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READING AND LITERACY DEVELOPMENT IN ENGLISH
IN PRIMARY SCHOOL. CHILD-CENTERED APPROACH

Ielenko A.P.
Secondary School No.1 of Romny

The main principals of reading and literacy development in primary schools were investigated in the article.
Child’s growth plays a key role in the educational process and being at the age of 2-4 years old the first in-
terest in reading usually appear. Reading itself is not a simple process and requires skills and knowledge even
when talking about learning a mother tongue, and that is why a strategy for learning a foreign language
should be developed to make the process easier and more interesting and fruitful. Before giving advice and
recommendations the research has investigated the stages of child’s development, distinguished several main
stages in the process of reading with the emphasis on the using of a L1 and L2 languages in the classroom, as
well as the specific requirements for the teaching of the vulnerable children with special educational needs,
such as autism spectrum disorder and ADHD syndrome.
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he problem statement. The problem to be

solved is to distinguish the most beneficial
strategies in teaching reading and literacy in Eng-
lish in primary schools in Ukraine based on child
centered approach.

The analysis of recent researches and publi-
cations. In general, the most approaches of the
Ukrainian schools regard reading as the process that
should be taught during English lessons through
the year and that the test in reading proficiency
should be passed at the end of the each semester of
every year. Teachers usually teach reading in pri-
mary school through the mother tongue (L1) writ-
ing transcription of the words in Ukrainian letters,
thus Zhyrova T.V. and Vadiyenko V.V. uses Ukrain-
ian letters transliteration to show the pronuncia-
tion of English words [3, p. 32-33] rather than teach
them decoding words and sounds, thus children are
getting used to the Ukrainian pronunciation and
L1 language prevails over L2 one in this particular
process. Besides, teachers are more concentrated on
the connection between sound and letter and such
type of learning becomes just repetition and may
cause the lost of motivation, thus it is not child cen-
tered as is not of child interests [6, p. 9]

In addition, most of the Western researchers
agree that L1 language should be used lesser in
classrooms and L2 should be the main instrument of
instructions during classes even in primary schools.

Ukrainian scholars mainly concern on teaching
reading through different text based exercises,
but there some researchers, Beh P.O., Denisen-
ko M.V. [1, p. 6-16], that developed new methods
and proved that pictograms, for example, are ben-
eficial in teaching reading. Denisenko M.V. empha-
sized the usage of colorful signals in teaching read-
ing [2, p. 36-37]. Onyschenko K.I. studied the game
component also [4, p. 36-37].

The distinguishing of the previously unsolved
problems. Ukraine now goes through the process
of modernization in education and new approaches
are being developed, however, only few are child
centered and aimed at reading motivation, most
are concentrated on the process of text teaching
rather than developing reading skills and this part
of reading teaching is not fully investigated. More-
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over, the process of inclusive education just start-
ed in Ukraine and only few actions were taken
to help teachers teach the children with specif-
ic educational needs, such as autism and ADHD.
So, another point is to make the process of reading
interesting to all the students, despite their level of
comprehension and abilities.

This research has examined the main stages
of the reading and literacy process and found the
useful tips for teachers.

The aim of this article. It is aimed at finding
the methods for children involvement in reading
and giving the advice and recommendation for
teachers to make them able to enrich the teacher’s
strategies and knowledge and help them find solu-
tions taking into account the needs of every child.

Main body. The researcher considers that reading
in primary school is more related to decoding than
simply a number of rules and words repetitions.

First of all, it is necessary to distinguish 3 stages
of age development groups:

Age 2-3 years old —beginning of literacy
development, children begin to build foundation;

Age 3-4 years old — increase of interest in
reading, children start to pretend they read;

Age 4+ - kids may start reading.

