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FOREIGN LANGUAGE AS A MEANS OF CHILDREN WITH SPECIAL EDUCATIONAL
NEEDS CREATIVE PERSONALITY FORMATION
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The article deals with the peculiarities of the child's with special educational needs creative personality for-
mation in the process of studying a foreign language. It is emphasized on the principle of taking into account
the mother tongue when selecting the content of teaching and the ways of its organization in the educational
process. The basis of creativity is the search activity that promotes child’s self-development and self-im-
provement. Consequently, one of the teacher’s tasks is to save interest to children’s knowledge and activity.
The creative possibilities of students with special educational needs in English lessons are effectively imple-
mented in various activities, in particular in game, dialogical and monologue speech, in-group and project
work, etc. It is emphasized on special work on foreign language lessons; on necessity to know types of edu-
cational and cognitive activity and necessity to plan work on the development of cognitive activity (creative
personality) among junior schoolchildren with special educational needs.
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ntroduction.  Today, in the  context

of a multinational and multicultural space,
globalization, = which  tends to  strengthen
and transformational processes in the education
system of Ukraine, the issue of education
and upbringing of the younger generation, in
particular children with special educational needs
(SEN) in inclusive educational environment, is acute.

Modernization of the education system
of Ukraine involves the inclusion of children
with SEN in the general education environment
and corresponds to the priorities of the state pol-
icy, namely, "the personal orientation of educa-
tion; creation of equal opportunities for children
and youth in obtaining high-quality education;
ensuring the variability of obtaining basic or full
secondary education in accordance with abilities
and individual abilities", etc. [6, p. 2].

One of the conditions for the formation
of a new education system is a competent ap-
proach to learning. This approach becomes par-
ticularly relevant in pre-school and elementary
education. We understand that in order to im-
plement new standards, these educational lev-
els should become the basis for the formation
of an individual.

The problem. The focus on the development
of the child's personality, and in particular
the formation of the creative component, require
the search for the latest, effective technologies
of education and upbringing. One of the main
goals of preschool education and elementary
school education is the child's speech develop-
ment, its communicative competence, which is
considered in the context of the overall develop-
ment of the individual.

In addition, the democratization of educa-
tion increases the attention to the development
of creative abilities of the child's personality that
is why the purpose of our article is to analyze
the peculiarities of children with SEN creative
personality formation in the process of foreign
language learning.

Today foreign language is already studied
in kindergartens, ordinary and inclusive class-
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es, in the classes of intensive pedagogical cor-
rection. Curriculums, programs are changing,
and communicative-directed textbooks are used
at the lessons. However, according to Ye. Soboto-
vych, the children with SEN’s speech is usual-
ly formed independently, but somewhat slower
compared with the age-stages of development
in norm. Their speech has some features, deter-
mined by the nature of the defect.

An analysis of recent studies and publica-
tions. In the national literature, the terms "de-
lay in the rate of mental development”, "learn-
ing disability", "mental retardation" (proposed by
G. Sukhareva), refer to a variety of relatively light
anomalies of the development characterized by
the immaturity of emotional-volitional and cogni-
tive functions, and which have a prospect of re-
covery or compensation intelligence [8, p. 54].

Scientists (L. Vavina, T. Degtyarenko, A. Kysla,
A. Kolupayeva, T. Sak, V. Sinyov, O. Taranchen-
ko, V. Tarasun, M. Sheremet, etc.) emphasize
that the most favorable in relation to the fore-
cast of pedagogical correction and compensation
are the delays in mental development caused
by the primary deviation of emotional-volitional
sphere of children (mental infantilism, asthenic
conditions, constitutional, psychogenic and so-
matogenic origin of learning disability). Clinical
and psychological peculiarities of such children
are detected in increased emotional susceptibili-
ty, inference, frequent mood changes, exhaustion
of emotional reactions, poor efficiency, instabil-
ity of attention, memory processes, etc. All this
according to predictions of special teachers (de-
fectologists) is fairly well compensated and cor-
rected in the conditions of inclusive education in
providing children with SEN with individual as-
sistance.

In studies of mental retardation, much at-
tention is paid to cognitive processes, as well as
the specificity of children’s speech. In a num-
ber of works by T. Degtyarenko, I. Dmitrieva,
V. Zasenko, V. Kobylchenko, T. Skrypnyk, T. Sak,
O. Fedorenko and others the peculiarities of chil-
dren with SEN memory are characterized by low
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activity and purposefulness, slowed down speed,
reduced volume, accuracy and durability of what
is remembered. It has been established that
when remembering a simple material, children
with SEN, in most cases, do not test the difficul-
ty. However, with increasing complexity of tasks,
the memory performance is sharply reduced.

Discussion. We share the view of T. Egoro-
va that correctional training, aimed at optimizing
mnemonic processes, can significantly increase
their effectiveness in this category of children.

