukrayinka, where she states, «She
will be laughing even if she wants to cry» [19].
The ninth grade curriculum program represented
by «Natalka-Poltavka» by Ivan Karpenko-Karuy,
the main hero young girl is very faithful and de-
voted to her beloved man, and another compo-
sition named «Institute-girl» by Marko Vovchok
tells us about two young beautiful girls, but one
is very poor and ought to earn her living working
as servant girl but still she looks happy and smil-
ing has a good temper, and the second girl is rich,
wicked and proud, always unhappy with bogus
aristocratic manners but she has opportunity to
get an education for rich ladies [23]. As we noticed
overall quantity of works in literature allow more
space for male roles both in the illustrations and in
the texts. Female figures mostly inspire the feeling
of pity or contempt in the students, whereas male
heroes can be the object of admiration, pride, in-
dignation or hatred.

3. Category Gender stereotypes

Subcategory «Language sexism»

It is a proven fact in linguistics to be consid-
ered male-centrism is primarily present in many
languages, in linguistic structure of Ukrainian lan-
guage there are a number of patriarchal stereo-
types which impose power picture of the world
in which women play a secondary role. A clas-
sic example of this is appeal to the audience, in
the beginning of every textbook we can see «Dear
friends» or «Dear eight grade students». But it
happens quite often that these words perceived
in a wrong way, like audience consist from male
children only.

Subcategory «language sexism» or words
of stereotypical content represented by image(s)
of woman, as «feminine», «girl,» «victim», man
described as «hero», «hard worker», «farmer»,
«pragmatic». Sometimes it can be found even
abuse and rude expressions about women, for
example, in the composition of «Eneida» by Ivan
Kotlyarevsky already mentioned above. Sexism
can exist in the language at the level of words, ex-
pressions, sentences and at the level of discourse.
The most common linguistic sexism is the gender
stereotypes, asymmetry in using parallel state-
ments regarding men and women, and «invisibili-
ty» of women in the language [26].

The Ukrainian researcher O. Semikolenova,
(2007) in her book «We are different — we are
equal. Basics of gender equality culture: Guide for
9-12 grades students of secondary schools» states
[26], that language sexism can be divided into

categories — lexical omission, semantic asymme-
try, morphological asymmetry, syntax asymmetry.
One of the most evident sign of language sexism is

lexical omission. Meaning of some professions that

can have both men and women, but there is only
a masculine gender form, for example, job titles,
scientific degrees and ranks. In particular, names
of some professions are used only in masculine
gender form. This is particularly true for prestige
professions and positions that for a long time been
inaccessible for women: a lawyer, a surgeon, a di-
rector, a manager, a professor, a deputy, a minister,
a president. In the fact, today women also acquire
these professions and occupy higher positions, but
through the use of a male-centered language they
continue to remain invisible in the textbooks. Al-
though these words are not labeled by one gender,
they are perceived as being related firstly to men.

The semantic asymmetry is observed not only in
the names of professions. Many words with paral-
lel gender forms in fact, are different in meaning.
In such pairs of words masculine form is positive
or has neutral meaning and form of feminine gen-
der eventually undergo deterioration of meaning.
The content-analysis of textbooks showed that in
areas where significant (and sometimes overwhelm-
ing) amount are women, professions are formed in
masculine gender — teacher, accountant, designer,
stylist, and chef and so on. On the other hand, some
names of low-paid jobs exist only in the feminine
gender form, for example — maid, nurse. Some pro-
fessions names have feminine and masculine gender
words but these words have a different semantic
meaning, for example a midwife — women with sec-
ondary medical education, has the right to provide
medical assistance during childbirth; Obstetrician —
a doctor, a specialist in obstetrics. When the wom-
an is called a good poetess, it meant that she is
talented among other poetesses, but when she is
called «a talented poet», it is meant that her talent
recognized among all poets — women and men. Gen-
der discrimination on semantic level of words was
also have been found in expressions of stereotypi-
cal images of women and men like: «female logic»
(no logic), «<women’s happiness» (have a husband
and children), «women’s talk» (not serious conver-
sation). While the same expressions with men do
not exist (for example, «<men’s happiness»), or they
have positive stylistic meaning — «men’s talk» (se-
rious conversation).

Morphological asymmetry (formation of femi-
nine gender words from masculine gender words),
indicating that the form of masculine gender is
primary, and the feminine gender word is a sec-
ondary and dependent on it, for example: God —
Goddess, poet — poetess and others.

