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In this article there were analyzed different problems of correlation of real and ideal that helps us to answer
all questions and forms of philosophical idea of understanding, puts a classic question about truth of knowl-
edge of a man and it presentations in relations to surrounding reality. The author of the research worked out
the structure of the teacher’s social intelligence, identified and substantiated psychological determinants for
the development of personal qualities of teachers, the peculiarities of using by the teachers cognitive styles
of the activities which would determine the high level of the development of social intelligence.
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he topicality of the research. Range of prob-

lems of correlation of real and ideal that
helps us to answer all questions and forms of phil-
osophical idea of understanding, puts a -classic
question about truth of knowledge of a man and it
presentations in relations to surrounding reality. If
for the paradigm of philosophy of the establish-
ment of truth of presentations of the idea of un-
derstanding, it has direct connection with a reflec-
tion in relations to the method of cognition, that
contains ideas about surrounding reality. Then for
logic truth of presentations is always correlated
with the analysis of reflection, that helps consist-
ently to line up ideas taking into account a certain
sequence, sometimes it helps us to design a sepa-
rate structural model on their basis. Thus, truth
of conclusion has a great interest for logic, first
of all, while establishment of truth of outside data
goes out of its subject.

So, the purpose of our article is to show psycho-
linguistic context of the problem of understanding
and to determine its connection with social intel-
ligence of the person, communicative competence,
competence in a sphere of anticipation and reflec-
tion (the latter are considered as structural compo-
nents of social intellect).

The review of recent researches. The phe-
nomenology of understanding in the paradigm
of logic in details was described by V.S. Bibler in
the book «Thinking as Creativity: Introduction to
the Logic of a Mind Dialogue». In basis of rea-
soning of V.S. Bibler put an idea, that theoretical
work came true for logical thinking in the whole
human consciousness. Also, if creation of new ide-
as, invention of new idealizing object takes place
out of logic (in particular, at intuitional level), then
it means that there can be only logical tautologies
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in logic, and only those «concepts are clear», only
the ideas are known to the researcher [1, p. 68-69].

Also V.S. Bibler offers the algorithm of under-
standing the text, pushing off from the idea of log-
ic. Understanding is the internal form of the text
and it is possible to understand a text as the mo-
tion of concepts. The method of reading the text
(after expression of V.S. Bibler, by its «theoretical
structures») in its internal form was offered earlier
by Dekart and Leybnite, by Spinoza and Edging.
But only Gegel gave readers a shoot by means
of the development of logical technology to see
the author in the text that helps a reader within
the limits of a traditional structure of the text to
understand ideas after internal motion, submitting
to logic of «dialogue of capabilities» [1, p. 139]. In
such a way Gegel suggests to read any text twice.
At first the text for a reader seems the simple
system of sentences (accordingly as so called judg-
ments, conclusions). In basis of such reading there
is a «subjectively predicative structure of sentenc-
es». As a result of the second reading the text is
understood by this or that concept being formu-
lated. In this case «subject-attributive structure»
of the text disappears [1, p. 145-146]. Therefore
for Gegel a «logical subject» (the piece of thinking)
coincides in an eventual account with the «sub-
ject of logic» (by the absolute subject of thinking).
A logical subject (so called «absolute spirit») re-
mains in unchanging form, the author of the text
recognizes only himself/herself, and every «inter-
mediate logical subject» is only the attribute of ab-
solute subject, that is not included into the sphere
of logic. Therefore the chart of understanding has
not only a «subject that is a subject in its char-
acter», and, rather, it is «predicative-predictable
subject»: one predicate shows a context of logical
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subject, then there is converting into another log-
ical predicate, that, as well as the first one, acts
as a part of the «subject», and so «to the end,
from which everything was beginning» [1, p. 151-
152]. Such motion is on the chart of any text, in
opinion of V.S. Bibler, and it will assist under-
standing of the text’s logical form and to under-
stand the construction of subject-subject structure
of the concept. In such a way a reader by means
of so-called «motion of concepts» comes to com-
plete, deep understanding of a certain text.

The main material of the research. We mean,
that in a great degree understanding depends on
the level of social intelligence of the person. First
of all, its relevance is determined by the social sit-
uation of this difficult period for Ukraine, which is
characterized by a fundamental conflict between
the understanding of the role of social intelli-
gence in the structure of intelligence of the per-
son and the importance of social intelligence in
the professional activities of the person. In a rela-
tively stable situation, the person did not have such
a distant past that it was not necessary to actual-
ize the main functions of social intelligence, since
in fact each expert used the acquired knowledge,
skills and abilities in his/her professional activities.
If this resource was not enough, its replenishment
could be postponed for the future, and social intel-
ligence in general remained unclaimed.