The inferiority of thinking and, first of all,
verbal-logical, has a wide persantage for children
with learning disabilities (with SEN). The most
vividly mental activity of such children is char-
acterized by inertia, low productivity and au-
tonomy, instability. Children find it difficult to
establish exactly differentiated relationships,
the allocation of essential features and proper-
ties; their thinking is related to the particular
situation, which in many cases they cannot turn
away from. There is a lack of analytical and syn-
thetic operations (especially mental analysis),
the difficulty in establishing the identity, if nec-
essary, to take into account several parameters,
the difficulty in transferring the assimilated act-
ing similarly, the solution of problems. Children
poorly cope with tasks of a problematic nature:
they make numerous attempts at making deci-
sions, take operational samples without checking
and bringing them to the end.

The productive (creative) thinking of junior
schoolchildren with SEN is in the initial stage
of its formation, while some components of think-
ing develop unevenly.

T. Yegorova notes the significant increase
in the efficiency of specific mental activities
and thinking in general when giving children
with SEN referral and organizing assistance in
cognitive activities.

A lot of national and foreign studies (A. Boro-
dych, L. Vygotsky, A. Gromov, A. Zikeev, A. Ko-
lupayeva, R. Lalaeva, R. Levina, G. Rakhmakova,
N. Sedykh, E. Sobotovych, E. Slepovych, L. Spiro-
va, E. Tikheeva, R. Triger, etc.) are devoted to
the language development of children with SEN.

According to the studies of defectologists
(R. Boskys, K. Korovyn, R. Levina, V. Lubovsky,
N. Nikashina, V. Petrova, T. Rozanova and others),
practically at any deviations in development
more or less suffers linguistic and related cogni-
tive activity of children.

It is known that not only learning the course
of a foreign language, but also cognitive activity
in general, and — as a consequence — a general
comprehensive development, largely depends on
the level of practical knowledge of the native lan-
guage, which is based on sufficient vocabulary,
and constructed in accordance with the gram-
matical norms of language.

It is worth noting that children with SEN
(particularly with learning disabilities), ending
elementary school, are characterized by poverty
and inaccuracy of the dictionary, lack of differ-
entiation of words in their semantics, repetition
and inadequate use of the words; nouns, verbs,
personal and possessive pronouns dominate in
phrases (E. Maltseva, R. Triger, S. Shevchenko,

L. Yasman). The low level of the morphemic com-
position possession of the word leads to the in-
ability to recognize its semantics in meaningful
word-building components. In addition, they do
not have sufficient language skills, such as anto-
nyms and synonyms.

According to many methodologists-defec-
tologists, at the end of the correctional course
of language instruction in elementary school chil-
dren with SEN show positive tendency to reduce
the number of nouns and verbs in their language
and to increase adjectives, adverbs and pronouns.
Researchers are unanimous in the opinion that
younger students with SEN practically possess
the grammatical structure of their native lan-
guage; however, they are experiencing certain
difficulties that are expressed in agramatism,
the inability to correctly change words and build
sentences, in the lack of understanding of gram-
matical forms [1; 2; 4; 7; 8].

There are many reasons for this: the nature
of the defect, the duration and effectiveness
of correctional effects, the limited literacy ex-
perience, and others. But all these reasons have
a general consequence that is lack of language
skills and abilities. At the same time, the inter-
connection and mutual influence of different
kinds of speech activity, the degree of their for-
mation in students with SEN, completing the ini-
tial stage of training, are uneven, and this signif-
icantly affects their readiness for the transition
to the next stage of study.

According to I Zymnya, V. Penfield,
L. Roberts it is important to take into account
the principle of the mother tongue, which is
one of the main principles of teaching methods
of foreign languages, because the experience
of the native language is used and the specif-
ics of the native language are taken into ac-
count when selecting the content of the training
and the ways of its organization in the educa-
tional process. [7, p. 48].

It is known that in the period from three to
seven years the potential for further cognitive,
volitional and emotional development of the child
is formed, sensory and intellectual abilities deve-
lop. Thus, in order to develop the creative abili-
ties of the child, the work must be started from
the earliest years, taking into account the ex-
isting inclination of the child, since it is during
this period that there is a greater chance of their
disclosure.

As A. Luke notes, creativity is an intellectu-
al and practical activity, the result of which is
the creation of original, unique values, the dis-
covery of new facts, properties, patterns, as well
as methods of research and transformation
of the material world or spiritual culture; if it is
new only for its author, then the novelty is sub-
jective and has no social significance [8, p. 104].