This article will discuss the reading instructions for
primary school kids, so children aged 6-8 years old
will be preliminary taken into consideration. It was in-
vestigated that there are 7 steps on the way to read-
ing. Reading might be challenging, specially when
sight words (there are about 200 sight words) are con-
cerned [5, p. 16] To practice sight words one can use
flash cards, games and it is mostly about memorizing
and repetition, as these words do not obey to the rules
of reading. Bingo with sight words is very helpful and
make children learn while they play.

So, to make kids more interested in reading,
a teacher may follow an ap-proach, that will moti-
vate and encourage primary students for reading.
It is a well-know fact, that children imitate the
adults and their behavior and if you want to teach
them you have to show how you do it yourself
instead of just saying what to do. To increase the
out of classroom activities it is advised to organ-
ize family based tasks, to engage the whole family
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into the process of learning. Such activity, as mak-
ing a family tree can motivate children and they
can get support of their parents [6, p. 10]. And in
this respect, the “silence reading” method may be
implicated. A teacher may use it during her/his
lessons for a 5-7 minutes a week. Choose a day and
a lesson when you can afford to sit and read silent-
ly and ask children do the same. This procedure
will encourage them for reading and show that
a process of reading is a common thing, special-
ly, nowadays, when digital reading prevails over
the ordinary paper reading and libraries are not
overcrowded with people and most children see
various electronic devices more often than a book.

The second point is “ask questions”. It is nec-
essary to warm-up students before actual reading
of a new story begins. In this case a teacher may
firstly revise the vocabulary related to the topic
and learn new words to make children feel famil-
iar with the theme. In this regard the following
instruments may be used:

Flashcards;

Games with physical activities, for example:

“Hop and count” game, it is an exciting activ-
ity to revise numbers (teacher calls a student, whis-
pers a number to her/him and he/she has to hop as
many times as the teacher told her/him a number);

Clapping game: clap the number, the
rhythm, etc.

White board: listen and repeat.

The process of reading contains several stages
and different activities are needed on each stage.
Four main stages can be distinguished:

Before reading;
During reading;
After reading;
Critical thinking.

Firstly, before reading children may be encour-
aged to guess what the topic of the story is going to
be, what the plot is, what happens in the end, etc.
So by asking different questions a teacher tries to
motivate student to predict the topic of the story
and any related information. On this stage the pic-
tures in the book may be of a great help and the
basis for the small discussions to practice unpre-
pared speaking activities. Prediction and pictures
help to understand the text better and faster as the
pupils after looking at the pictures are prepared to
a certain topic they might think of [7, p. 38-39].

Besides, it is a time to activate students’ back-
ground knowledge. Thus, looking at the pictures,
or title or any other visible information, a teacher
may ask the questions which may be of the gener-
al knowledge of the kids, such as any information
about nature, animals, birds, trees, etc. For exam-
ple, if there is a drawing of a lion, a teacher may
ask additional questions to revise the names of the
animals, colors, food, etc., the facts that are already
known to students from other source of information.

Secondly, while reading students are supposed
to understand what they are reading and start
making conclusions and analysis of what they have
read. So, it is a stage of inferring.

While reading a number of useful tips and
techniques may be considered, such as:

Following while reading, but usually fol-
lowing with one’s figure is boring and children
drop it after few seconds. So, to make it more in-

teresting a teacher may offer to make a paper cut
finger or a hand, and give it to children randomly,
or as a reward, or based on other required system.
The main point that students have an option of
a choice and can follow not only by their own fin-
gers, which is quiet an old method.

“Shadowing technique” is another excit-
ing activity that can make children’s reading more
amazing. The key point is that the reading starts
from slow mode to a faster and ends with the
fastest, or from low tone reading to a high tone
reading. Primary school children are usually very
excited about this type of reading.

Work in groups or pairs. The main aspect
of this activity that children work in groups or
pairs but a teacher does not interfere or interrupt
them but only listens, and some major mistakes
may be pointed out if required.

Choral reading is another technique that
make reading more interesting. By the way, shad-
owing and choral reading may be combined and
thus make the process even more exciting.

