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LITERATURE CIRCLES METHOD AS A TOOL FOR FORMATION OF STUDENTS’
COMMUNICATIVE MOBILITY IN CROSSCULTURAL INTERACTION

Jos¢ Luis Perea-Hernandez, Aizikova L.
Mykolaiv V.O. Sukhomlynskyi National University

The following article examines two important components to aid students develop their English language
oral skills and to enhance their understanding of literature and thinking skills. The first component is the use
of the Question and Answer Relationship Format to help teachers elicit appropriate questioning and use strat-
egies to understand literature and non-fictional text in a deeper fashion. The second component is the use
of Literature Circles. This strategy, widely used in the United States, allows students to read fictional texts
and discuss in depth all the components of a literary piece. Consequently, this technique also triggers stu-
dents’ oral skills while in the classroom. Such a method is ideal for English Language Learners from an in-
termediate to an advanced and near proficient levels in any educational context. Thus, the authors also share
insights from their own classroom experience while using the aforementioned techniques.

Keywords: Literature Circles, QARs format, communicative mobility, crosscultural communication, Literal
Comprehension, Interpretative Comprehension, Applied Comprehension.

ntroduction. The key component of foreign
language communication competence is a com-
municative mobility — the ability to react quick-
ly in any situation of everyday and professional
crosscultural communication. Among the charac-
teristics necessary to respond to the requirement
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of the modern society, there are foreign language
communication skills, the ability to interact in di-
verse groups, to apply new forms of interaction,
as well as the ability to use a foreign language to
gain new knowledge about the world in general
and in professional fields. This involves expanding
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the range of possible situations of foreign language
communication behavior.

Being in the constant search of methods
and techniques to improve students’ communica-
tion competence, teachers of foreign languages ad-
dress to the best practices and approaches applied
in L1 classes that have the potential to be adapted
in the field of teaching EFL and ESL. The method
of Literature Circles is gaining in popularity in Eng-
lish language classes as an effective way to increase
motivation, to create authentic learning environ-
ment, to promote student engagement and collabo-
rative learning, to develop critical thinking skills,
etc. Its universal nature and obvious efficiency
makes it a valuable tool for teaching English lan-
guage in Ukraine at every educational level.

Literature Review. Being identified as a social
activity, Literature Circles model bases on the the-
ory of Vygotsky (1978) who suggested that mod-
elling social environments in the class provide
learners with an opportunity to apply higher levels
of cognitive processing. A comparatively recent re-
search conducted by Harvey Daniels links Litera-
ture Circles to the student achievements. The study
is largely devoted to implementation of the meth-
od as part of L1 reading curriculum (Daniels,
2002). C.M. Martinez-Rolddn and J.M. Lépez-Rob-
ertson (1999) discuss Literature Circles as an ef-
fective tool for a bilingual classroom. The analysis
of the researches (B. Burns (1998), M. Farinacci
(1998), E.G. Brabham, S.K. Villaume (2000), Gil-
bert L. (2000), C. Peralta-Nash and J.A. Dutch
(2000), P. Whitin (2002) on the effectiveness
of Literature Circles, provided by ERIC Digest
(2002) reveals the following three basic elements
of the method: diversity, self-choice, and student
initiative, and identifies it as an efficient vehicle
through which students learn to think critical-
ly, express their ideas in oral and written forms,
better develop their communication experiences
and learn to adapt to different communicative sit-
uations and environment. Thus, Literature Circes
have a rich potential to be implemented in EFL
class at the university level as a tool to contribute
to communicative mobility development.

Thus, the aim of the article is to reveal pro-
cedures and benefits of implementing literature
circles in teaching English to improve students’
communication mobility.

Main Body. Conversation and discussions are
paramount aspects of a good communicative English
class. Additionally, the use of content and academic
language is essential. Thus, the use of Literature Cir-
cle Roles and the QARs Format (Question and An-
swer Relationship) tapping at the literal, interpreta-
tive and applied levels of comprehension as means
to incorporate communicative discussions, academic
language and a deeper analysis of literature is defi-
nitely an effective tool to enhance students’ abilities.

The Question and Answer Relationship Format
(QARs).

Initially, students can be scaffolded a Three-
Level Guide to figure out the levels of reading
comprehension (see table 1 below). In the first
level, Literal Comprehension, readers can recog-
nize the information which is explicitly stated in
the text. Thus, the reader simply searches the text,
“reading the lines” to confirm or refute the state-
ments. At this level, the information is “right there”
or “textually explicit”, it is literal. Then, this level
allows for little ambiguity; the facts, concepts or
ideas are stated or paraphrased in the test (Rapha-
el, 1982, Pearson & Johnson, 1972).