The creative personality is largely the result
of the educational process. Teacher and educator
work with a unique person, therefore, the main
task is, considering intellectual, moral and voli-
tional and physical potential of the child, to re-
veal the creative, individual abilities of the stu-
dents, to enable each of them to feel their dignity
and equality.
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The formation of a child's creative personali-
ty in the process of learning a foreign language
we understand as the formation, development
and achievement of the level of maturity and sus-
tainability of skills due to the influence of exter-
nal and internal determinants of its development.
The formation of productive cognitive activity
of a child is based on creative activity, which
begins with a problem or question, from surprise,
wonder, from contradiction. The basis of creativi-
ty is the search activity that promotes self-devel-
opment and self-improvement of the child. Con-
sequently, one of the tasks of the teacher is to
preserve interest in the knowledge and activity
of children.

Considering the psychological and pedagogical
characteristics of children with SEN and in or-
der to increase the efficiency of work, increasing
interest in English classes, the teacher must use
educational games and educational and creative
tasks, create situations in the imaginary linguis-
tic environment. The game is both work and rec-
reation. After all, being an amusement, rest, it
can grow into learning, creativity, therapy, in
the model of human relationships and realization
in labor. Imagination, attention and imaginative
thinking of children develop in the role-play-
ing game, the ability to manipulate the imag-
es of reality, which, in turn, creates the basis
for mastering complex forms of creative activity.
A particular place takes the role play in develop-
ing the ability of children to interact with other
people. Reproducing the relationship of adults in
the game, the child learns the rules and meth-
ods of communication, gains experience of mutu-
al understanding, learns to explain their actions
and intentions, coordinate them with other chil-
dren [7, p. 52].

In addition, the development of a child's crea-
tive personality in the process of studying a for-
eign language facilitates the selection and use
of a variety of teaching methods relevant to
the educational subject, as well as the activa-
tion of the whole learning process, namely, in-
teractive technologies. As a foreign language is
taught in small groups, methods such as work in
groups or pairs, role plays or "brainstorming" are
an integral part of working with children with
SEN, during which there is an active interaction
between "teacher-student", "student-student",
"student-teacher".

Using games in English lessons develops
the student's creative abilities. For a child,
the game is an opportunity to test oneself, to feel
the personality, to be acquainted with the roles
s/he will perform in future. The use of musical
and didactic games helps in working with pho-
netics of a foreign language, extends the range
of language practice, relieves stress, creates pos-
itive atmosphere of interaction. The active game
creates a favorable ground for the development
of children's activity, strengthening their health.

It is worth noting that the development
of cognitive activity of students, its complications
and deepening require the use of more diverse
and more accurate means of expressing thought.
It is reflected both in increasing the volume
of sentences, and in complicating their structure

(using complex sentences that allow to express
events, causal, target, conditional and other de-
pendencies).

Work with didactic material should be aimed
at the implementation and promotion of autono-
my in the performance of tasks. In the methodical
literature on teaching native and foreign languag-
es such tasks are qualified as speech, synthetic,
creative; communicative, bearing a certain com-
municative burden, based on the visual (or im-
aginary) situation that creates the need for com-
munication, in the formulation of the question
and the getting of an answer, in clarifying the in-
formation, in expressing the attitude towards it.

Conclusions and research prospects. First,
students' creative abilities in English lessons are
effectively implemented in various activities, in
particular in games, dialogical and monologue
speech, in group and project work, etc. Knowl-
edge itself does not guarantee the appearance
of new original ideas. Therefore, special atten-
tion should be paid to the development of such
personality traits, which enable creatively to use
the acquired knowledge. The development of stu-
dents' creative abilities in English lessons neces-
sarily requires a lot of effort from the teacher
to select and arrange tasks aimed at developing
the child's creative personality, in particular
the use of interactive technologies that promote
the development of creative thinking of students.
Therefore, having wide opportunities for us-
ing innovative methods and interactive learning
technologies, as well as a large range of print-
ed and electronic literature, teacher creates all
the conditions for the favorable development
of children, in particular, children with SEN in
the process of learning a foreign language.

Secondly, we believe that in order to plan
the necessary corrective work in foreign lan-
guage lessons, it is important to know what types
of violations of cognitive, educational and cog-
nitive activity exist and, accordingly, to build
work on the development of cognitive activity
(creative personality) among junior schoolchil-
dren with SEN. Work on correction of linguistic
activity of students should consider peculiarities
of linguistic development of children and those
deviations from the norms that are character-
istic, specific for children with SEN, cerebral
palsy, speech disorders, the deaf. Knowledge
of psychological and pedagogical types of viola-
tions of students' educational and cognitive ac-
tivity should help teachers of foreign (English)
language in the implementation of the principles
of differentiation and individualization of educa-
tional activities and work in the inclusive educa-
tional environment.

