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Summary. The article is dedicated to CLIL methods, which are implemented at the English lessons in high ed-
ucational establishments. The notion CLIL is explained, the views regarding advantaged of using content and
language integrated learning when studying a foreign language is presented. Advantages and disadvantaged
of the presented methodology are pointed out. The main advantages of CLIL methodology are encouraging to
study a foreign language, the development of creative mental abilities of learners, purposeful mastering of
lexical units by them. The importance of the presented methodology is in the fact that learners acquire know-
ledge in other subjects which that will use in their future professional activity. CLIL is the focus of teaching,
language becomes a tool for communication. Repeated exposure and stimulation helps students to assimilate
the language while learning content that will greatly expand their visions and promote curiosity. In many
ways, then, a CLIL lesson is similar to an ELT integrated skills lesson, except that it includes exploration of
language, is delivered by a teacher versed in CLIL methodology and is based on material directly related to a
content-based subject. Both content and language are explored in a CLIL lesson. CLIL is an effective method
to empower students of all ages and levels of fluency.
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XepcoHCBbKA JepikaBHA MOPChKA aKa eMist

BIIPOBAJKEHHS METO/IIB “CLIL” HA 3AHATTAX AHIVIICbKOi MOBH
Y BUIIINX HABYAJIbHUX 3AKJTAZTAX

Amnoranis. Crarrsa npucsstuena meromam CLIL, sl peasiayoThesi Ha ypoKax aHIVIMCHKOI MOBH y BUIIUX Ha-
BuasIbHUX 3akiaanax. Iloacuoerses morsrrsa CLIL, npemcrasiieni moryissay HA COPUATIABE BUKOPUCTAHHS 3MICTY
Ta MOBHOI'O IHTEIPOBAHOIO HABYAHHS IIPY BUBYEHH] 1HO3€MHOI MOBH. BHTiIeHO ITepeBaru ta HeJOoJIIKA IIPeJICTaB-
senoi meromostorii. OcHoBHrME mepesaramu Mmetomostorii CLIL e 3aoxoueHHs 10 BUBYEHHS 1HO3€MHOI MOBH, PO3-
BUTKY TBOPYMX PO3YyMOBHUX 3I10HOCTEH YUHIB, IILIIECIIPSIMOBAHOIO 3aCBOEHHS HUMHU JIEKCUYHUX OQUHUIE. Baskiiu-
BICTb IIPEJCTABJIEHOI METOMOJIOT II0JIArae B TOMY, 110 YYHI OTPUMYITH SHAHHS 3 1HIINX IPEJMETIB, Kl 6YLIYTB
BHKOPHCTOBYBATHUCh y CBOLH MaiOyTHI# npodeciitmiit gismpHocTl. CLIL € doxycom HaBIaHHS, MOBaA CTA€ 1HCTPY-
MEeHTOM JIJIs1 CHLIKyBaHH:A. [[0BTOpHe BILIMB 1 CTHMYJIALIS JOIOMArae CTyJeHTaM aCHMITIOBATA MOBY, BUBYAI0UH
3MICT, 1110 3HAYHO POSIIMUPHUTD IX OAUEeHHsI 1 MIBUIINATH ITIKABICTh. Y 0arato B uomy, ypok CLIL mmomioHui 10 ypory
iHTerOBaHI/IX rasuuor ELT, 3a BuHATKOM TOTO, 1110 BIH BRJIIOYA€ BUBYEHHS MOBHU, BUKJIAIAETHCS BUUTEJIEM, PO3-
oupaerbes B MeTomostorii CLIL 1 6asyersesa Ha MaTepiadil, 6e3mocepe HbO 0B I3aHOMY 3 TEMATHKOIO, 110 0a3yeThCs
Ha 3micti. [ 3mict, 1 MOBa BUBYAIOTHCA B ypOLL CLIL. CLIL € eheKTHBHHUM METOIOM POSIIUPEHHS MOYKIABOCTEH
CTYZJ,€HTIB PI3HOIO BIKYy Ta PIBHS BIBHOIO CILIKYBaHH:. Buknanaroun yporn CLIL, My faemo yaram lHCpr'MeHTI/I
IS poCTy, HAOYTTs Ta AKTUBI3ALI MIK/MCIUIITIHAPHUX HABMIOK, BUKOPHUCTOBYIOUH MOBY, BIIMIHHY BlJ iX BiIac-
Hoi. [le Taxox xopormmii croci6 CIpuATH HO3UTHBHOMY CTABJICHHIO 110 BUBYEHHSI MOBU HA PaHHIH cTajli. YaHi He
OyZyTh BUIIDABJIEH] HA KOMKHY TLIOMUIIKY. 3aMicTh 11pOro, BOHU Oy/yTh 320X0IyBATHCS, 00 IPOIOBKYBATH TOBOPH-
T 1 HABYATUCS B MOBL, IO 03BOJISIE IM BLUyBaTH cebe 100pe PO CBOIO 3AATHICTE CIILIKYBATHUCS 3 CAMOTO II0YATKY.
CLIL migrpuMye HABUYKY KPUTAYHOTO MUCJIeHHsT Ta crmiBmparirl. CTyneHTH He OyayTh HiIKHABJIIOBATH CBOI YPOKKA
MOBOIO, aJI¢ BOHU IIOBUHHI 3BEPTATH yBary, CIOCTEPITATH 1 BUBYATH MOBY, BUBYAIOYH 1HII IIPEIMETH I[I€l MOBU.
Bouu MoskyTE 3BepTaTHCS 10 CBOIX KOJIET, 1100 IATPUMATH IX Y I[HOMY IIPOIIEC.