Dramatizing is another method which may
add more fun to the activities.

Here, students may be divided into characters
and asked to act out the story. Help them to add any
sound effects which you might create while reading.

Thirdly, “after reading” stage is aimed at sum-
marizing and at this point answering the questions
based on the story may be used in different forms:
after reading comprehension questioners, fill the
gaps forms, match the word with the picture, etc.

And the last but not the least critical thinking,
which is one of the student’s necessary compe-
tences in 21st century. To stimulate critical think-
ing one may ask the questions which require any
additional conclusions, summarizing. At this point
a teacher may ask student’s attitude to what he/
she read, to create their own ending of the story,
to characterize the main heroes, etc. All these ac-
tivities will enable students to develop their think-
ing and criticism.

While speaking about reading in a young age,
it is observed that children like to identify letters
around them. So, any posters, pictures on the wall
may be useful to stimulated this process in natu-
ral surroundings. So, it is the third step to read-
ing motivation. But one should remember to keep
hands on learning and the saying “practice makes
perfect” is very true.

Decoding is the step when children are asked
to name the letters in the words they learn. Every
time they are required to sound the letters they
memorize not only the sounding of the word but
spelling also, which is another great challenge for
young learners.

A class teacher can create a library corner in
the classroom and fill it with the materials related
to English, like books, posters, pictures. This corner
might be used as a reward for a good work during
lessons or for faster students who managed to finish
the work before time. Of course, the rules should be
stated and obeyed so not to disturb other children.

The last problem which is needed to be discuss
as per my belief, is the use of the L1 language in
L2 classroom. There are two opposite opinions in
this regard, and one should choose the approach
he/she believes will work better for his/her class-

593

[TEAJATOI'TYHI HAYKU



[TEJATOI'TYHI HAYKU

594

room. As per my approach, based on the experi-
ence in teaching English as a second language in
Ukrainian classes, of course, usage of L1 language
all the time is more desirable and beneficial but
sometimes L1 language (Ukrainian in this case)
may be more relevant, specially when explaining
grammar, or games rules or while working with
vulnerable children or children with special re-
quirements (Autism spectrum disorder, dyslexia,
and others) [5, p. 17].
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Conclusions. To sum up, reading should be
a process which includes fun, games, and enter-
tainment and learning with the help of the above
mentioned activities may be more effective and
interesting for kids. Teacher should find a method
and approach that would be beneficial for each
child taking into account their educational inter-
ests and needs. Besides, teaching of reading may
include after class activities, library activities, so to
make it interesting and variable.
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€aenxo AL
3araJybHOOCBITHA 11KoJa Ne 1 m. Pomun

PO3BUTOK YMTAHHSA TA TPAMOTHOCTI HA AHIJIIVICBRIN MOBI
B IIOYATKOBII IIKOJIL AMTHO-OPIEHTOBHMIT IAXIJ

Anoranisa

Y crarti 6inm mocsimyKeHi OCHOBHI IIPMHIIMIIY CTAHOBJIEHHA HAaBUYOK YMTAHHA i TPAMOTHOCTI B ITOYATKOBIN ITIKOJIL.
PosButok auTyHN Bifirpae KJI0YOBY POJIb B HaBYaJIbHOMY IIpolleci, 1 y Bili 2-4 pOKiB IUTHHA IPOSABJAE iHTepec
10 UMTaHHA. UMTaHHA caMo II0 cobi CKJIQHMII IIpOIec, AKMII BYMAara€ HaBMYOK Ta 3HAaHb, HABITh, KOJIM Ile CTO-
CyE€TbCA BUBYEHHSA PifIHOI MOBM, OCh YoMy HeoOXinmHO, 11100 OyJsa cpopMoBaHa CTpaTeris AJA HaBYAaHHS YUTAHHIO
iHO3eMHOI0 MOBOIO, III00 IIPOLleC CTaB JIETIIMM, ILIKABIIMM Ta pe3yJbTaTMBHIIMM. Ilepr Himm maBaTy mopaiy
Ta pexoMeHzalii 6yJIo IpoBeIeHO NOCIIIYKEHHA 00 €TAlliB PO3BUTKY IUTVHM i cpOpMyIBOBaHI IEKIJIbKA OCHO-
BHI eTamnm y mporieci YnTaHHA, OKpeMa yBara OyJa IpuzijeHa BUKOPUCTAHHIO pifHOI Ta iHOBeMHOI MOB y KJjaci, a
TaKOK JI0 IIeBHMX NOTped y HaBYaHHI fiTeil 3 ocobmyBuMM rorpedamy, Takux Ax aytusam ta COYT.