The tendency to portray active men and passive
women observed in textbook’s language through
syntax asymmetry. Specifically, the researchers

found tendency depict men as a subject and wom-
en — as an object through words in sentences, men
are usually subjects in a sentence and words de-
noting women — objects. I those cases where wom-
en are a subject it is used a passive voice of the ac-
tion, which devalues the achievements of women.
For example, in the poem from 6 grade textbooks
by Oleksandr Oles «Mukuta Kozhumjyaka» [3]:
«Our prince has to give his daughter to the evil
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Dragon..» where Subject represented by «prince»
in masculine gender and object by «daughter» in
feminine gender. The word order also can elimi-
nate gender bias picture in latent curriculum. Even
in cases where the feminine and masculine gender
of the words are supposedly equal, but in such
pairs of words masculine gender will precede fem-
inine and is considered more important (for exam-
ple, he and she, husband and wife, men and wom-
en). In fairy tales for 5 and 6 grades almost every
tale starts with the sentence: «Once upon a time
there lived grandfather and grandmother..» or
«Once upon a time there lived a man with his wife
and three sons...».

We cannot ignore the fact that linguistics sex-
ism does negatively impact both female and male
students. The results of sociological research by
L. Lindsey (2005) shows that «ambiguous interpre-
tations of masculine generics not only bias cog-
nitions but differentially affect the self-esteem
of people who read, hear and use them. Those who
use sexist language in written form are more likely
use it in oral form.» [16, c. 91].

Subcategory «gender character traits»

Gender character traits of women often depict-
ed as caring, emotional, sensitive, weak, and such
traits as activity, courage, rationality, curiosity
seems unique to men. These interpretations are
examples of words with stereotypical gender im-
age. However, the mentioned characteristics can be
equally inherent to men and women as individual
traits and not the specific gender features. In or-
der to analyze the evolution of views on gender is-
sues, we can quote a content-analysis of the image
of the mother, which often play a leading role in
poems of the textbooks for elementary school [20].
The country is identified with mother («Ukraine —
our only mother»), and the mother teaches the na-
tive language («Ukrainian language as a mother
tongue»). The mother is a sensible guardian of mor-
al principles. Often the mother is shown as a weak
woman, who worked a lot and has fallen ill
I the middle school curriculum program, for exam-
ple, in the folk poem from the textbook for 8 grade
we found next: «Ukraine bewailed, because have no
money to live for, because her small children were
killed by tatar army..» [19]. We can argue if the im-
age of sick and tired mother even if it is positive,
has a negative influence on student’s consciousness.
The language of female heroes differs from male he-
roes, becomes more polite, expressive and feminine.
This phenomenon was mentioned also by Lindsey
[16; 86] in «Gender roles: a sociological perspective.
It can be noticed in many languages, the brightest
evidence is «women’s language» in Japanese lan-
guage, and women’s characters described in text-
books, using polite language, female readers refrain
themselves from «man talk» and believe that they
are lesser persons.

Subcategory «gender social roles»
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Category «gender social roles» reflects the tra-
ditional distribution of men and women activities
through national curriculum program. We have
not found any single composition through text-
books of five grades of middle education which is
not related to traditional female activities, it was
revealed that women were traditionally associated
with household activity and children, men were
associated with physical work, war, and career. As
it was mentioned also by Michael Kimmel, a fe-
male character’s activities in books are limited to
loving, watching or helping, while males engaged
in adventuring and solving problems. Women were
not given jobs or professions; motherhood was pre-
sented as a full-time, life-time job [12, c. 164]. In
some compositions we found not typical, strong
women’s characters, who opposed traditional be-
liefs but mostly their attempts were crashed with
public shame like in «Natalka — Poltavka» by Ivan
Kotlyarevsky in 9 grade textbooks. This evidence
can explain the fact that many words related to
the public sphere are in masculine gender, and re-
lated to the private sphere are in feminine gen-
der (housewife, housemaid). Men and boys are
presented as energetic and active, whereas wom-
en and girls as passive, dependent and taken care
of by someone else, very often «they are spending
years crying and waiting for men returning from
long journeys or war». Gender role stereotypes
affect how children perceive themselves. Nega-
tive portrayals of their gender may affect their
identity and self-esteem [21]. And as a result, stu-
dent of middle school may perform increased level
of overt gender bullying in spite of the fact that
amount of bullying decreases in high school, but it
acquires more covert forms [21]. James Banks in
«Multicultural education: issues and perspectives»
insist on importance of gender equal curriculum.
Because, as he mentioned «When children read
about people in nontraditional gender roles, they
are less likely to limit themselves to stereotypes.»
[5]. He also identified major forms of bias in text-
books which can help teachers to detect whether
text is prejudice related to gender.