In most psychological researchers, the interest
for social intelligence arose, as a rule, in connection
with the construction of a new conceptual appa-
ratus for the intellectual processes of the person.
At the same time, the term «social intelligence»
was used more often contextually, and not in
the sense of a separate subject of the research.
So today, quite theoretical and experimental psy-
chological researchers on the problem of social
intelligence have been implemented. It is worth
noting just that the researchers of V.A. Genkina
[2], M.A. Lukichova [3] and S.V. Rudenko [4] had
a deal with the contemporary studies of social in-
telligence as a factor of the success of pedagogical
activity. However, the structure of the social intel-
ligence of the teacher still remains beyond the at-
tention of researchers. It’s necessary
to pay attention to the functions
of social intelligence of the specialist
of pedagogical sphere of the activ-

Cognitive
aspect

tellect shows us that this intellect includes cogni-
tive, mnemonic and emphatic structures.

Based on the model of intelligence of G. Gardner
[6] and N. Kentor [5], the structure of the social in-
telligence of the teacher was shown (Fig. 1). It was
noted that the social intelligence of the teacher was
a complex of personal entity that contained cog-
nitive, systemic and integral structures. The sys-
tem structures are communicative and predictive
competencies, which include integral components,
in particular, mechanisms of anticipation, decen-
tralization, intellectual initiation, decision-mak-
ing, planning, control and self-control, reflection,
etc. At the same time, the communicative com-
petence and the ability of the teacher that are
parts of the structure of the cognitive competence
of a specialist (the ability to understand and to
predict the effects of human behavior, the ability
to summarize logically important features and var-
ious nonverbal reactions of a person; the ability
to understand the changes according to different
verbal reactions of a person depending on the con-
text of the social situation, which caused them;
the ability to understand the logic of the devel-
opment of the situation of interpersonal interac-
tion, the value of the behavior of different peo-
ple in these situations), are presented, first of all,
at the micro-level of social intelligence, prognostic
competence and empathy are on the meso-level,
while the mechanisms of anticipation, decentral-
ization, intellectual initiation, decision-making,
planning, control and self-control, reflection, etc,
which ensure the functioning of social intelligence,
are at the macro-level

Cognitive aspect of social intelligence involves
a set of fairly stable knowledge, assessment,
rules of interpretation of events, human behav-
ior, their relationships, etc. Social intelligence is
based on the existing system of interpretation
on micro-structural and macro-structural levels.
The microstructure of cognitive aspect of social in-
telligence is determined by the features of the lat-
ter, namely cognitive evaluation, which determines
the competent processing and evaluating the in-
formation that the subject perceives, his/her pre-

Mnemonic
aspect

Emphatic
aspect

ity, the features of the relationship
of social intelligence with the personal
characteristics of the teacher and also
the success of pedagogical activities.
So, social intellect is the ability to
get along well with others, and to get
them to cooperate with you. Some-
times referred to simplistically as
«people skills», social intellect in-
cludes an awareness of situations
and the social dynamics that govern
them, and knowledge of interaction
styles and strategies that can help
a person achieve his or her objec-
tives in dealing with others. It also
involves a certain amount of self-in-
sight and a consciousness of one’s own
perceptions and reaction patterns.
The author’s conception of social in-

Macro-level

Meso-level

Micro-level

Fig. 1. The structure of the social intelligence of the teacher
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diction, based on planning and forecasting of in-
terpersonal interactions, communication, providing
proper performance of the process of communi-
cation (this function is associated with an ade-
quate perception and understanding of the process
of communication of the partner). It is based on
the mechanism of reflection which is reflected di-
rectly in self-knowledge. In turn, the macrostruc-
ture of cognitive aspect of social intelligence mani-
fests itself in the attitude of the person to himself/
herself as a value, in the valuable semantic position
in interpersonal relationships, as well as the updat-
ing of motivation and value orientation of the man
with the purpose to reach axiological attitude in
professional and other activities.

The source of social intelligence on micro-level
is the continuous updating of functions noted by
us. The results of integration can be considered
a set of subjective scales which enable the subject
to focus on the features of interpersonal interac-
tions, identify and adequately evaluate the be-
havior of other persons. One of the main results
of social intelligence is the presence of a high level
of individual statistics with different modalities.
They are some space of psycho-semantic subjec-
tive scales, symbols of nonverbal behavior, norms
of language products, etc.

