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The article deals with the theoretical questions of the formation of intercultural competence at the English lan-
guage lessons. The main peculiarities that characterize abovementioned competence are underlined. Main meth-
ods and techniques of English language teaching that promote intercultural competence formation are analysed.
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ntroduction. These days there has been

a huge interest in the cultural dimension
of foreign language education, and teachers today
are expected to promote the acquisition of inter-
cultural competence in their students.

One of the most important changes in language
teaching and learning over the last decades has
been the recognition of the cultural dimension as
a key component. This has changed the nature
of the experience of teaching and learning lan-
guages to a great extent. The objective of language
learning is no longer defined in terms of the acqui-
sition of communicative competence in a foreign
language, which refers to a person’s ability to act
in a foreign language in linguistically, socio-lin-
guistically and pragmatically appropriate ways.

Literature review. The importance of develop-
ing IC supported by numerous studies and reflected
in the policy documents has caused the great ped-
agogical challenges. The question of how the Eng-
lish language teachers consider language and cul-
ture teaching, interculturality, and their role as
culture teachers have been reflected in a number
of researchers both domestic and foreign.

It has been recognized that even a minimal ex-
change of information between speakers of differ-
ent languages requires the presence of the people’s
identity and culture. Thus, during the last several
decades we have met a major change in the char-
acter of the objectives in foreign language teaching
(FLT). There has been a shift in importance from
linguistic competence through communicative
competence to the current emphasis on IC. Pre-
vious and present interpretations of IC and var-
ious insightful studies presented by C. Alptekin,
M. Byram, M. Celce-Murcia, G. Chen, D. Deardorff,
A. E. Fantini, D. Hymes, C. Kramsch, E. Larzén,
L. Sercu and many others that rationalize them
provide many ways of understanding the topic.

Plenty of researches in this field are made by
Ukrainian scolars A. Anisimova, O. Bihych, H. Bo-
retska, T. Hrynkevych, R. Hryshkova, S. Nikoaye-
va, I. Pluzhnyk, S. Radul, N. Samoilenko, O. Vol-

chenko, I. Zarubinska, O. Zelikovska, 1. Ziaziun
and others.

According to the researches of abovementioned
scholars it has been determined that IC is present-
ly the most valued type of competence in foreign
language teaching and learning after the domi-
nance of linguistic competence and communicative
competence.

Aims and tasks of the article are investigation
of the theoretical principles and characteristics
of the Intercultural Competence (IC) and con-
sidering appropriate methodical techniques used
at the English language lessons for the formation
of IC.

Main points. The concept of intercultural com-
petence has been widely used in recent years.
There is no single definition of intercultural com-
petence. There are a lot of various opinions on what
intercultural competence is and how it is under-
stood. Scholars offer different definitions and de-
scriptions of intercultural competence. Usually it is
described as an ability to adapt and work in a dif-
ferent cultural environment, to understand differ-
ent cultures and their values. Michael Byram de-
scribes intercultural competence as ‘the ability to
see relationships between different cultures — both
internal and external to society — and to mediate,
that is interpret each terms of the other, either
for themselves or for other people’ [4, p. 121]. This
is true, but intercultural competence is not only
about relationships between different cultures,
it is also the ability to work with them, translate
them and adapt.

Alvino E. Fantini says that intercultural compe-
tence is ‘the complex of abilities to perform effec-
tively and appropriately with members of anoth-
er language-culture background on their terms’
[8, p. 226]. Language, however, is not the only
measure of intercultural competence. Some cul-
tures can speak the same language, but their cul-
ture can be completely different. Intercultural
competence is a mutually negotiated process with
varying degrees of appropriateness and varying
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outcomes. Adjustment and positive attitudes to-
ward different cultures prompts people to take
active roles in the diverse society. Intercultural
competence is therefore a key to success in to-
day’s changing world, the way to be successful in
communication with different cultures and people
from various cultures.

The intercultural dimension in the teaching
of foreign languages has become a special concern
for teachers and researchers. Studies in the field
of social psychology, as well as studies of inter-
cultural communication have provided insights
into the linguistic and social skills, knowledge
and attitudes needed to communicate effectively
and appropriately in intercultural contact situations.
The intercultural dimension in foreign languages
emphasizes effective cross-cultural communication
based on the acquisition of a key set of competenc-
es as suggested by Byram’s model of intercultur-
al communicative competence. This model iden-
tifies five different factors involved: knowledge,
attitudes, skills of interpreting and relating, skills
of discovery and interaction and political education
including critical cultural awareness [5, p. 89].