The next level, Interpretative Comprehension,
readers can construct ideas or opinions that are based
on the material read, but not stated explicitly in
the text. Thus, during this level, readers are “read-
ing between the lines”. According to Herber (1978)
“readers perceive the relationships that exist in that
information, conceptualizing the ideas formulated by
these relationships, and expressing these relationships
in either written or oral form. The results are the de-
velopment of an idea that is not explicitly expressed
by the authors” (p. 45), as cited in Tama and McClain
(1998). Simultaneously, Raphael (1982) describes this
mental process as “Think and Search” so students
look and gather the bits and pieces of information that
support the ideas communicated in the text.

The final level, Applied Comprehension, con-
sists of connecting and integrating the information,
ideas and values from students’ reading with their
own experience or by applying these in other con-
texts. Thus, Pearson & Johnson (1972) define this
process “reading beyond the lines”, in which prior
knowledge and experience relate to what one has
read: That is when we see a relationship between
the ideas acquired from other sources and the ideas
derived from the reading selection (Herbert, 1978).

Table 1

Three-Level Guide to the QARs Format.

Literal Comprehension — RIGHT THERE!

Goal What to do?

The information is... Example

Get the information in the text,

easy to find Read the lines

What does the character
look like? How do know
that?

RIGHT THERE

Interpretative Comprehension — THINK & SEARCH!

Goal What to do?

The information is... Example

Integrate ideas, in the text, have
to put different parts together

Read between the lines

What is the personality
of the main character?
How do you know it?

THINK AND SEARCH

Applied Comprehension — AUTHOR & YOU (ON YOUR OWN)

Goal What to do?

The information is... Example

Express opinion, form new ideas.
Answer not specifically in text.
Can answer without returning to
the story. Connect your experience
to what you have read.

Read beyond the lines

What made the author
write about this?
How do you know?

ON YOUR OWN
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In order to operationalize and conceptualize
the use of this technique, let us use one practical
example as seen in this short paragraph: Donna
Smith, a 14-year old girl from Nevada, was very
sick. She had a bad heart. “Donna mneeds a mew
heart”, her doctors said. “She must have a new
heart, or she will die soon”. Julio Hernandez, 15,
was worried about Donna. Julio was Donna’s
friend. He liked Donna very much. He liked her
freckles, and he liked her smile. Julio didn’t want
Donna to die.

Now, let us use the same paragraph to create
different sets of questions tapping at the three lev-
els of reading comprehension.

Literal Comprehension
and Answers:

»  Write several sentences that describe what
Donna’s problem is.

- Donna is a very sick girl because she has
a bad heart.

- She needs to have a new heart.

- The doctors say that if she does not find
a new heart she will die.

- Julio didn’t want Donna to die.

Interpretative Comprehension Sample Question
and Answers:

» Write several sentences where you de-
scribe someone that had a similar experience to
Donna’s or Julio’s.

- This story remains me of a boy in the news
who needed blood.

- The boy’s parents were very worried be-
cause the boy could die.

- The parents were looking for someone to
donate blood.

- The parents asked people on TV to donate
blood.

- A rich man donated a lot of blood.

Applied Comprehension Sample Question
and Answers:

» Write several sentences where you de-
scribe what experiences you think made the au-
thor in his life, to write about Donna’s problem.

- The author wanted to talk about Donna’s
disease because maybe he had a similar experi-
ence.

- Maybe the author had a relative or friend
who was very sick and died.

- Maybe the author got this idea from the TV
or the news.

- Perhaps the author suffered for somebody
and wanted to share his experience.

Notice the level of sophistication utilized in
each question and the types of expected answers
that can be projected based on the level of ques-
tioning. Thus, definitely we can see the contin-
uum of student understanding from recalling
information, to putting together bits and pieces
from the paragraph itself to come to a conclusion,
all the way to adding the students’ experiences
and background to establish their own opinions
about the text. Thus, if teachers in the ESL or
EFL classroom use this technique and nurture
the types of questions used in here, students
will be able to analyze not only fiction but also
non-fictional texts including those that relate to
real life information (e.g. labels, directions, news-
papers, etc.).