The task of social intelligence on macro-struc-
tural level is to provide opportunities to part-
ners of social interaction to evaluate themselves
and others as individuals. In this case, the value
orientation of the person does not necessarily re-
flect generally accepted social norms and even
enter in conflict with them. But there is always
a particular society and its representatives, where
individual vision of the world has personal values
and meanings for people.

Mnemonic aspect of social intelligence
of the person describes the presence of the ability
to interpret events, life events, behavior of others
and their own as the subject of these events. Mne-
monic aspect is based on the personal experience
of the subject, where subjective statistics consti-
tute personal interpretive complex. Polimodality in
this case means that a person has different in-
terpretative systems according to various aspects
of life of a man/woman.

Mnemonic aspect has its own set of interpreta-
tions: I — other people — the world. Each of these
levels of interpretation is represented at the level
of mnemonic aspect in the form of its specific
dependent substructures. The core of personal
interpretations in the complex is the cumulative
set of the person estimated himself/herself. This
process of evaluative attitude is always subjec-
tively unfinished, open. Analyzing the features
of the interaction of the person with the socie-
ty, the man can be shown as an integral char-
acteristic of the person’s experience (self-respect
of the person, the concept of subjective value).
Personal interpretive complex is characterized
by the ability of the person to do interpretations
of others, their behavior and actions. These in-
terpretations allow their participants to expand
continuously and adjust stock their interpretative
personal experience, provide such kind of com-
patibility and similarity of different interpreta-
tional systems.
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In a space of the relations of the person there
is a need to evaluate constantly other people, their
behavior and actions, gradually produced a differ-
ent strategies estimated the criterion of compati-
bility of people’s perception of the world and their
perceptions by others. In turn, these strategies
form the appropriate assessments and personal
interpretive complex in the interpersonal sphere,
which presents the dominant level of mnemonic
component of social intelligence.

Emphatic aspect of social intelligence is largely
dependent on what shape of the behavior the per-
son chooses as a priority that he/she expects his/her
business associated with the complex of interpreta-
tive value in relation to the world of the person.

Thus, we assume the main results of the inte-
gration of the functions of social intelligence are
the presence of individual statistics with differ-
ent modalities. The first result is a space of psy-
cho-semantic subjective scales, symbols and prin-
ciples of nonverbal behavior and different norms
of speech production. A list of these modalities can
be complement, implying that statistics actually
reflect various aspects of life because they are so
different, based on depth, length, representative-
ness and others. At the same time statistics can
be the units of social intelligence, their structure,
functions and genesis which are deep enough from
one side, and so different from social stereotypes —
from the other.

Social intelligence can be measured. Measuring
social intelligence involves identifying key inter-
action skills and then assessing them behaviorally.
All human interaction takes place with some con-
text or other, and effectiveness involves master-
ing the contexts within which one is called upon
to interact. So, according to this reasoning, social
intelligence means understanding contexts, know-
ing how to navigate within and between various
contexts, and knowing how to behave in various
contexts so as to achieve one’s objectives. In other
words, social intelligence is inferred from behav-
ior, so we use various observable behaviors as in-
dicators of social intelligence.

So, social intelligence can be developed. By first
understanding social intelligence, as a combina-
tion of skills expressed through learned behavior,
and then assessing the impact of one’s behavior
on others — the degree to which one is success-
ful in dealing with others — one can experiment
with new behaviors and new interaction strate-
gies. I the simplest terms, this is the ability to «get
along with people», which — it is a assumed — peo-
ple learn as they grow up, mature, and gain expe-
rience in dealing with others. Unfortunately, many
people do not continue to learn and grow as they
age, and many people never acquire the aware-
ness and skills they need to succeed in social, busi-
ness or professional situations. It is quite clear that
adults who lack insight and competence in dealing
with others can make significant improvements in
their social intelligence status as a result of under-
standing the basic concepts and assessing them-
selves against a comprehensive model of interper-
sonal effectiveness.

