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ANALYSIS OF AUTHENTIC VIDEOS AS STUDY-ENHANCING AIDS IN ENGLISH
FOR SPECIFIC PURPOSES LESSONS AT TECHNICAL UNIVERSITIES

Summary. The analysis of authentic videos as study-enhancing aids in ESP lessons at technical universities
is done in the article. Technical students are often taught English for Specific Purposes (ESP). Therefore, the
meaning of ESP, its relation to English as a Foreign Language (EFL) and English for Science and Technolo-
gy, and the main features of ESP teaching at technical universities are clarified in the paper. In addition to
that, the importance of audiovisual aids and their authenticity in ESP lessons is clarified. Among the media,
the most authentic and diverse are films, series, and programmes. Thus, the advantages of authentic English
videos and the possible disadvantages of their incorrect implementation in the study process are specified. Fol-
lowing the analysis of the role of authentic videos in ESP lessons, the experimental verification of the studied
issue with 3'-year students-engineers and the results are provided.
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ITepuenxo M.B.
Harrionanpuuii TeXHIYHUN yHIBEpCUTET ¥ KpalHu
«KuiBcbkuit momiTexHivynmit iHctuTyT iMeHi Iropss CikopcbKoron

AHAJII3 ABTEHTUYHUX BIJTEO dK 3ACOBIB, IO IIOKPAIIYIOTH HABYAHH{A
HA BAHATTAX I3 AHIVIIMCHKOI MOBY TEXHIYHOT'O CIIPIMYBAHH
B TEXHIYHUX YHIBEPCUTETAX

Amnorania. BukopucraHHs BiIe03anuciB Ha 3aHATTAX 13 aHTJIIHACHKOI MOBHA POOUTH BUKJIATAHHS CYJYaCHUM, ITi-
KaBUM Ta 1HPOPMATHBHUM, IO € 0COOJIMBO BAIKJIUBUM JJIsT HABYAHHS 1HO3€MHOI MOBHU CTYI€HTIB TEXHIYHUX CIIe-
IMlaJILHOCTEH Y BUIUX HABYAJBHHUX 3aKJagax. ToMy, v CTaTTl IIpoaHalIid0BaH0 aBTEHTUYHI BiJleo AK 3ac0o0H, 110
IIOKPANLYIOTh HABYAHHS Ha 3aHATTSX 13 aHIVIIMCHKOI MOBH TEXHIUHOTO CIIPSIMYBAHHS B TEXHIYHUX yHiBepcmTe-
Tax. 30KpeMa, AA€THCS IOSCHEHHS OHATTS «aHTIiichbKka MoBa TexHiuHoro cupaMmysanus» (ESP) i #ioro 3B’a3ok
13 IIOHATTAMHU «aHIJIIMCbKa AK 1Ho3eMHa MoBa» (EFL) 1 «aHrmiiichka MoBa IJId HAYKHM Ta TEXHIKM». Y CTATTL
Bmcna;[em OCHOBHI 0cobJmBoCTI BUKJIamaHHsa ESP B TexHIuHMX yHlBepCI/ITeTaX Kpim Toro, mosicHIOETBCA Bask-
JIMBICTH BUKOPHCTAHHSA ay/10BI3yaJbHUX 3ac0o0lB (BLJ€03aINCIB) HA 3aHATTAX 13 aHIVIHCHKOI MOBH TEXHIYHOTO
CIpSMyBAHHS HA TEXHIYHHX (pakysbrerax. Takom, aHaII3y0ThCI IepeBary i MOXKJINBL He/[0JIIKY BUKOPUCTAaH-
Hs aBTEHTHYHHUX AHIJIOMOBHHX BIJE0 HA 3aHATTAX 13 1HO3eMHOI MOBH B TEXHIUHMX yHIBepcuTeTax. ¥ poboTi
HaBeIeHl IPUKJIAIT ayaioBidyanbHux 3aco0iB. Cepen HMX HAMOLIBIN ABTEHTUYHUMY M HANPIZHOMAHITHIIIINMA
3a TEMATHKOK 1 MOKJIMBICTIO 3aCTOCYBAHHSAM HA 3aHSITTIX 13 AHIVIIMCHKOI MOBU TEXHIYHOIO CIPSMYBAHHS €
dismpmu Ta ix pparmeHTH, cepiaiu, a TAKOK HAYKOBO-IIONyJIspHl nepenadl. Burkmagau ESP (amrmificekoi MmoBu
TEeXHIYHOIO CIIPAMYBAHHS) MOXKE 3HAWTH B HUX HeO6Xi,ZLHI/1ﬁ d)parMeHT (abo BUKOPHUCTATH OBHICTIO) IIJISI IIO-
KpaIlleHHs 3aHATTA 34 JIOIIOMOTroi0 1HdopMAaIrii, 110 BiIIOBIae CHEIaJIbHOCT] CTYIeHTIB 1 IpeJcTaBIeHa Hal-
OLIBII ePeKTUBHO [ CIPUHHATTS — 9€pe3 CIIyXOBY H 30pOBY CHCTeMH OfHOYACHO. BaximBicTs aBTeHTHIHOCTL
HaBYaJILHUX MaTepians Ha 3auaTTax ESP y rexaiuanx yHuaepcheTax Tako:k BucBiTsIeHO. [licaa anamay pom
aBTEHTUYHWX aHTJIOMOBHUX Bi/Ie0 HA 3aHATTAX 13 AHTUIIHACHKOI MOBM TEXHIYHOTO CIPAMYBAHHS OIMHUCAHO JeTaJIl
€KCIIePUMEHTAJIHLHOI ITePEeBIPKU JOCIIIIKYBAHOTO IIUTAHHS, 4 TAKOMK IPEICTABICHO Pe3yIbTATH €KCIIEPUMEHTY
31 CTyIeHTaMU-1HKeHepaMy TPETHOT0 Kypcy [HCTUTYTY eHepro3depeskeHHs Ta eHeproMeHerMeHTy Harrionasrs-
HOTr'0 TEeXHIYHOro yHiBepcuTeTy Y Kpaiun « KmiBehbkmi momiTexHivumnii iHcTUTyT iMeHl Iropsa CikopcbKoro».