Sample  Question

Literature Circles

Literature Circles are “small peer-lead discus-
sion groups whose members have chosen to read
the same story, poem, article or book” (p. 2, Daniels,
2002). Eventually, the group meets for a discussion
and each member makes notes to help them con-
tribute to the upcoming discussion, and everyone
comes to the group with ideas to share. Essen-
tially, each group follows a reading and meeting
schedule, they have periodic discussion on the way
through the book. Towards the end, the circle
members can share highlights of their reading
with the wider community and can even trade
members with other finishing groups, choose addi-
tional readings and move to a new circle. (Daniels,
2002). Literature Circle participants have pre-pre-
pared roles they can use to come together and dis-
cuss the chapter they had just read.

Some roles to be used during the workshop
may include: The Discussion Director, The Con-
nector, The Literary Luminary or Passage Master,
The Illustrator or Art Director, The Summariz-
er, The Vocabulary Enricher, The Word Wizard
or The Wild & Crazy Word Finder, The Super
Story Teller, The Passage Performer, The Dic-
tion Detective, The Bridge Builder, The Report-
er, The Travel Tracer, The Discussion Notetaking
Graphic Organizer, the Double Entry Journal Role
and the Researcher. Table 2 below illustrates some
of the roles students can use for their discussion.

The process to implement books is best done if
done in advance. It is possible to have each group
read a different book or the same book as long
as they reach the students interest. Also, make
sure to use high interest topics, challenging books
with well-developed characters and those books
that will allow students to make connections with
the material read. In addition, it is a good idea to
have a schedule of dates prepared for each dis-
cussion session. Students can read silently in class
or do their reading as homework assignment, read
aloud to one another in different group configu-
rations, but also read aloud in a teacher-directed
reading center and listen to oral readings. It is also
recommended to plan in advance for due dates to
avoid falling behind in the discussions and organize
your dates by chapters. The advantages of using
literature circles in the classroom are also finding
online a plethora of resources and printable ready
to use lit circle roles. Descriptions and explanations
are typically provided in the roles so that students
know exactly what to do. Allow also students to
take turn performing in different roles and de-
pending on their engagement and performance
in the discussion, you might assign students more
than one role to have smaller groups.

Finally, Literature Circles combined with
the QRAs Format are great teaching tools to en-
gage students from almost all levels, starting
at 3rd or 4th grade level all the way to university
students learning a second language. These strate-
gies allow students to actively participate, to con-
duct research, to learn new vocabulary, to implic-
itly learn grammar in English (or any other second
language), to enjoy reading, to deeply analyze lan-
guage, literary devices, make connections to them-
selves and to analyze the plot of any story or book
in a deeper way. Moreover, the method has a pow-
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Table 2

Definition of Some Literature Circle Roles
(Adapted from Literature Circles, 2010 by the College Board)

Discussion Leader/Questioner/
Discussion Director:

Diction Detective:

Bridge Builder:

Your job is to develop a list of
questions you think your group
should discuss about the assigned
section of the book. Use your
knowledge of levels of questions
to create thought-provoking
literal, interpretive, and universal
questions. Try to create questions
that encourage your group to
consider many ideas. Help your
group explore these important ideas
and share their reactions. You will
be in charge of leading the day’s
discussion.

Your job is to carefully examine

the diction (word choice) in the
assigned section. Search for words,
phrases, and passages that are
especially descriptive, powerful,
funny, thought-provoking,
surprising, or even confusing. List
the words or phrases and explain
why you selected them. Then, write
your thoughts about why the author
might have selected these words or
phrases. What is the author trying to
say? How does the diction help

the author achieve his or her
purpose? What tone do the words
indicate?

Your job is to build bridges between
the events of the book and other
people, places, or events in school,
the community, or your own life.
Look for connections between the
text, yourself, other texts, and

the world. Also, make connections
between what has happened before
and what might happen as the
narrative continues. Look for the
characters’ internal and external
conflicts and the ways that these
conflicts influence their actions.

Reporter:

Artist /Illustrator /Art Director:

Double Entry Journal:

Your job is to identify and report

on the key points of the reading
assignment. Make a list or write a
summary that describes how the
writer develops the setting, plot, and

Consider how characters interact,
major events that occur, and shifts
in the setting or the mood that seem
significant. Share your report at the
beginning of the group meeting to
help your group focus on the key
ideas presented in the reading. Like
that of a newspaper reporter, your

characters in this section of the book.

report must be concise, yet thorough.

Your job is to create an illustration
related to the reading. It can be

a sketch, cartoon, diagram, flow
chart, or other depiction. You

can choose to illustrate a scene,

an idea, a symbol, or a character.
Show your illustration to the group
without any explanation. Ask

each group member to respond,
either by making a comment or
asking a question. After everyone
has responded, you may explain
your illustration and answer any
questions that have not been
answered.