Results. We propose a list of categories with
subcategories which can be defined from the sam-
pling textbooks of Ukrainian literature subject.
Each category is represented by table with num-
bers or text samples.

1.  Categories  «Gender
and «Gender justice component»

We can make comparison within grades in Table
1. Categories «gender representations «and «gen-
der justice component».

2. Categories «Gender stereotypes» (Table 2).

Interpretations of female and male social roles
samples in literature by grades (Table 3).

Discussion. According national curriculum pro-
gram in Ukrainian literature [25] we found high
attention to a component of the national culture,

representations»

Table 1
Grade/gender 5% grade (2013) | 6" grade (2014) | 7™ grade (2010) | 8" grade (2016) | 9" grade (2009)
Subcategories female | male |female| male |female| male |female| male |female| male
Gender representations 1 11 5 15 1 19 3 14 1 17
by authors
gender representations 11 20 11 24 17 19 7 17 9 10
y heroes
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raising a level of national conscious and patriotism
of the future generation. Thus, interdisciplinary
connections with Ukrainian language and Ukrain-
ian history were noticed. But researchers should
also mention that the Ukrainian literature from
ancient times up to the XX century reveal tra-
ditional values of the conservative society, where
women were segregated or ignored. So, it is pro-
posed to include more works of modern writers,
who describes transition to the values of modern
people and changes of an informational society. We
propose to increase frequency of modern litera-
ture texts where changes in gender relations are
obvious, and there is a tendency of partner roles
and gender harmony.

Interpretation of the gender aspect in Ukraini-
an literature works should be reflected in the con-
tent of the curriculum program. The poem by
Kotlyarevsky «Eneyida» consist a lot of language
sexisms which are abusive and not acceptable in
modern discourse. On the contrary, we should pay
more attention to the works where children can
see not typical stories of women, for example in
«Institute-girl» by Marko Vovchok. In the con-
tent of the curriculum and textbooks we advise
to focus not only on suffering, moral degradation
of the characters or their idealization but offer
students find solutions to characters life problems.

The problem of gender and language correla-
tion is much complicated question than it seems

at a first glance. It not only reflects the treatment
of women by men in society, but also is able to
form our understanding of sex and our attitude
towards women. Language itself is not sexist, but
it become such because of those who use it [24].
Gender sensitive language, as mentioned in Gender
bias in school textbooks [6], is the best way to pres-
ent gender issues in textbooks context, but gender
sensitive language should not make women visible,
include them in context only, and keeping mis-
represent them in stereotypical ways, but should
make them genuine equal in context. Linda Lind-
sey stated that «in dealing with the generic issue,
we should encourage inclusiveness and avoid sex-
ism», using pronoun «they» for example, is more
acceptable than «she and he» [16, c. 76]. We advise
to omit texts with gender offensive expressions or
those that negatively portray gender represent-
atives. It is better to avoid stereotypical images
of gender roles (for example, manager — a man,
teacher — a woman); The curriculum should fol-
low a gender-neutral vocabulary — instead of us-
ing name of a female or a male profession it is
advised to use universal name of profession or role
performed by both sexes and call men and wom-
en equally and do not use endearing or other
special forms to one of the genders. In the study
of texts where gender component is present, dur-
ing discussion gender terminology should be used
and explained, for example: «feminism,» «gender,»