Knowledge includes learning about social
groups, products, practices and processes of inter-
action. Attitudes involve curiosity and openness
towards the other as well as readiness to revise
cultural values and beliefs and to interact and en-
gage with otherness. Skills of interpreting and re-
lating mean ability to identify and explain cultural
perspectives and mediate between and function in
new cultural contexts.

Skills of discovery and interaction are related
to the ability to acquire new knowledge of a cul-
ture and cultural practices and the ability to oper-
ate knowledge attitudes and skills under the con-
straints of real-time communication.

English language teaching theory and method-
ology has evolved over the decades and this devel-
opment includes changes in the type of proficiency
learners need as well as emergence of numerous
theories of the linguistic nature. Different devel-
opments in our society had an impact on language
teaching strategies and attitudes towards foreign
language learning. As a response to the acknowl-
edgement of social and cultural significance in lan-
guage teaching, a concept of intercultural compe-
tence (IC) emerged over the last decades. Research
that have followed the emergence of this concep-
tion contributed to the development of a theoret-
ical framework and practical applications for IC.
The purpose of developing IC in all fields of ed-
ucation, and particularly in FLT is to increase in-
ternational and cross-cultural acceptance and tol-
erance among learners. Teaching IC does not only
entail acquainting learners with knowledge about
different cultures, but also with a set of practic-
es that necessitate knowledge, skills and attitudes,
including critical cultural awareness, which teach-
ers should incorporate in their classroom practice
by advocating cultural and linguistic relativity.
The intercultural element in the FLT has become
of a great concern not only for linguists or policy
makers but also for teachers.

The overview of the development of teaching
methods and objectives clearly illustrates that
teaching language and culture has not always
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been integrated and pedagogically justified. Over
the years, the FLT profession had been determined
by emergence of teaching methods that increased
and declined in popularity. Practical applications
of theoretical findings in the field of ELT include
a wide variety of methods such as: the classical
method, the grammar translation method, the di-
rect method, and audiolingual method, which re-
gard a language as a system of hierarchically ar-
ranged, rule-governed structures.

It is very important for the language teach-
er to know not only the subject matter but also
students’ cultural background and other personal
factors — emotional and psychological are equal-
ly important. Language teachers experiment with
various language teaching methods and find one or
more than one method effective that can practical-
ly be implemented in the classroom.

The grammar-translation method had been
used by the language teachers for many years.
It was also known as the classical method as it
was used to teach the classical Latin and Greek.
It was believed that this method would help stu-
dents to read and appreciate the foreign literature.
It was also thought that by studying the gram-
mar of the target language students will be able
to understand the grammar of their native lan-
guage and learn to speak and write the native lan-
guage in a much better way. Though students may
not develop communicative fluency in the target
language but would become mentally sharp in
the process of using target language to understand
the native language through some similarities be-
tween the two.

The direct method became popular when
students fail to communicate effectively using
the grammar-translation method. It allows no
translation of any kind. Students are helped direct-
ly to pick up the target language through the use
of demonstration and visual aids without seeking
any help from the native language.

Students learn new words in situations.
A teacher focuses attention on helping students to
think in the target language in order to facilitate
communication. Attention is given on the spoken
not written. Students are motivated to speak in
the target language and discuss the history, ge-
ography and the culture of the target language
people. They are helped with all the four major
skills of the target language — writing, reading, lis-
tening and speaking. This method gives an oppor-
tunity for two-way interaction between a teacher
and students. They are like partners in the teach-
ing-learning process.

The audio-lingual method is orally based just
like the direct method. However it does not focus
on picking up a vocabulary by using it in a situation
like the direct method but drills students in the use
of grammatical sentence patterns. Teacher wants
students to use the target language communica-
tively and in order to do so want students to over
learn the target language. The teacher provides
with models for the students to imitate accurately
and as quickly as possible. This way the students
form new habits in the target language overcom-
ing the old habits of the native language. Teachers
provide with tapes of model speakers and students
imitate the teacher’s models.
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The communicative approach came into lime
light in 1970s when linguists realised that stu-
dents may know the linguistic usage but are un-
able to use the language. It became very clear
that students should learn to perform certain
functions such as inviting, declining, praising
etc. in a social context. It means being able to
communicate students did not require linguistic
competence but communicative competence that
taught them what to say, when to say, how to say
and whom to say. In this method the teacher’s
role is to establish situations to promote commu-
nication. Students interact a great deal with one
another in a given context.