Finally, the implementation of communica-
tively directed exercises and tasks in the foreign
language classes contributes to the development
of cognitive activity, the creative personali-
ty of junior students with SEN. Consequently,
it is through communication and speech activity
that the child develops, studies, knows the world
and himself, possesses all the spiritual wealth
that can give the child the process of mastering
the language, in particular the foreign (English)
language.
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IMamouka K.A., Kypuarosa A.B.
MuxomaiBcbruii HarioHasbHEMIT yHiBepcurer iMeHi B.O. CyXoMJIMHCBKOTO

THO3EMHA MOBA dK 3ACIB ®OPMYBAHHSA TBOPY0i OCOBVMCTOCTI
JUTNHN 3 OCOBJNBUMI OCBITHIMU ITIOTPEGAMMI

Anorarnis

CraTTa npucBsadeHa 0coOJMBOCTAM (POPMYBaHHA TBOPYOI 0COOMCTOCTI MUTMHM 3 OCOOJIMBMMM OCBITHIMM IIO-
TpebaMu y mpoljeci BUBYEHHA iHO3eMHOI MoBU. IlimKpeciroeTbcA NPUHINII BpaXyBaHHA pPifHOI MOBUM IIpu
BMOOpi 3MicTy HaBYaHHA Ta CIIOCODIB 110ro opraHizariii B HaBYaJIbHOMY Hpolieci. 3a3Ha4ueHo, 1[0 TBOPYi MOXK-
JIMBOCTI AiTell 3 0coOJMMBUMM OCBITHIMM HOTpebaMM Ha ypOKaxX aHIVIIICBKOI MOBU e(PeKTMBHO BIIPOBAJIMKY-
I0TbCA B PIBHUX BUMAX iAJBHOCTi, 30KpeMa B irpax, MiaJIOTiYHOMY Ta MOHOJIOTIYHOMY MOBJIEHHI, B IpyIi
Ta MPOEKTHMX poborax Toiro. IlinKpecsoeThesa POJb KOPEKIIHO-PO3BUBAJIbHOI POOOTH; BUIIB HaBYAJIbLHO-
Mi3HaBaJIbHOI NiAJBHOCTI Ta IVIaHYBaHHA POOOTM 3 PO3BUTKY IIi3HABaJIbHOI AifAJBHOCTI (TBOpYOi 0cobMcTOCTI)
Y MOJIOAINNX INKOJIAPIB 3 0cOOJIMBMUMM OCBITHIMM ITOTpebamI.

Kuaro4oBi cioBa: nitn 3 ocobamBuMy ocBiTHIMM HoTpebamMy, ypOK aHIJIICbKOI MOBH, AiAJIbHICTE, Ii3HABAaJbHA
JiAJBbHICTB, TBOPYA OCOOMCTICTE.

IMamouka E.A., Kypuatosa A.B.
HuxosnaeBckuil HallMOHAJbHEBI yHUBepcuTeT nMenn B.A. CyxoMJyMHCKOTO

VHOCTPAHHBIN A3bIK KAK CPEJICTBO ®OPMIPOBAHII TBOPYECKOI
JNYHOCTU PEBEHRA C OCOBBIMIM OBPA3OBATEJBbHBIMU ITIOTPEBHOCTAMMU

AnHOTaIA

CraTbs MOCBAIIEHA 0COOEHHOCTAM (POPMUPOBAHUA JIUMYHOCTU pebeHKa ¢ 0cobbiMyu 00pas30BaTEbHBIMU I10-
TpeGHOCTAMN B IIpOliecce M3YyUeHMA MHOCTPAHHOTO A3bIKA. [lofguepKMBaeTCA MIPUHIAII yYeTa POJHOTO A3bIKA
pu BeIOOpE comepskaHmusa obydeHMA U CIOCOOOB ero opraHmsalmu B yueOHOM mporecce. OCHOBOII TBoOpUe-
CTBa ABJIAETCA IIOMICKOBAA IeATEJILHOCTD, CIIOCOOCTBYET CAaMOPa3BUTHIO U CAMOCOBEPIIIEHCTBOBAHNIO PeOEHKA.
IlopuepknBaeTca PoJsib KOPPEKIMOHHO-Pa3BMBaloIell paboThl; BUAbI yueOHO-II03HABATEJbHON 1eATeJIbHOCT
¥ ITaHMpOBaHyue paboThl IO PA3BMUTUIO II03HABATEILHON AEATEILHOCTY Yy MJIAAMINX IIKOJIBHUKOB C 0COOBIMM
00pa3oBaTEIbHBIMU ITOTPEOHOCTAMM.

KuroueBble cjioBa: eTy ¢ 0coOBIMM 00pas30BaTeJIbHBIMY IIOTPEOHOCTAMY, YPOK aHIVIMIICKOTO A3bIKA, HeATeNb-
HOCTb, II03HABATEJIbHASA AeATEeJIbHOCTb, TBOPYECKas JIUIHOCTD.
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