Table 2

Commonly used adjectives and nouns for female and male heroes

to denote feminine and masculine traits and social roles

Female adjectives Male adjectives Female nouns Male nouns
Beautiful Active Housewife Fellow
Weak Logical Daughter Boy
little Serious Princess Husband
passive Beautiful Girl Student
emotional Clever Schoolgirl Son
irrational Mean Housemaid Slave
kind Courageous Wife Warrior
loving Rational Widow Father
suffering Curious Wench King
caring Hard-working Witch Regent
sensitive Successful Mother Prince
hard-working Rich Single-mother Owner
polite Poor Mistress Master
poor Fighting Muse Blacksmith
sweet Strong Queen Pope
lonely Obsessed Governess Lord
charming Slim Teacher Mister
ugly Obese Worker
sacrificing Ugly Slave
Table 3
Grade Composition Female roles Male roles
5% grade |1. «Painted Fox» 1. Females are silly and easy cheated by 1. Males are clever, sly and ex-
clever and sly males. tremely successful in cheating.
6 1. «A secret society 1. Female character is kind and helping, 1. Male characters adventurous and
grade | of cowards, oranti b . : : -
fear remedy # 9. ut at the same time weak and suffering. curious, fantastic and brave.
Yy
1. Main female character depicted as beau- |1. Male characters strong, hand-
7" grade | 1. «Oryusya» tiful, loving, hard-working at home young |some, wise, controlling and organiz-
girl. ing leader, fighter.
8" grade 1. «Place for Drag- |1. Female characters are invisible and men- | 1. Males are described as good
on». tioned only once as a daughter of king. friends, intelligent persons, writers.
. 1. Male characters mean and ugly,
9th grade | 1. «Lileya». 1. Female characters are suffering and exploit other people especially &
weak, poor and depending on men. women




«Young Scientist»  No 12

«gender identity culture», «feminine» «masculini-
ty» «androgyny», «gender harmony/disharmony»,
«gender equality/inequality» «gender discrimina-
tion», «gender violence» and so on.

In the texts containing gender component, we
advise to use gender methodology: study gender
view of author in the text; gender characteristic
picture of the world; comparing different views
of characters and place of the man and women in
the family, in social, political, and industrial are-
as; study characteristics of gender discrimination or
equality; determine the main causes of disharmo-
ny in the relationship between men and woman,;
make comparison of a gender ideology, compare
gender views of heroes on the relationship between
men and women in other works. Michael Kimmel
points out that some changes have occurred over
the past-quarter century. In children’s books today,
girls and women are far more likely than before to
be depicted as the main character, and far less like-
ly to be depicted as passive, without ambition or ca-
reer goals. But gender stereotypes still prevail: girls
are still depicted as more interested in domestic
life than boys are [12; 164]. Thus, the development
of postindustrial modern society leads to the deep
cultural changes and promote gender equality. Cul-
tural change in attitudes toward the roles of women
and men can thus be regarded as necessary, al-
though not sufficient, condition for the consolida-
tion of gender equality [11].

Conclusions. Content analysis of school text-
books for Ukrainian literature in 5-9 grades led
the researchers to the conclusion that they were
compiled without consideration for gender balance.
In the content of a curriculum program women are
positioned as characters of sacrifice, labor, house-
wife, mother, men — the leader, the aggressor, in-
tellectual personality. As a result, at the age of jun-
ior high school girls find out that they are more
valued for their appearance than for their talents
[12], low self-esteem, and society pressure and ex-
pectations influence female students to choose hu-
manitarian direction while entering university,
and as a result get low-paid occupation in future.
«The direction of the gendered society in the new
century and the new millennium is not for wom-
en and men to become increasingly similar, but
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for them to become more equal. For those traits
and behaviors labeled as masculine and feminine —
competence and compassion, ambition and affec-
tion — to be accepted as distinctly human qualities,
accessible to both women and men. Such a trans-
formation does not require that men and women
become more like each other, but, rather, more
deeply and fully themselves» [12]. Gender-sensi-
tive language in textbooks develops student’s con-
sciousness with value of gender parity principle.
And in order to make language gender-neutral
it should be recognized that males are regarded
more highly than females as argued by gender so-
ciological researcher L. Linsey (2005) [16, c. 92].

Gender-sensitive curriculum needs to design
new methodology, and Ukrainian government
made an obvious progress of implementing in
school life gender-sensitive curriculum accord-
ing to the standards of EU countries. It should be
mentioned that Ukraine is still very young coun-
try and gained its independence from Soviet Union
in 1991, since that event passed too less of time
on the way of democracy, transparence and hu-
man rights of both genders. And almost two dec-
ades ago textbooks in Ukraine were designed by
the standards of former USSR, where equal rights
between women and men were declared but not
followed by everyday life practice. Ukraine is un-
dergoing a complex process of transformation from
communist to democratic values, it has been done
an obvious progress on this direction by publish-
ing more improved textbooks year by year, but it
could be done more in a rapidly changing world
and facing reality of women’s equality in devel-
oped countries.