The purpose of this communicative method
of teaching was to make students speak confi-
dently, apt to a given situation rather than just
mastering the language forms. Students were
expected to learn beyond sentence construction
and understand the linguistic properties of cohe-
sion and coherence that helps binding the sentenc-
es together. This communicative interaction gave
an opportunity to build cooperative relationship
among students making negotiation more mean-
ingful. The given situation helped in providing
meaning to the speech of each group. The teacher
played her best as a facilitator and an advisor
whenever required during the communicative
activity. This activity helped students with lot
of improvement into listening, speaking and com-
prehension strategies.

There are yet other approaches making com-
munication as central. These are content-based,
task-based and participatory approach to teaching
English as a foreign language.

Content-based approach teaches something new
using language as a medium. It focuses on what
is being taught. Students are able to indulge in
advance thinking while learning new information
focusing less on the structure of the language. This
approach is very student-centred as it depends en-
tirely on the students’ ability to use the language.
Basically, it produces motivation in students.

Task-based approach task-based learning fo-
cuses on the use of authentic language through
meaningful tasks such as visiting the doctor or
making a telephone call. This method encourages
meaningful communication and is student-centred.
It encourages problem solving, creativity and spon-
taneity. Meaning is central to this approach. They
got involved into logical thinking. They had to lis-
ten to different parts of the same set of infor-
mation they needed to complete the task, giving
them an opportunity to engage in authentic speak-
ing and listening and provide them with tools to
improve their speaking and comprehension skills.
Student-student interaction became meaningful.
This approach is also student-centred.

Participatory approach adds new dimension
to the teaching Engish as a foreign language by
encouraging in students the criteria of problem
solving and improving their perspective towards
the world. It helps students in shaping their
views and motivates in finding out a solution
about the approaching problems and promotes
a better understanding into the process of prop-
er decision making. In other words, teachers un-
derstand that it is insufficient to teach students

53

to only produce grammatically correct phrases,
they also need to use these phrases in actual
communicative situations.

In Byram’s Model of Intercultural Communica-
tive Competence [5, p. 15] foreign language teach-
ers are asked to guide learners through the process
of acquiring competencies in attitudes, knowledge,
and skills related to intercultural competence while
using a foreign language. Teachers must lead stu-
dents through activities in which attitudes about
the «other» are considered, and ideally transform
the learner.

The goal for the students is to start by ques-
tioning their preconceived ideas before entering
into a process of discovery about the «other» with
the intent of becoming more willing to seek out
and engage with otherness in order to ultimately
experience relationships of reciprocity. As students
continue to engage in analysis of other cultures,
certain knowledge must be acquired. It is impera-
tive that the foreign language educator allows time
to explore the national identity of the home culture
and the target culture in relation to history, geog-
raphy, and social institutions. Once learners have
taken time to discover the similarities and differ-
ences between their culture and that of the target
culture, the teacher must craft activities that will
prepare students to build relationships with peo-
ple of diverse backgrounds and languages. Skills
in discovery and interaction allow intercultural
speakers to identify similarities and differences
between home cultures and foreign cultures re-
sulting in successful communication and the estab-
lishment of meaningful relationships. A success-
ful intercultural speaker seeks out opportunities
to meet individuals from diverse cultures in order
to share information through communication in
a foreign language.

Based on the information provided in Byram'’s
Model of Intercultural Communicative Compe-
tence, foreign language teachers must reconsid-
er methods for teaching language and culture in
the classroom if the goal is to create true inter-
culturally competent speakers of the language
[5, p. 18] Traditional methods for teaching for-
eign languages emphasized the importance of stu-
dents practicing language structures, pronuncia-
tion and vocabulary in order to become native like
speakers.

Rather than pushing students toward using
a foreign language like a native speaker, lan-
guage teachers should guide students toward us-
ing language that structures new discoveries about
the «other» and about themselves. The focus shifts
from preparing students to communicate without
error in order to survive a foreign culture to com-
municating openly in order to build relationships
so that they can thrive in a foreign culture.

