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ELICITING TECHNIQUES IN TEACHING MARITIME ENGLISH

Summary. One of the techniques which can be used in the process of teaching maritime English is elicitation
technique. This article describes how elicitation techniques can be integrated into the process of communi-
cative teaching of Maritime English and how they can be successfully used. It is proved that eliciting is stu-
dent-centered and it allows the learners to participate in the learning process actively by letting them express
their acquired or intuitive knowledge. The article highlights the versatility of elicitation techniques — you can
use them to test almost any aspect of language including but not limited to vocabulary, grammar and content.
In this article some exercises for eliciting vocabulary, grammar and students’ ideas are suggested. The article
mostly focuses on exercises for pre-teaching vocabulary as vocabulary development is one of the most import-
ant aspects of language learning.
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T'onosina C.B.
Mopcrhinii komemsx, XepCcoHChKA IepsKkaBHa MOPCHKA aKageMisa

TEXHIKA ELICITING ¥V ITPOIIECI HABYAHHI MOPCBHKOI AHIVIIIChKOI MOBH

Anoraunisa. OnHieo 13 TeXHIK, K1 MOXKYTh OyTH BUKOPHCTaHI B IIPOLEC BUKJIA/AHHS aHIJIHCHKOI MOBH € Tex-
Hika Eliciting, sika 103B0JIsIE aKTUBHO CHOHyKaTn/aaoxoquaTn CTy,I[eHTlB ALATH IEBHOTO BUCHOBKY, 3p03yM1TH
IPaBHUJIO YU 370TaJATUCS PO 3HAYEHHS HOBOI JIGKCHKU CaMOCTIMHO — 3a MATPEMKH, ase 6e3 HmpsMol 1omo-
Moru 3 00Ky BumTeJist. ¥ CTATTI HABEJIEHO CIMCOK BYEHUX TA JIHTBICTIB, SIKI 3aiMaJINCh BUBYEHHSM ITIEl TEMU.
Ils crarrs onmceye Te, sik Texuika Eliciting moske OyTy iHTErpoBaHA B IPOIEC KOMYHIKATUBHOTO BUKJIATAHHS
MOPCBHKOI aHIJIIMCHKOI MOBH Ta SK BOHA MOsKe e)eKTHBHO BUKOPHCTOBYBATHUCH HA 3AHATTL. ¥ CTATTI JOBEIEHO,
mo Eliciting — ocobucTicHO-OpieHTOBaHA TEXHIKA, SIKA J03BOJISE€ YYHSIM IPUAMATH AKTUBHY YYacTh B IIPOIEC]
HaBYAHHS, CIIOHYKA4U iX JIeMOHCTPYBaTH OTPUMAHI YM IHTYITHBHI 3HAHHS, 00 BIJIOMO, IO OCOOMCTICHO Opi-
€HTOBAHE HABYAHHS — caMe TOH IJISX, SIKMUI Jae 3MOr'y OpraHi3yBaTh HABYAHHS 3 IIOBATOI0 JI0 OCOOMCTOCTI, 3
yPaxyBaHHAM 0COOJIMBOCTEH 1HANBINYaIbHOTO PO3BUTKY, IOTpeb KoskHOro cryfenTa. Eliciting moske BrIOuaTH
BI3yaJIbHY IIATPUMKY (MaOHKY, (poTorpadii), 3alMTaHHS YM TBEP/KEHHs, BUSHAYEHH, IPUKJIALM, 0 K-
THBI3YI0Th Ipu3alyTi 3HAHHS 00 'k HAIITOBXHYTH YYHIB Ha TyMKy HAroJoc, aKIeHT, BumiaenHs. Crarrsa min-
KpecJiioe yHiBepcabHicTh TexHikn Eliciting — il MosHA BUKOPHCTOBYBATH IJIS I€PEBIPKU Oy/b-SIKOIO aCIEKTY
MOBH, BKJIIOYAI0YH CJI0BA, TPAMATUKY, 3MICT Ta 6araTo 1HIIOrO, Lis TEXHIKA TAKOXK CIPHSIE y IOBHIN MIpl POSBHT-
Ky MOBJIEHHEBHMX BMIHBb — CTYJEHTH aKTHBHO OXOILJIEHHI MOBJIEHHEBOI JISJIBLHICTIO ITi 4dac eliciting, BumTesb
JIMIIIE CIIOHYKAE IX JI0 TOBOPIHHS T4 KOHTPOJIIOE IIpoIlec. B 1i#l crarTi HagamThes MpUKIaqu e)eKTUBHUX BIIPAB
Ta 3aBIaHb Ha BuiryueHHd (eliciting) cimiB, rpaMaTuKH, 1€ CTYIeHTIB IIepe] TUM, SIK IPUCTYITUTH 10 BUBYESHHS
Temu abo poboru Hag TekcroM. CTaTTs MEepeBAKHO PO3TJIAIae BIIPABU HA BBEIEHHS HOBUX CJIIB 34 JIOIIOMOTOK0
TexHiku Eliciting, Tak K pO3BHUTOK CJIOBHMKOBOI'O 3aIIACy — OAWH 13 HANBAKJIUBIIINX ACIIEKTIB BUBUEHHS MOBH.