When reading your Literature
Circle novel, you will be expected
to record entries in a double-entry
journal. You may include interesting
quotations from the text, questions
about the text, and connections
between the text and your own
life. During your literature circle
discussion, you will trade journals
with another group member, and
respond to his/her entry under
the Peer Response. You may then
use these entries as talking points
within your group discussion

erful potential to develop students’ communicative
mobility creating a fruitful and encouraging envi-
ronment for natural interaction and collaboration.

Classroom Experiences & Reflections

Given our experience at the university lev-
el, we have encountered the use of these tech-
niques rather useful to enhance and exploit our
students’ potential for oral skills in the classroom.
For instance, we have used these techniques in
two different contexts: students at Mykolaiv
V.O.Sukhomlynsky National University who are
becoming philologists, English teachers, interpret-
ers and translators. The second context refers to
students who are part of the Mykolaiv ACCESS
Micro-Scholarship Program sponsored by US Em-
bassy. These are students between ages 13-18 who
are receiving English instruction.

Students in both contexts were given a book
to read at home. The book called” “The House on
Mango Street” by Sandra Cisneros was utilized
since it has a rich multicultural set of topics and al-
lows for intercultural communication amongst stu-
dents. The book author has a strong Chicano Lati-
no background and is well known in the US for
her books and short stories.

Upon reading the chapters of the book, each stu-
dent was given a literature circle role-sheet so that
they could complete their tasks and bring them for
discussion during class. We found the techniques
used rather helpful and influential in our students
because we saw great language performance levels
and tasks completed by them. We discovered that
even the shyest students in our classes, definitely
came to the classroom ready to discuss their an-

swers. Students were explained and helped in how
to use the QARs and each one of the literature
circle roles.

The great advantage of our interaction with
students was the fact that students completed all
of their assignments at home and came ready to
discuss their findings. We were able to openly dis-
cuss and analyze the parts of the plot on the book
we used. Students were able to make higher or-
der thinking level questions using the QARs, they
were able to analyze the characters, the events,
the setting in the book, etc. In addition, they were
able to make connections from their own experi-
ences to the book we were using.

From the linguistic perspective, students were
able to do in-depth analysis of language from
the text by analyzing vocabulary, literary devices,
learning new words, selecting phrases, sentences
and even paragraphs relevant for fruitful linguistic
discussion amongst all students in the classroom.

Finally, student engagement into the lessons
increased dramatically since students expressed
their confidence in understanding better and deep-
ly the book they were reading, they felt personal
connections to the book, they conducted research
on topics from it, and they were able to commu-
nicate orally with more confidence as opposed to
being asked directly by the teacher.

Thus, in conclusion, the authors highly encour-
age the use of both literature circles and the QARs
in the EFL and ESL classroom. Despite the fact
that these techniques were designed initially for
elementary students in the US contexts, we have
proven such techniques are rather beneficial in
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the EFL setting, especially for university students
and teenagers. Moreover, the use of multicultur-
al materials is indicative of student engagement.
The book we have utilized comes from a renowned
Chicano-Latino writer, Sandra Cisneros, who
brings topics from the Hispanic culture and com-
munity into English literature. Thus, our Ukrain-
ian students highly connected with the book we
have used along with the techniques of the QARs
and the Literature Circles. The topics from the book

are rather rich and multi-cultural, they tap at real
life situations from teenagers and have an empha-
sis on feminism.

In short, we highly recommend having a rich
multi-cultural environment and intercultural com-
munication through the means of using multi-cul-
tural materials (a book or texts), along with ap-
propriate techniques that enhance communication
and higher order thinking processes: The QARs
and the Literature Circles.
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Ilepea-Xepunangec X.JI, AiizikoBa JL.B.