Knrouosi ciioBa: aBreHTHYHMIM, Bieo, 3acO0M, aHIIIMCHKA MOBA TEXHIYHOTO CIPSIMYBAHHS, aHTJIIACHKA MOBA
K 1HO3eMHA, 3aHATTSA, HaBUaHHS, CTYIeHTH, (PLJIbM, KIHO, TeXHIUYHUM YHIBEPCUTET.

ntroduction. With the constant development

of new technologies, they become ever-present
in people’s everyday lives. The sphere of education
is not an exception. It has been believed among ed-
ucators, both at school and university, that visuals
add extra quality to lessons. However, not all visual
aids are viewed by some English lecturers as 100%
valuable. Among such are often mentioned authen-
tic video records in English for Specific Purposes
(ESP) lessons at technical universities. The main
reason for that is considered limited time (number)
of ESP lessons per week at technical faculties. Thus,
authentic English videos are frequently being dis-
carded due to English lecturers’ subjective opinions
that they are too time-consuming and hard-to-com-

prehend for their students. The real role and in-
fluence of visuals, particularly authentic videos in
English, on the studying process in the ESP class at
a technical university requires further analysis.
Literature review. The use of videos, including
films, and their influence on students’ and learners’
studying of different types of English have been in-
vestigated by researchers from various countries.
Gomathi, Geetha, and Raa [3] proved experimen-
tally that authentic movies in English increased
the first-year Indian undergraduate students’ mo-
tivation to study English as a foreign language and,
as a result, noticeably improved their vocabulary.
Merita Ismaili [5] presented in the article the
confirmation of the beneficial nature of films for
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the work of students in the EFL class in terms of
the enhancement of their listening comprehension
and communication skills development. Accord-
ing to the study, motion pictures present English
in a more natural way than texts in course books,
play the role of visual context aids before reading,
as well as attract students’ attention.

Raniah Hassen Kabooha [7] and Rusma Kalra
[8] share the above-mentioned thought of Ismai-
li (2013) on the importance and effectiveness of
the integration of films in the EFL classrooms.
The findings of Kabooha’s (2016) study indicated
that movies improved the students’ language learn-
ing process and facilitated the development of their
language skills. Kalra (2017) states that with films,
in addition to their increased motivation and lis-
tening and speaking comprehension, the third-year
Thai undergraduate students managed to learn
how to produce speech in the close-to-authentic
way as it is done by the native speakers of English.

Unresolved issues. Although worldwide re-
searches were conducted to prove the hypothesis of the
benefit of the use of videos in English as a Second Lan-
guage (ESL) and English as a Foreign Language (EFL)
classes at universities and schools, the issue of their
extensive implementation in the English for Specific
Purposes (ESP) lessons at technical faculties needs
more in-depth analysis and experimental verification.

Aim. The goal of the current research is to an-
alyse authentic videos as study-enhancing aids in
ESP lessons at the technical university. Specifical-
ly, there are tasks to determine what is considered
authentic videos, and whether they have a positive
or negative influence on the ESP study of students
living in Ukraine, i.e. non-English speaking country.