Knrouosi ciioBa: 3amicT 1 MOBa 1HTEIPOBAHOIO0 HABUAHHS, PeasIi3allis, MeTO/IiB, HOBITHI 3aBJAaHHA, MOTHBAIIIA.

Problem statement. In modern conditions of
integration, globalization and technological
development of the society speaking a foreign lan-
guage 1s becoming especially important, because
there is the necessity of communication with repre-

sentatives of other cultures. The experience shows
that speaking the foreign language is not always
enough that is why a special attention in the con-
text of functional mastering the foreign language
and the principle of integrity, is being given to
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CLIL methodology that is known all over the world
and has been actively used with the purpose of ef-
fective foreign language learning.

Recent research and publications. Such
investigators as S. Bobil, Yu. Roudnik, Yu. Sobol
and others focused their attention on the prob-
lem of content and language integrated learning.
Among foreign researchers of the problem of con-
tent and language integrated learning we could
point out M. Allen, A. Bonne, D. Greddol, L. Col-
lins, D. Marsh, I. Ting and many others.

The purpose of the article. To describe and
analyze the main CLIL methods and their imple-
mentation at the English lessons in high education-
al establishments.

Presentation of the main material. CLIL is
generally credited to Professor David Marsh from
the University of Jyvaskyla, in Finland. CLIL stands
for Content and Language Integrated Learning.
Quite simply, it is the teaching of subjects to stu-
dents through the use of a target language that is,
a language different from their mother tongue. For
example, if we have an ESL class full of students
from Ukraine, we will teach them subjects but will
not use any Ukrainian to do so. We will be using
English and only English instead. Furthermore, we
will not be explaining vocabulary, grammar and
other linguistic notes, but rather we will be helping
them assimilate all this into their knowledge of the
English language by natural, repeated exposure as
we straight up teach a subject class. By immersing
them in the language, our wards will not only learn
about things like math, science and literature, they
will also pick up English [1].

CLIL 1s an effective method to empower students
of all ages and levels of fluency. By teaching CLIL
lessons, we are giving students the tools to grow, ac-
quire and activate cross-disciplinary skills by using
a language different from their own. It’s also a good
method to promote positive attitudes towards lan-
guage learning from an early stage. Students won’t
be corrected on every single error they make. In-
stead, they will be encouraged to keep talking and
learning in the language, which lets them feel good
about their ability to communicate from the get-go.
CLIL supports critical thinking and collaboration
skills. Students will not be spoon-fed their language
lessons, but rather they will need to pay attention,
observe and learn the language by learning about
other subjects in that language. They can look to
their peers to support them in this process. CLIL
is the focus of teaching, language becomes a tool
for communication. Repeated exposure and stim-
ulation helps students to assimilate the language
while learning content that will greatly expand
their visions and promote curiosity. In many ways,
then, a CLIL lesson is similar to an ELT integrated
skills lesson, except that it includes exploration of
language, is delivered by a teacher versed in CLIL
methodology and is based on material directly re-
lated to a content-based subject. Both content and
language are explored in a CLIL lesson [5]. A CLIL
'approach' is not far removed from humanistic,
communicative and lexical approaches in ELT, and
aims to guide language processing and supports
language production in the same way that an ELT
course would by teaching techniques for exploiting
reading or listening texts and structures for sup-