From the current study, we can make conclu-
sions only about gender segregation in so-called
hidden curriculum, but we are unclear about other
aspects of hidden curriculum related to nationality
and social class issues. As being currently study
in Taiwan, connected with educational system in
Taiwan, researcher interested in further study,
where we would examine hidden curriculum in
middle school of Taiwanese literature textbooks
for the gender discrimination, make comparison
with Ukrainian one and make future suggestions
for both countries educational curriculum.
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TaviBaHchKMIT HalioHasnbHUN yHiBepcurer imeHi Cyup frTcena (Kuraii)
Ryaim O.B.

TaiiBanchbENI HamioHasbHUI yHiBepcureT imeHi Cyub frcena (Kuraii),
BinouepkiBcbknii HallioHAJIBHNUI arpapHuii yHiBepcuretr (Yrpaina)

BE3TEHJIEPHUI KYPC HABYAHHS 3A MIAPYYHIUKAMU
3 YRPATHCBHEKOI JITEPATYPU JJId YYHIB 5-9 RJIACIB
3ATAJIBHOOCBITHIX IIRIJI

Amnoraris

CrarTa HpucBAYEeHaA TeHJIePHMM IMTAaHHAM 0a30Boi ocBiTM B VYKpaiHi. 3hijficHeHO aHaJi3 HaliOHAJIBHOI
mporpamu Oe3reHepHOT0 KypCy HaBYaHHA 3 YKPaiHCBKOI JiTepaTypy Ta MOIAPYYHMKIB ma 5-9 kiacis
3araJIbHOOCBITHIX IIKis. Y rymbuHHOMY aHaJi3i TEKCTIB BUABJIEHO BeJMKI PO3DIsKHOCTI y TeHIepHIUX YABJIEH-
HAX y TEeKCTaxX aBTOpiB Ta repois. Ilig dac BMBYEHHS CIOKETIB IIPO30BUX TEKCTIB OyJsm momideHi renpepHi
CTEepeoTuy, TOJIOBHYM YMHOM y pOMaHaX, e ONMCaHi cTapi yKpaiHCbKi maTpiapxaJbHi ciMelHi Tpamwuiii.
MogHi cexkcmuamm TaxkoK OyJsiu MpeAcTaBJEHI HA JEKCUYHOMY, CEMaHTUYHOMY, MOP(OJIOTiYHOMY Ta CUHTaK-
cruyHoMy piBHAX. CTepeoTuny repoiB y poMaHaX BUABJEHI IIJIAXOM BUKOPMCTAHHA KIHOYIX Ta HOJIOBidiX
OpuKMeTHUKIB. JHiHOYl THMMIOBI MpUMKMETHMKM — KpacwuBi, cyabki, macuBHi, eMOIiliHi, ippaliioHaJbHi, 106pi;
YOJIOBiYi TMIOBI IPUKMETHMKY — aKTVBHI, PO3YMHI, JIOTiuHi, MyKHi, 1ikaBi, ycminrai, cnibHi. CorianpHi posti
B CYCIHIJIbCTBI AysKe CyBOPO NOMiJIeHi: YOJIOBIKM IIpe/cTaBJIeHl AK repoi, BOiHM, MalicTpy, a SKIiHKM — JOMO-
TrOCIOAApPKM, JOUKY, NiBUaTa, MAaTepi Ta BAOBU. ABTOP IIPOIOHYE BUJIYUUTU TEKCTU, B AKX 300paskeHi crapi
naTpiapxaJibHiI Tpaauilii, a HATOMICTh PEKOMEHIYIOTbCA TEKCTM CYYaCHUX MVCHbMEHHUKIB JIJIA YMTaHHA.
KurodoBi cioBa: HaB4aJsIbHA IIporpaMa, HallioHaJIbHa IIPorpaMa, IIKiJIbHI NifpyYHMKY, FeHAePHI JOCIioKeHHs,
TeHJIePHI CTepeoTUny, reHIepHi yABJIEHHA, TeHAepHa KaTeropisa, miaKaTeropida, narpiapxaJjbHi Tpaauilii, kom-
IIOHEHT TeHJIePHOI CIIpaBeIJIMBOCTi, TeHIePHO-IyTJMBa MOBa, MOBHMII CEKCU3M, COLliaJibHa POJIb.
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TaiiBaHCKMIT HanMoHANBHbBI yHUBepcuTeT uMeny Cyup fItcena (Kuraii)
Rymm O.B.