Karo4oBi ciioBa: unTaHHA, HABYaHHA, [I09aTKOBA IIIKOJA, 'PAMOTHICTb, pigHa MOBa, iHO3eMHa MOBa, ayTU3M,
CIOYT, 3opoBO po3mi3HaBaJIbHI CJIOBa, AUTVHO-OPIEHTOBHMII MiXil, OopraHisania Kiacy.

Eaenxo Al

CpenueobpaszoBaTtesibHas mKosa Ne 1 r. PoMHBI

PA3BUTHUE YTEHIUA 1 TPAMOTHOCTV HA AHTJIMIICKOM S3BIKE
B HAYAJIBHOJI IIKOJIE. JETO-OPMEHTUPOBAHHBIN IIOJIXO/I

Anboranusa

B craTbe ObLIM MCCIIEOBAaHBI OCHOBHBIE IIPYMHIIUIIBI CTAHOBJIEHNA HABBIKOB UTEHUA U TPAMOTHOCTHM B HAYAJILHOM
mkoJie. Pazeutne pebeHKa UrpaeT KJIIOUEBYIO POJib B 00pa30BaTEJILHOM IIpoljecce 1 Oyay4n B Bo3pacTte 2-4 jeT
ety OOBIYHO MPOSABJAIOT MHTEPEC K UTeHM0. UTeHne caMo 1o cebe CJIOKHBIN IIpoIece, KOTOPbI TpedyeT Ha-
BBIKOB U 3HAHMII a’Ke KOTJa pedb ujeT 00 M3y4YeHUV POJHOTO A3bIKA, MMEHHO IO3TOMY MOJIKHA ObITH BbIpa-
foraHa cTpaTerud AJA UBYYEHUA UYTEHMS HA MHOCTPAHHOM fA3bIKe, 4TOObI CIeJIaTh IIPOIECC JIerdye, MHTEpecHee
u pesyabTaTuBHee. [lepen naueil cOBETOB U peKOMeHAanui ObLIO IPOBEEHO MCCIIEI0OBAHNE KaCATEJbHO 9TAlOB
pasBuTna pebeHKa, ¥ cPOPMYIMPOBAHBI HECKOJIBKO OCHOBHBIX STAIlOB B IIPOIleCCE YTEHMA C OTJEeJIbHBIM BHU-
MaHMEM K MCIIOJIb30BaHMUA POJHOTO A3bIKA M MHOCTPAHHOTO B KJIACCE, & TaKXKe K OIPeNIeJIEHHBIM TPeOOBaHUAM
K 00y4eHMnIo neTeii ¢ 0cOOEHHBIMM NTOTPeOHOCTAMM B 00y4YeHny, TakuMmu Kak aytuam, u CIIBT.

KarodeBrble ciioBa: uTeHye, o0y4yeHne, HadaJbHAA IIIKOJIA, PAMOTHOCTD, POJHOV A3bIK, VMHOCTPAHHBI A3BIK,
aytuam, CIIBT, 3puTesbHO y3HaBaeMbIe CJIOBA, JeTO-OPMEHTVPOBAHHBIN IIOAXO0, OPraHM3aIMa KJacca.