Kmrouosi ciiosa: texuiku Eliciting, monmuryBamns, MOpChKa aHTJIIHCHKA MOBA, MOBJIEHHEB] BMIHHSA, TOBOPIHHS.

Problem statement. Not so long ago teach-
ers stood in front of the class and gave infor-
mation to students who were passive participants
in the lesson, but these days we prefer to give the
students more power in the lesson and allow them
to do more work. As a result, instead of the teacher
providing students with the answers all the time,
we encourage the students to contribute what they
already know to the lesson. This further helps them
to build on their foundation of knowledge. Nowa-
days teaching should be student-centered and ap-
propriate techniques should be chosen in order to
comply with this requirement. So the question is
what techniques can be used to suit the require-
ment. One of the many student-centered teaching
techniques we can use in the English as a foreign
language classroom is eliciting — a range of tech-
niques which are used by teachers to get informa-
tion from students.

Recent research and publication. Elicita-
tion technique which requests for students’ ver-
bal response is widely employed by the teachers
in speaking class to encourage their speaking. The
term elicitation is firstly introduced by J.M. Sinclair
and R.M. Coulthard in 1975 to describe utteran-

ces 1n the classroom which elicit verbal responses.
D. Nunan describes that elicitation is a procedure
by which teachers’ stimulate students to produce
sample of the structure, function, and vocabulary
items being taught [7, c. 306]. Some researchers
such as M. Islamiyah, J. Jafari, M.I. Nurokhmah,
M.dJ. Nathan and S. Kim, U. Bustami have conduct-
ed studies on elicitation in English language class-
room. A thorough research has been conducted by
M. Islamiyah in Content and Language Integrated
Learning Classroom (CLIL) [3]. This research re-
vealed that the questions used by the teachers in
CLIL classroom were posed by using some elicita-
tions which aimed to guide the students involved
in the lesson. M. Islamiya stated that questioning
can bridge the lower learners to be at the higher
level of understanding and good questions could
foster interaction between teachers and students
[3]. A research by M.I. Nurokhmah on English
teachers revealed that the teachers mostly used
elicitation in the form of WH question [8]. U. Bust-
ami noted that teachers’ elicitation in language
class can enhance students’ language understand-
ing. Their speaking proficiency can be trained
through everyday teacher-students interaction
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during teaching and learning process. According to
M.dJ. Nathan and S. Kim classroom interaction and
instructional conversation often includes teacher’s
elicitation which generates information, increases
students’ participation and greater students’ cog-
nitive development [6].

The purpose of the article. This article aims
to investigate eliciting technique, its purpose, ad-
vantages, application and tasks used for elicitation.

Presentation of the main material.
The objective of eliciting is to allow the learners
the chance to participate actively in the learning
process by letting them express their acquired or
intuitive knowledge, and through critical thinking
which will boost their language abilities by adding
to what they already know. This technique draws
out what the learners know through their relation-
ship to the words they understand. But further
than that, it enables the teacher to see what the
learner knows, and so permits the teacher to add to
their knowledge. Elicitation technique can be effec-
tively used for teaching Maritime English — to get
students to come up with vocabulary items, word
meanings, ideas or associations. This technique in-
volves the language learner in the process of dis-
covering and understanding language. The key to
successful eliciting lies in productive interaction
between the teacher and the learner. There is no
special time for eliciting to occur during the lesson.
It can be used as needed — during any of the engage,
study and activate sections of the lesson. Eliciting
enables students to use specific language skills you
are looking for. Teachers use elicitation to get in-
formation from students about what they know and
what they don’t know. Successful elicitation saves
time and you can use eliciting techniques to test
just about any aspect of language including but
not limited to vocabulary, grammar, and content.
The information the teacher gets while using elic-
iting techniques will help him or her plan more fo-
cused and applicable lessons. When you use eliciting
techniques, your students are actively involved and
they are the ones who are speaking. That means
you are limiting teacher talk time, something we
all strive to do. Students often communicate with
each other, and that makes eliciting communica-
tive. The more students can actually use English in
the classroom, the more results they will achieve.
You will need to start off the conversation with an
appropriate prompt that will elicit the correct infor-
mation. But once you do, you can step back and let
the students conduct the conversation.