porting spoken or written language. A CLIL lesson
looks at content and language in equal measure,
and often follows a four-stage framework. The best
texts are those accompanied by illustrations so that
learners can visualize what they are reading. When
working in a foreign language, learners need struc-
tural markers in texts to help them find their way
through the content. Learners are expected to be
able to reproduce the core of the text in their own
words. Since learners will need to use both simple
and more complex language, there is no grading
of language involved, but it is a good idea for the
teacher to highlight useful language in the text and
to categorize it according to function. Learners may
need the language of comparison and contrast, lo-
cation or describing a process, but may also need
certain discourse markers, adverb phrases or prep-
ositional phrases. Collocations, semi-fixed expres-
sions and set phrases may also be given attention
as well as subject-specific and academic vocabulary.

There are different aspects of implementation of
CLIL method at the English lessons. Language is
used to learn the subject contents but also to under-
stand and communicate with it. Language contents
are determined by the subject. In general form, flu-
ency is more important than use correct grammar
[2]. Also it 1s important to focus on the features of
the language before to develop the lesson: specif-
ic vocabulary or expressions and difficult pronun-
ciation words, modal verbs and the time, kind of
sentences and their difficulty, grammar aspects,
discourse.

Lately, the CLIL method of teaching has become
incredibly popular, mainly due to the growing in-
terest in educating bilingual children. Implementa-
tion of CLIC method at the English lessons is hard
working and interesting process but it takes much
time for preparation. A great CLIL syllabus should
replicate any traditional subject lesson syllabus.
Rather than thinking of ourselves as a language
teacher, we can imagine that we are subject teach-
ers. The main difference is that our students will
learn this subject in another language. This what
we usually do at our English lessons every day in
Kherson State Maritime Academy. We teach cadets
professional English which they will effectively use
in their future profession. While teaching them
English we discuss different mechanical, physical,
mathematical and chemical aspects in English.
Sometimes we even consult subject teachers to get
more information about the topic we discuss and
translate all that in English. If we feel that this
may become overwhelming and unsustainable in
the long term, fear not. We can use CLIL as a sin-
gle lesson for one language class we don’t have to
teach CLIL all the time, but it can instead be part
of our varied teaching arsenal. We may rotate be-
tween subjects so we only teach the subjects that
we are most comfortable with. This helps to create
targeted lessons that are packed with information.
The idea is to cover a lot of ground and help stu-
dents to accumulate as many vocabulary words
related to the subject matter as possible. A good
CLIL lesson covers a specific topic, concept, move-
ment or theory at length to promote effective learn-
ing. Complement it with follow-up assignments,
discussions, readings and coursework so students
can digest content and conduct their own research.
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Like the traditional monolingual classroom, CLIL
promotes collaborative work and the acquisition of
multidisciplinary, task-based skills. This gives stu-
dents a clear purpose and the motivation to learn
and complete the task to the best of their ability
[2]. Tt also rewards their ability to use their own
personal knowledge to succeed in the classroom.
Better yet, CLIL encourages the acquisition of oral
and practical skills rather than the theory through
real-life activities. Great CLIL activities promote
teamwork and encourage students to become key
participants in the classroom. Activities, in this
respect, are fantastic tools of learning in CLIL be-
cause they integrate language and content, and
they promote learning by doing. This helps stu-
dents to communicate key concepts in the target
language in real-time and in real situations. Min-
imal feedback and maximum positivity are essen-
tial parts of CLIL. The goal is to boost our students’
ability to communicate while also allowing them to
focus on learning subject lessons. Along the way,
we will build their positive vibes for the target lan-
guage and culture. So, the best strategy is to aim
for communication rather than accuracy when our
students speak. Concretely, we do not want to in-
terrupt students during activities, even when their
language may not be completely accurate. This will
break the flow of the activity and may even cause
students to lose their confidence. We take notes and
try to recap each activity by giving students lan-
guage- and content-related feedback. So that this
benefits all the students, we try to give feedback
before the entire class rather than to students indi-
vidually. We also use the same principles for writ-
ing activities, we let students express themselves
and write freely, but try to identify frequent, spe-
cific misunderstandings and mistakes, and then
use our next class to address them. Writing down
the words and expressions on the blackboard, using
colors to circle specific letters or accents to watch
out for is very effective method to use. Sometimes
we ask for feedback from students, monitor results
and adjust accordingly. While two students are act-
ing the conversation, all the other groupmates cor-
rect their mistakes and give feedback at the end of
the lesson. Implementation varies from classroom
to classroom. We along with our students often
have the tendency to think of a foreign language
as a subject rather than as a medium. As we use
CLIL in our classroom, we should keep in mind
that the CLIL method isn’t about having students
learn about the language, it’s about having them
use the language. In this respect, listing endless
grammar rules is rarely effective. Students often
keep making the same mistakes over and over and
often freeze rather than using the words and com-
municating. To correct this, make sure that stu-
dents learn grammar in context based on the topics
they study and through constant exposure to the
language. Revise and recycle grammar periodically
to let students observe the language. This allows
them to pick up grammar, syntax and conjugation
naturally so that they can use it throughout class
sessions. When introducing grammar, we include
charts, documents and pictures that demonstrate
a use of the rule prominently. Sometimes we pres-
ent some authentic materials, such as newspaper
articles or documentary clips, that use the grammar