MuxosaiBebkuit HarfioHabHMIT yHiBepcuteT iMeHi B.O. CyXOMIMHCBKOTO

METOJ JITEPATYPHHUX RIJ AR IHCTPYMEHT ®OPMYBAHHAA
KOMYHIKATUBHOI MOBIJIBHOCTI CTYJAEHTIB

Y RPOCRYJDBTYPHIN B3AEMO/II

Anoranisa

Y craTTi po3rIAmalTbCA ABa BasKJIMBUX KOMIIOHEHTHM, AKI CIPMUAIOTH PO3BUTKOBI HABMYOK YCHOT'O MOBJIEHHS
CTYJZIEHTIB, IIOKPAIIEHHIO PO3YMIHHA JTepaTypu Ta Po3yMoBux 3xibHocTelt. Ileprmii KOMIIOHEHT — BUKOPNC-
TaHHA popMary «B3aeMo3B’A30K 3anmrTaHb i BiANOBimel», AKMIT OIIOMAarae€ BYMTEJO BUPOOUTM BifImoBimHi
cTparerii OnMUTyBaHHA I TJIMOIIOT0 PO3YMIHHA TEKCTIB pisHUX KaHpiB. pyruii KOMIIOHEHT — BUKOPUCTAHHSI
JgitepatypHux kin IIa crpareria, mmpoko BuxkopucroByBaHa B CIIIA, m03BoJIA€ CTyZeHTAM YUTATH XYIOKHI
TEKCTM Ta JIeTaJbHO OOTOBOPIOBATM BCi €JIEMEHTH JIiTepaTypHOro TBopy. Takuii MeToJ iieasbHO HiAXO0IUTE AJIA
TUX, XTO BYBYAE€ AHIJIJICbKY MOBY BiJl CEpeIHBOTO IO IIPOCYHYTOrO PiBHA y OyAb-AKOMY HaBUYaJIbHOMY KOH-
TeKCTi. ABTOPY TaKOXK AIIATHCA ileAMM 3 BJIACHOTO HABYAJBHOTO JIOCBIY BUKOPUCTAHHA 3a3HAYEHOTO METOLY.
Kurodosi cioBa: sitepaTypHi Kosa, popmaT «B3aeMo3B’A30K 3ammTaHb i BiTIOBifel», KOMyHIKaT/BHA MOOLJIBHICTB,
KPOCKYJIbTYPHA KOMYHIKAIlA, OyKBaJbHe CIPUIHATTA, IHTepIIpeTaTUBHE CIIPUITHATTS, IPUKJIQIHE CIIPYITHATTSL
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Ilepea-Xepuangec X.JI., Aiisukosa JLB.
HuromaeBcknii HamoHabHEIN yHUBepcuTeT uMeHr B.A. CyXoMJIMHCKOTO

METO/J JIUTEPATYPHbBIX RPYI'OB KAR MHCTPYMEHT ®OPMIPOBAHUA
KOMMYHUKATVUBHON MOBUJIBHOCTU CTYJAEHTOB
B KPOCCKYJbTYPHOM B3AUMOJEMCTBUN

AnHOTaIA

B cratbe paccMaTprBaloOTCA ABa BAYKHBIX KOMIIOHEHTA, KOTOPbIE CIIOCOOCTBYIOT Pas3sBUTMIO HABBIKOB YCTHOI
peun CTyZeHTOB, YJIy4IIeHNIO TIOHMMaHNA JIMTePATypPhbl ¥ YMCTBEHHBIX CIIOCcOOHOCTelt. IlepBblii KOMIIOHEHT —
ucrosb3oBaHMe ¢opmara «BzauMoCBA3b BOIPOCOB ¥ OTBETOB», KOTOPEBI IIOMOTaeT YYMUTEJ0 BbIpaboTaThb
COOTBETCTBYIOIIME CTPaTerny ompoca 1A Oosee riryDOKOro IMOHMMAaHMA TEKCTOB Pa3HBIX *KaHPOB. BTopoii
KOMIIOHEHT — MCIIOJIb30BaHNE JIMTEPATYPHBIX KPYTOB. OTa CTpaTerusd, IIMPOKo ucrnosabdyemad B CIIA, mo-
3BOJIAET CTYAEHTAM YUTATh XyZOXKeCTBEHHbIE TEKCTHI I IE€TAJIbHO 00CYsKJATh BCE BJIEMEHTBI JIUTEPATYPHOTO
npousBeneHna. Takoil MeTOn MAeasIbHO IMOAXOANUT AJA TeX, KTO M3ydaeT aHIJIMICKNUI A3BIK OT CPeTHero M0
IPOABMHYTOIO YPOBHA B JII0OOM yueOHOM KOHTEKCTE. ABTOPBI TAKMKe JNeJIATCA MAeAMN U3 COOCTBEHHOrO y4el-
HOTO OIIBITA JICIIOJIb30BAaHUA NaHHOTO METOJA.

KaroueBble cioBa: jimrepaTypHble Kpyriu, popMar «B3anMoCBsA3b BOIPOCOB ¥ OTBETOB», KOMMYHMKATUBHA A
MOOMJIBHOCTD, KPOCCKYJIbTYPHAA KOMMYHUKAIMA, OyKBaJIbHOE BOCIPUATIE, NHTEPIPETATIBHOE BOCIPUATHE,
IIPUKJIATHOE BOCIPUATHE.