Content areas to discuss in a workshop or course
that intends to develop intercultural communica-
tive competence might be — and this is an open
list: the target language culture’s social practic-
es, customs and lifestyle; similarities and differ-
ences in values, beliefs and norms between two
cultures; the nature and dangers of stereotyp-
ing; the acculturation process (including culture
shock); non-verbal communication and prox-
emics; attitudes of openness, curiosity, empathy
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and non-judgemental thinking; useful communica-
tion strategies in intercultural settings; other.
Recommended techniques and activity types:
brainstorming (to map out what participants have
in mind about certain issues); short presentations
(to find out about participants’ experiences, to pro-
vide input for further discussion); critical incidents
(to raise awareness of cultural differences and their
importance in communication); role plays and sim-
ulations (to experience as much as possible what
it is like to communicate with people from other
cultures); project work (to give ideas for culturally
enriching projects that participants can do with
their trainees or students in their teaching work);
ethnographic tasks (to give ideas about the learn-
ing potential in doing interviews and observations);
quizzes (to offer the group concrete information
about different cultures and thus stimulate a pur-
poseful discussion in small groups); pair or small
group discussion helps the participants loosen up
before discussing the ideas with the whole group or
class; discussion: essentially after each of the above
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activity types it is of great importance to exchange
ideas, discuss the participants’ own experiences
and generate further thoughts. Discussion helps
both the workshop facilitator and the participants
to clarify their attitude towards the stated ques-
tions or the perceived problems.

Conclusions. It is actually difficult to say which
teaching method is effective unless used in a class-
room of students with different need, learning ex-
perience, intellectual levels, cultural background
and attitude towards learning English as a sec-
ond language. Sometimes more than one method
is used to bring out the desired results in the lan-
guage classroom where communication becomes
the key factor of teaching-learning process. Unless
students learn to utilise the classroom method to
express thoughts and feelings outside into the real
world situations, the learning cannot be successful
no matter whatever teaching method is applied in
EFL classroom. Teacher — student role becomes
the centre in bringing out the maximum within
the limited time in a classroom.

1. T'pmuxeBnu T. Ilemaroriuna B3aemomia y crernmdini nosikysnbTypHoro cepenosuina / T. I'pmakesny, C. Ilropa //

Bicuuk JIbBiBcbkOro yHiBepcutetry. Cepia nex. 2005. — Bum. 19. — 9. 1. — C. 156-165.

Ha 3700yTTA HAyK. CTyHeHd KaH[. nemHayk: crer. 13.00.04 — rTeopis i

2. Metonuka (popMyBaHHA MIKKYJIbTYPHOI iHIIIOMOBHOI KOMYHIKaTMBHOI KOMIIETEeHINi: KypcC JIeKIliii: [HaB4.-MeTOos.
MHOCIOHMK JJIA CTYJ. MOBHUX CIIeIl. OCB.-KBaJiip. piBHA «Marictp»] / [O. B. Birnu, H. ®. Bopucko, I'. E. Boperbka Ta
in.]; 3a pen. C. IO. Hikomaesoi. — K.: Jlensit, 2011. — 344 c.

3. Pagyn C. I ®opmyBaHHA Mi*KKYJbTYPHOI KOMIIETEHTHOCTI Maj0OyTHBOrO BYMTeJA iHO3eMHOI MOBM y Ipoleci
npodpeciifHoi MiATrOTOBKMU: aBTOped. ANC. ..

MeTonMKa npodpeciitaoi ocBitn / Pagyn C. T'. — Ymans, 2014. — 24 c.

4. Camornnenko H. B. Konnennia dopMyBaHHA MisKKYJIBTYPHOI KOMIIETEHTHOCTI MaiiOyTHIX ¢paxiBIiB rymaHiTapHOrO
npodisiro y BUIIMX IMeAarorivHux HaBYAJbHUX 3aKjaazax y cydacuHux ymoBax / H. B. Camoiinenko // Tenpenmii
PO3BUTKY BUIIOI OCBiTM B YKpaiHi: €BpOIeiiCbKMII BEKTOP: MaTepiaay MiKHAp. HAYK.-IIPakT. KoHQ., 20-21 OepesHa
2014 p. — fara, 2014. — 9. 1. — C. 316-324.

5. Byram M. Teaching and assessing intercultural communicative competence / M. Byram. — Clevedon, UK:
Multilingual Matters, 1997. — 124 p.

6. Chen G. M. A review of the concept of intercultural awareness / G. M. Chen, W. J. Starosta // Human
Communication. -1999. — #2(1). — P. 27-54.

7. Council of Europe. Common European Framework of Reference for language learning, teaching, assessment. —
Cambridge: Cambridge University Press, 2001. — 273 p.