Conclusion. According to our research, the abil-
ity to solve practical terms communicative tasks,
analyze and implement appropriate feedback (for
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example, to provide a kind of «talented commu-
nication»), is related to paradigms of social intel-
ligence. Therefore, the structure of social intelli-
gence, which is obvious from our empiric results,
includes distinguish the following five basic com-
ponents: 1) the ability to perceive the person in
the most thoroughly and adequate way (to demon-
strate observation, to be ready to quick orientation
in situations of social interaction, etc.); 2) the abil-
ity to understand deeply the internal properties
and characteristics of the person (we mean pene-
tration of the spirit world, intuition); 3) the ability

for empathy (empathy, compassion, kindness, re-
spect for willingness to help); 4) the ability to ana-
lyze the behavior of the other person (to reflect);
5) the ability to manage yourself and the process
of subject-subject communication (to self-control).
So, we are sure, that social intelligence also in-
cludes such phenomena as communicative com-
petence, competence in a sphere of anticipation
and reflection (the latter are considered as struc-
tural components of social intellect). But this point
of view must be tested in our empiric researchers,
which we’ll described in consequent articles.
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Muxanapuayk H.O., IBamkesua E.3.
PiBHeHCBKMIT HepyKkaBHNUI I'yMaHITapHUII yHIBEpCUTET

IICUXOJIHIBICTUYHII KOHTEKCT IJEI PO3YMIHH
TA ITPOBJEMA COHIAJBHOTO IHTEJERTY OCOBMCTOCTI

Amnorargisa

Y cratTi aHaMiByIOTHCA TPOOJIEMN CITIBBiIHOIIIEHHA peasibHOTO Ta ieaJbHOTro, 1110 AoIIoMara€ HaM BifmoBicTu
Ha IUTaHHA 010 popM isocodecbKoi inel posyMiHHsA, 1010 icTMHM Mi3HAHHA JIIOAMHOIO caMoi cebe Ta BJiac-
He mpeseHTalii miei icTMHM y B3a€MOBIIHOCUMHAX i3 HABKOJIUIIIHBLOIO MAiMICHICTIO. ¥ CTATTi OMMCAHO CTPYK-
TYpy COLIaJbHOTO iHTEJEeKTy Ileflarora, BUIIJIEHO i OOIPYHTOBAHO IICUXOJIOTIYHI AETEepMIiHAHTU PO3BUTKY
IHAMBiAyaJbHUX OCOOMCTICHMX AKOCTE IlefaroriB, ocoOJMBOCTI BMKOPMUCTAHHA IefaroraMy KOTHITMBHUX
CTWJIIB BUKOHAHHA NIAJIBHOCTI, AKI OyAyTh BU3HAYATH BMUCOKMII PiBEHb PO3BUTKY COIL[iaJIbHOTO iHTEJIEKTY.
KarouoBi ciaoBa: po3yMiHHA, peaJsbHUII Ta igeaJsbHMIL, COIiaJIbHNMI IHTEJeKT, KOTHITMBHI CTWUJI AifAJIBHOCTI,
ocobucTicHI AKOCTI.

Muxaapayk H.A.,, MBamkesuua 9.3.
PoeHncknii rocygapcTBeHHBII I'yMaHUTAPHBI YHUBEPCUTET

IICUXOJMHIBUCTUYECKU KOHTEKCT VJIEN MIOHVMMAHUS
N MPOBJEMA COIIMAJBHOI'O MHTEJJIERTA YEJIOBERA

An"oTanusa

B craTtpe aHamM3uUpyrOTCA MPOOJIEMBI COOTHOIIEHNA PEaIbHOTO M MAEAaJIbHOTO, UTO IIOMOraeT HaM OTBETUTH
Ha Bompoc o popMax puIocoCKOI Uaey IMOHMMaHMA, 00 MCTMHEe IIO3HAHMA 4eJOBEeKOM caMoro cebds m cob-
CTBEHHO Ipe3eHTalMy HTOM MCTUHBI BO B3aMMOOTHOIIEHMAX C OKPYsKalolleil AeliCTBUTeJIbHOCThIO. B cra-
The ONMCaHA CTPYKTypa COLMAJIBHOTO MHTEJJIEKTa IIefarora, BBIAEJEHbI M OOOCHOBAaHBI IICHMXOJIOTMYECKIUE
AeTepMVHAaHTbI Pa3BUTHUA VMHAVBVAYAJbHBIX JIMYHOCTHBIX Ka4YeCTB IIeJaroros, 0COOEHHOCTM MCIIOJIb30BaHMS
Ile/laroraMy KOTHUTUBHBIX CTUJIEN UCIIOJIHEHUA JIeATeIbHOCTH, KOTOpbIe OYAyT OIpeesATh BbICOKNII YPOBEHD
PasBUTHA COLMATIBHOTO MHTEJJIEKTA.

KaroueBble cioBa: IOHMMAaHNE, PEAJbHBIA U MeaJIbHbI, COIMaJIbHbIN NHTEJJIEKT, KOTHUTUBHBIE CTUJIN JIed-
TeJIbHOCTH, JIMYHOCTHbIE KadeCTBa.
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