TajiiBaHCKMIT HaIMOHAJBHEIN yHUBepcuTeT uMenu Cyup drcena (Kuraii),
BeusorieproBckmit HaIMOHAJBHBI arpapHbll yHUBepcuTeT (YKpanHa)

BE3TEHJIEPHBI KYPC OBYYEHNS 110 YYEBHUKAM
YRPAHCRON JUTEPATYPDHI 1Jd YYAIIMXCA 5-9 RIACCOB
OBIIEOBPA30OBATEJIbHBIX IIKOJI

AnHOTaA

B craTbe paccMOTpeHbI BOIIPOCHI TeHepHOro 00pa3oBaHud B YKpanHe. OCyII[ecTBIIEH aHAJN3 HAIMOHAJIBHOM
IIporpaMMbl De3reH/IEPHOro Kypca 00ydeHNs Ha yPOKaX YKPaMHCKON JIMTepaTyphl U y4eOHMKOB 5-9 KJaccoB
0b11e00pa3oBaTeNIbHBIX IIKOJ. B aHajM3e TEeKCTOB BBIABJIEHBI PACXOXKJIEHUA B TeHJEPHBIX IIPEJICTAaBIIEHMUAX
II0 TEKCTY aBTOPOB U repoeB. I[Ipu M3y4YeHNN CIOYKETOB MPO3adeCKNX TEKCTOB OBbLIIM II0MeYeHbl reHIePHbIe
CTEpPeOTUIIb], IJIABHBIM 00pa3oM B poMaHaX, IZie OMMCAHBI CTapble YKPaMHCKNE IaTpuapXajbHble ceMeliHble
Tpaauiuy. 3bIKOBOM CEKCU3MM TaKiKe ObLI IIpeJiCTaBJIEH Ha JIEKCUMYECKOM, CEMaHTUUYECKOM, MOPOJIoTnie-
CKOM ¥ CHMHTAKCUYEeCKOM yPOBHAX. CTepeoTUIbl TepOeB B POMaHAX BBIABJIEHBI IIyTEM MCIIOJIb30BAHUA 3KEH-
CKUX un My?KCKI/IX HpI/IJIaI‘aTeJII:HI:IX. meHCKI/Ie TUIINNYHbIE HpI/IJIaI‘aTeJII::HI:Ie - KpaCI/IBbIe, C.Ha6bIe, IIaCCMBHBIE,
SMOIMOHAJIbHBIE, MPPalMOHAJIbHEIE, T00PbIe; MYKCKIEe TUINYHbIE IIpUJaraTesibHble — aKTUBHBIE, YMHBIE, JIO-
IMYHbIEe, MY’KE€CTBEHHbIE, MHTEPECHbIE, yCIelIHble, cuiibHble. ColnabHble POJM B ODII[ECTBE OYEHb 3KOPCTKO
OHpeﬂeJIeHI)IZ My?K‘-H/IHI:I HpeﬂCTaBJIeHI:I KaK repom, BOIHBI, MaCTepa, a MKEeHINVHBbI — ,E[OMOXO.’BHIZKI/I, /:[oqepm,
JIEeBYILIKM, MAaTepPU U BAOBLL ABTOpP HIpeJiaraeT M3bATb TEKCThI, B KOTOPBIX M300pa’KeHbl cTapble maTpuap-
XaJIbHBbIE TPAAVIINMU, & B3aMeH PEeKOMEHIYIOTCA TeKCThl COBPEMEHHBIX MucaTesel IJIAd YTeHNUs.

Kuarouesrblie ciioBa: obpazoBaTesbHaA IPOrpaMMa, HallMOHAJbHAA IPOTPaMMa, IIKOJIbHbIE YUeOHMKM, TeHIepHe
JCCJIeIOBaHNUsA, TeHJlepHble CTePeOTUIhl, reHJIepHble MIpeJiCTaBJIeHIs A, TeHepHasd KaTeropusd, II0JKaTeropus,
naTpuapxaJjbHble TPaaUIINY, KOMIIOHEHT TeHIePHO CIIpaBeJIMBOCTH, TeHAEePHO-IyBCTBEHHbIN A3BIK, A3bIKO-
BOJ CEKCU3M, CcOLaJbHasA POJib.