Analysis of authentic videos as study-en-
hancing aids. Before identifying the role of au-
thentic English videos in teaching English for Spe-
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cific Purposes (ESP), it is necessary to clarify what is
meant under ESP that students at technical univer-
sities study. ESP is, basically, a branch of English as
a Foreign Language (EFL) that represents an ideal
balance between research and practice, i.e. English
teaching in academic studies or for specific profes-
sional and scientific purposes [2, p. 19; 6, p. 138].

The main features of ESP teaching at technical
universities are [6, p. 139]:

1) relation to students specialty in terms of top-
ics, disciplines, and activities;

2) aiming at meeting students’ specified needs
and the development of language skills (required
for their future professions in the specialty field);

3) focusing on the English language (lexis and
terminology, semantics, syntax, discourse, etc.) ap-
plicable to activities and situations characteristic
of students’ future professional field, hence, differ-
entiating from general English by its concern with
specialized language and practice.

According to Hutchinson and Waters’ [4, p. 6] “Tree
of ELT” (Fig. 1), students of technical universities study
ESP in the form of English for Academic Purposes, and
the engineering students, who took part in the exper-
imental verification provided further in the article,
study even more specific subcategory of ESP — English
for Science and Technology (hereinafter — ESP).

Students of technical faculties are practically ori-
ented in their study: theoretical materials in their pro-
fessional disciplines, in most cases, are accompanied
by visualizations in the forms of pictures, schemes,
visual instructions, device and technology samples,
etc. Therefore, such students should be provided with
the same, if not even bigger, amount of visuals in the
English lessons. The reason for that is that they may
be able to learn, translate, and practice new English
terminology and phrases concerning some innovative
technologies and devices without a complete picture
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of what they are reading, talking or listening about.
In this case, authentic videos in English come to the
rescue, adding the missing element to the students’
foreign language study — visual content.

The findings of Oxford and Crookal [10] showed
that the combination of visual and audio aids used for
teaching activates multiple parts of students’ brains,
and thus, they can process information more efficient-
ly via both auditory and visual sensing systems. In
addition to the improved study materials comprehen-
sion, students’ ability of foreign vocabulary acquir-
ing improves greatly and noticeably in the process of
studying English with videos, as was verified by nu-
merous researchers around the globe [3; 5; 7; 8; 11].

Under the category of audiovisual media fall films
and their fragments, programmes, series, as well as
any other dubbed video records. Authentic videos, in
their turn, are a type of audiovisual aids that are cre-
ated for purposes other than pedagogical [9], primar-
ily, for people for whom English is a native language.
Consequently, authentic videos are always more val-
uable for teaching ESP (or EFL) than specially creat-
ed for educational purposes, also known as ‘adapted’
ones. According to Sherman [11], the authenticity of
study materials creates such incentive for students of
technical specialties that no other type of educational
aids can, as long as there is a special excitement in
being able to comprehend the information on a video
record, which corresponds to their specialty, created
by and for native speakers of English.

Even though movies are rarely used by ESP lec-
turers at technical faculties, they are exactly the
teaching aids that bear the most authenticity, con-
text, and extralinguistic information (facial expres-
sions, voice tone, gestures, etc.) — everything stu-
dents require for successful communication in their
future professional sphere.

With film/series fragments and programmes in
English, ESP lecturers can ensure that their foreign
language lessons meet the basic requirements and
characteristics of ESP teaching, aforementioned in the
current article, as well as get the following advantages
in the class with students of technical faculties [1]:

1) authenticity of target language vocabulary
and its natural use (presentation of “real” and mod-
ern English language with its constantly-develo-
ping and updating list of lexis and special terminol-
ogy, which cannot be always found in textbooks);

2) visualization of various aspects of students’
specialty (devices and technologies that they study
both in specialty classes and in English lessons, as
well as real examples of specialists of their field
and their work situations);

3) maximization of students’ attention to the
studied material;

4) increase of students’ productivity and its du-
ration through the activation of two sensory sys-
tems at once — auditory and visual;

5) augmentation of technical students’ motiva-
tion to study the foreign language.

Although the benefits of authentic videos use in
ESP lessons are cogent, some possible negative as-
pects should be mentioned. Among them are:

1) authentic English videos may be hard to
comprehend for students with insufficient levels of
English language knowledge;

2) if the videos are presented in the lesson with-
out a specific purpose (a task) before their watch-
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ing, the efficiency of such work in the ESP lesson
declines greatly, and authentic videos in such
a case may become just distraction;

3) if new terminology is not worked on with stu-
dents of technical specialties prior to watching, the
viewing may be complicated for them.