8. Fantini A. New ways in teaching culture / A. Fantini. — Alexandria, Virginia: TESOL. — 1997. — Pp. 216-232.

9. Hymes D. On communicative competence / D. Hymes // J. B. Pride & J. Holmes (Eds.) Sociolinguistics. —
Baltimore: Penguin Book, 1972. — P. 269-293.

10. Hymes D. The concept of communicative competence revisited / D. Hymes // Piitz M. Thirty years of linguistic
evolution: Studies in honour of René Dirven on the occasion of his sixtieth birthday. — Philadelphia: J. Benjamins
Pub., 1992. — 632 p.

11. Kramsch C. Context and Culture in Language Teaching / C. Kramsch. — Oxford: Oxford University Press,
1993. — 295 p.

12. Larzén E. In pursuit of an intercultural dimension in EFL-teaching: Exploring cognitions among Finland-Swedish
comprehensive school teachers / E. Larzén. — Abo: Abo Akademi University Press, 2005. — 170 p.

13. Willems G. Language teacher education policy promoting linguistic diversity and intercultural communication /
G. Willems // Guide for the development of language education policies in Europe from linguistic diversity to
plurilingual education. — Strasburg: Council of Europe, 2002. — 22 p.

14.

Wiseman R. Intercultural communication competence / R. Wiseman, J. Koester. — Newbury Park, CA: Sage,
1993. — P. 112-131.



«Young Scientist» « Ne 3.2 (55.2) » March, 2018 55
Binoyc T.M.

PiBHeHCBKMII mepskaBHNI IyMaHITApHMII YHIBEpCUTET

METOJIYHI IPUIOMI GOPMYBAHHA MIFKKYJIbTYPHOI KOMIIETEHTHOCTI
HA 3AHATTAX 3 AHIVIINICLKOI MOBU

Amnoranis

Y cTaTTi PO3TIANAIOTECA TEOPEeTUUHI NUTaHHA (DOPMYBAHHA MIMKKYJbTYPHOI KOMIIETEHTHOCTI Ha 3aHATTAX
3 aHryiricbkoi MoBu. BuniseHOo OCHOBHI 0cOOJIMBOCTI, AKi XapaKTepu3yTh BUIe3a3HAUEHY KOMIIETEHTHICTb.
AHaJi3ylOTbCA OCHOBHI MeTomy i HpuiloMyM HaBYaHHA IHO3eMHOI MOBM, II[0 CIPUAIOTE (DOPMYBaHHIO
MIKKYJIbTYPHOI KOMIIETEHTHOCTI.

KarouoBi ciioBa: MisKKyJIbTypHa KOMIIETEHTHICTH, KOMYHIKaTVBHA KOMIIETEHTHICTB, METO/I, IPUIIOM, HaBYaH-
HA aHIJIJCBKOI MOBU, HABYAHHA iHO3€MHOI MOBIIL.

Buaoyc T.M.

PoeHncknii rocymapcTBeHHBII I'yMaHUTAPHBI YHUBEPCUTET

METOJIVNYECKUE IPUEMbBI ®OPMIIPOBAHIA
MEKRKYJbLTYPHOI KOMIETEHTHOCTU HA 3AHATUIX
10 AHTJIMIICKOMY A3BIKY

AnHOTaIA

B cratpe paccmarpmBaroTcA TeopeTudecKye BOIPOCH! (DOPMMPOBAHNUA MEKKYJbTYPHOM KOMIIETEHTHOCTM Ha
3aHATUAX [0 AHIJIMIICKOMY SA3BIKY. BbIZIeJIeHbI OCHOBHBIE 0CODEHHOCTHM, KOTOPbIE XapaKTEePU3YIOT BbIIIEYIIO-
MAHYTYI0 KOMIIETEHTHOCTb. AHANNBUPYIOTCA OCHOBHBIE METOJbI I IPMEMbl 00yUeHNA NHOCTPAHHOMY A3bIKY,
KOTOpPBIE CIIOCOOCTBYIOT (DOPMMPOBAHMIO MEIKKYJIbTYPHO KOMIIETEHTHOCTM.

KuaroueBbie ciioBa: MEKKYJbTypHAs KOMIIETEHTHOCTh, KOMMYHUKATUBHAS KOMIIETEHTHOCTh, METO], IIPUEM,
oby4deHre aHIIMIICKOMY A3BIKY, 00yUeHMe MHOCTPAHHOMY A3BIKY.
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