while also teaching something related to a subject.
From time to time we make students read or watch
and try to pick up on any patterns, or anything
that seems different. Then, discuss the vocabulary
or grammar lesson we have in mind. After that,
they watch the video again and allow students to
piece together the meaning of the language lesson
we have discussed. Rather than having students do
cut-and-dry grammar exercises, grade their usage
of grammar in context. We ask students to produce
their own work by writing an article, participating
in a debate, creating a web page with text and pic-
tures or creating a radio broadcast featuring news,
interviews and various recordings from fellow stu-
dents discussing the subject. After they've complet-
ed this, we can focus on correcting and providing
feedback on grammar usage in particular.

This article presents some of the most common
CLIL activities which are used at the English les-
sons in high educational establishments [4]. Repeti-
tion is commonly used. When we repeat the crucial
words and phrases, we are giving students multi-
ple chances to get the definition and usage right.
Because the medium of instruction is unfamiliar to
them, they will be forced to use context and their
critical thinking skills in order to figure out the
meaning of certain words. By using the same words
repeatedly and in different contexts, you're helping
students validate their initial guesses. Animat-
ed gesturing is one of the methods to explain the
new words. The first technique involved some au-
ditory elements. This time, we go to the visual side
of teaching a new language. Here, we will have to
use your whole body to convey nuanced meaning to
your students. We do not just use our hands. Even
our eyes can speak. The tilting of our head, the way
we stand, even when we pump our chest or not,
they all help convey meaning. Exaggerate things,
our facial expressions and movements. Doing this
will not only help convey the meaning, it will help
maintain the interest and attention of your class.
Students prefer to sit in a class where the person in
front is moving around, gesturing away, and where
there is always something new happening in front of
them. It is much more engaging than a class where
the teacher just stands on a lectern and monotones
away for the next 60 minutes. Images are very us-
able and effective at every stage of the lesson. It’s
true what they say. A picture is worth a thousand
words. We use images that feature interesting ele-
ments, exploding colors and relatable characters. If
showing pictures isn’t enough, get the actual thing!
If you can demonstrate how to use the prop, then
you most probably have just conducted a class that
won’t be forgotten any time soon. For example, if
the lesson is about food, bringing the ingredients
and demonstrating how to slice, dice and toss it will
be much better than showing pictures, much less
trying to gesture about the ingredients and actions.
Show and tell has become a classic classroom ac-
tivity because it compels student engagement with
both the subject and the language. For example,
you can ask each student to talk about the subject
in their own words using the target language, of
course. A presentation of about five sentences will
do. What’s important is that you let the students
experience what it is like conversing, interacting
and conveying a message in the target language. As
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much as possible, do not interrupt the presentation
even if you hear wrong use of grammar. Instead, af-
ter each presentation, do a rundown of everything
right that happened during a student’s show and
tell. This way, instead of being an unnerving exer-
cise, this can actually be a confidence-building one.
It lets everyone know that they can handle the tar-
get language, that even if they commit mistakes it’s
not the end of the world. This is a very healthy atti-
tude in CLIL, as well as any other type of language
teaching and learning. We can also let the stu-
dents work in pairs or groups and present a little
bit of role playing. Maybe in a French class where
you're teaching history, you might ask students to
re-enact pivotal moments in history. A two-minute
presentation is really more than enough. This ac-
tivity has the dual purpose of serving as language
practice and, at the same time, apprising you, the
teacher, of what students have learned. Listening
to the presentations, you’ll know what elements
of the lesson need scaffolding or which students
need a little extra support, for example. This is also
a good way of encouraging students to come out of
their shells. If the solo nature of show and tell is too
much for some of your students, the group or pair
nature of role playing could encourage them to try
more active participation in class.