Experimental verification and results.
To check whether authentic English videos affect the
work (enhance the study) of technical students in
ESP lessons positively, a 4-week experiment was con-
ducted. 30 third-year engineering students were ran-
domly selected and divided into 2 groups (experimen-
tal and control), 15 people in each, at the Institute of
Energy Saving and Energy Management (IEE) of the
National Technical University of Ukraine “Igor Sikor-
sky Kyiv Polytechnic Institute” in November 2018. Tt
should be mentioned that the results of the pre-exper-
iment test (which checked the students’ vocabulary
knowledge, both general and technical) of all 30 stu-
dents were in the same mark range: 4-6 out of 10.

During the experiment, both groups received the
same teaching materials and tasks. The difference
was in that Group 1 (experimental) was offered ed-
ucational materials mostly in the form of authen-
tic video clips in English (from Hollywood movies),
thematically corresponding to the students’ spe-
cialty — engineering, and Group 2 (control) received
all the information as transcripts and texts. The
main focus in tasks was made on the development
of students’ target language active and passive vo-
cabulary and communicative skills.

The post-experimental test included the same lexis
as had been provided in the pre-experimental test, as
well as new terminology and general English words
and phrases learnt during the time of the experiment.

According to the final results, Group 1 with the
marks range 7-9 out of 10 did much better than
Group 2 with the marks range 6-7 out of 10. Conse-
quently, the normal efficiency improvement ratio af-
ter a 4-week experiment in Group 1 was 1.6, where-
as in Group 2 it was 1.3. The students’ vocabulary
improved by almost two times in Group 1 and the
progress remained practically the same in Group 2.

Moreover, in the post-test questionnaires, 95%
of the Group 1 students stated that they considered
their ESP lessons with authentic videos interesting
and motivating, and expressed the desire to watch
the proposed films in full in English after the les-
sons and practice the learnt vocabulary henceforth.
While only 75% of Group 2 students said that they
felt the incentive to continue practicing newly
learnt lexis after the class. This feedback shows the
inspiring character of authentic videos in ESP les-
sons at technical university faculties.

The results of this year’s experiment turned
out to be positive, just like the outcomes of the
last year’s one with other 3'-year engineering stu-
dents, in which the influence of authentic English
videos on the enhancement of technical students’
memorization and subsequent recall of the English
lexis was verified [12]. The coincidence of positive
results of two experiments concerning the benefi-
cial nature of authentic videos for ESP lessons at
the technical university, which were conducted in
different years and with different students of the
same age, confirms undeniably the study-enhanc-
ing essence of authentic videos, in particular, film
clips, in ESP lessons at technical universities.
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Thus, the influence of authentic English media on
various aspects of ESP teaching and study has the
potential for further examination.

Conclusions. The conducted research and
analyses showed the following results:

1. English for Specific Purposes (ESP) is a branch
of English as a Foreign Language (EFL) that rep-
resents a balance between research and practice,
being English teaching in academic studies or for
specific professional and scientific purposes.

2. Among the main features of ESP teaching at
technical universities are: a) relation to students
specialty (topics, disciplines, and activities); b) aim-
ing at meeting students’ specified needs and the
development of language skills (required for their
future professions in the specialty field); ¢) focusing
on the English language applicable to activities and
situations characteristic of students’ future profes-
sional field (specialized language and practice).

3. Students of technical faculties are practi-
cally oriented, therefore, they should be provided
with an abundant amount of visuals in the English
lessons, and authentic videos in English add the
missing element to the students’ foreign language
study — visual content.

4. Authentic videos are a type of audiovisual aids
that are created for purposes other than pedagogi-
cal, primarily, for native speakers of English. Thus,
authentic videos are always more valuable for teach-
ing ESP than adapted ones (specially created for ed-
ucational purposes) at technical universities.

5. Among popular and most useful audiovisual aids
are films and their fragments, programmes, series, as
well as any other dubbed video records. Movies bear
the most authenticity, context, and extralinguistic
information (facial expressions, voice tone, gestures,
ete.) — everything students require for successful com-
munication in their future professional sphere.

6. The advantages of using film/series fragments
and programmes in English are: a) authenticity of
target language vocabulary and its natural use;
b) visualization of various aspects of students’
specialty; ¢) maximization of students’ attention;
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the viewing may be complicated for them.
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ment of technical students’ study with authentic
English videos in ESP lessons showed that the ex-
perimental group students’ vocabulary improved
by almost two times due to being offered such ed-
ucational materials as authentic video clips (from
Hollywood movies) in English, thematically corre-
sponding to their specialty — engineering, where-
as the progress of the control group, which studied
using only printed materials (video transcripts and
texts), remained practically without changes. In
addition to the practical results, 95% of the experi-
mental group students stated that they considered
their ESP lessons with authentic videos interesting
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