In many scientists’ opinion, the important ba-
sic point for accepting CLIL methodology is the
recognition of the fact that every learner is a clev-
er and educated personality, who can demonstrate
his intellect sometimes only in his native language.
Very often, spearing in the situation which requires
speaking a foreign language, they turn out to be un-
able to show their knowledge in branches of specific
knowledge — economy, medicine, mathematics, etc.
Without knowledge of a foreign language for those
branches they have no possibility to communicate
in the professional context. Besides, learners can be
limited in approaching informational resources with
specialties which they need and they have no oppor-
tunity for an effective professional growth. According
to the professor Rosa Munoz-Luna from Columbia
Central University the interrelation of the content
and learning languages has become a general prac-
tice of European higher education. CLIL is a result
of the recent European policy directed to learning
other languages in natural conditions. In this gen-
eral European context every EU country underwent
historical factors which caused the formation of con-
temporary educational situations in a language [3].
According to A. Bonnet, learners can wholly skip
into a foreign language when a conceptual problem

References:

occurs, but this ability does not help to solve the
language problem. What might be an obstacle for
a learner, in fact becomes a strong potential for him,
in particular, for learning subject definite notions.
It should be mentioned that learners involved into
the content and language integrated learning may
appear to find out themselves in unfavorable condi-
tion on the exams in different subjects, excluding in-
tegrating ones, such as foreign language and native
language or literature [3]. O. Kochenkova believes
that in this case CLIL methodology is based on the
inner motivation, namely, learners are involved into
interesting and meaningful activities, herewith us-
ing the language. Learning a language comes along
with everything happening in the classroom and
meets all relevant needs. In other word, CLIL gives
a great number of opportunities for involuntary lan-
guage learning; the learning which happens when
learners’ attention is focused on something else, not
what they are studying. Such involuntary language
learning turned out to be very effective, profound
and long lasting. It effectively complements deliber-
ate language learning which, as a rule, is observed
on a traditional foreign language class. In fact,
CLIL is not meant to full replacement of the tra-
ditional language learning, and using its elements
is real and rational in the conditions of contempo-
rary Ukrainian education [3]. CLIL methodology
is an educational approach that supports language
variety and is a powerful instrument that can have
a significant influence on learning the language in
the future, an innovative approach to study, dynam-
ic and motivational force with cohesive structure. It
represents the attempt to overcome limitations of
traditional curricula, i.e. learning separate subjects,
and it tends to educational integration, realization
of study in different forms and situations, it may
concern the whole year of teaching one or several
subjects, for instance, biology, history, mathemat-
ics, or learning a module on a particular topic or as
a part of a regular course. It is meant to improve for-
eign language competence and develop knowledge
and skills of certain subjects.

Conclusions. Contemporary CLIL method-
ology has apparent advantages in the process of
a foreign language study. It motivates learners’
studying, activate their creative mental activity,
encourages their comprehensive remembering new
lexical units, learning grammar rules, directs to
improving a foreign language competence and de-
veloping knowledge and skills of certain subjects
with the purpose of using them in future profes-
sional activity.
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