The use of elicitation in speaking class is aimed
at motivating students to speak and train their use
of grammar, vocabulary, pronunciation and fluen-
cy. Some points must be taken into consideration
if you want to elicit effectively, they are as follow:
a. make sure the class can hear both the question
and the answer, it is important that everyone can
hear answers given by other student; b. use a nat-
ural sounding, questions sound more inviting if
it sounds like you really search for the answer; c.
consider a wait-time where it allows students to
think, don’t hurry them and don’t answer your own
question; d. encourage rather than correct: when
eliciting language, comments such as ‘nearly right'
and ‘try again' are more constructive than ‘no, does
anyone else know the right answer?'; e. questions
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can be nominated: ask the questions by calling out
their name one by one. If a student can’t provide
the answer, ask another one.

In addition, elicitation can be done effectively by
following the suggestions below:

» Don’t ask students to repeat the incorrect an-
swer, but ask different students to repeat the cor-
rect one. This helps them remember. For example,
you elicited types of vessels and what they carry
and one of the students said: “A container vessel
carry containers”. Ask them to repeat correctly:
“A container vessel carries containers”.

» Give feedback for each answer with comments
or gesture because it can encourage and motivate
them to learn more. If feedback is not given, stu-
dents could be confused.

» Use more guided question to lead students to
an expected response. For instance, while learn-
ing the topic “Ship’s spaces” you can ask students:
“Where do you go in your city if you need to get
medical help? Where can you go on board a ship if
you fell il1”?

» Use pictures. Pictures are the easiest way to
elicit a particular item. Use pictures whenever you
can but be careful that your pictures are not am-
biguous, they don’t always help to reveal what the
word means but can even confuse the learners.

» Use description. If a picture doesn’t work, de-
scribe the word or situation. Use definitions, syn-
onyms and antonyms to provide a context to try to
elicit words or meaning.

» Don’t try to elicit everything. Eliciting is
a fruitful technique if it is used appropriately. How-
ever, you have to be careful not to turn your lessons
into guessing games, which may be fun but can also
be upsetting and counter-productive. During your
lesson planning decide what can be elicited and
make sure you are prepared to do so — be it with
pictures or easy explanations.

» Don’t flog a dead horse. Sometimes even with
the best of intentions, our students won’t know
what on earth we are trying to elicit and will guess
everything except what we are looking for. If your
students are struggling to understand your elicita-
tion, give them the answer and move on.

Vocabulary development is one of the most im-
portant aspects of language learning. A person can
know all the grammar very well but without the
proper vocabulary to express themselves they will
not be able to say anything. So it’s essential that we,
teachers, provide our students with the opportuni-
ties to use the words they have learned as we can,
and we can do this through eliciting techniques.
Vocabulary can be elicited in many different ways.
Let’s assume that there is a text about the common
illnesses. Imagine you want to present this read-
ing to your learners. How can you prepare them to
understand the text completely? By engaging them
through eliciting, you can start discussing health in
general and then more personally and specifically.
For instance, learners will start out by providing
you with some of the basic, general language about
common illnesses — words and phrases they know
already. You can write these words and phrases on
the board as they bring them up, organizing them
into parts of speech: nouns, adjectives, verbs, etc.
Later, you'll be able to erase all but the key words
located in your text.
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Within the text, you will need to select the key
vocabulary for this reading. You will find the key
words based on your knowledge of your learners
and what you feel is essential for them to under-
stand, before they read, to get the gist of the text.
Some of the words they may already know, some
may be unfamiliar to them. Whatever the case, you
will try to get your learners to use these words in
order to show they understand them. You can use
them yourself interactively through discussion of
the topic, by asking questions and using the key
words in context. The teacher shouldn’t think,
however, that the learners have understood the
word(s) by their saying only the word, or merely
nodding their heads. The teacher will then want to
CONCEPT CHECK meaning by asking something
like, “What other illness can be spread?” The teach-
er should expect to hear something like, “the flu can
be spread, or malaria, or AIDS.” By doing this, the
teacher ensures that everyone has understood its
precise meaning or by doing other exercises aimed
at checking the meaning.

Eliciting is often used for pre-teaching key vo-
cabulary (words that will appear in the study and
activate stages of the lesson). When you do this
stage interactively, with the teacher and the learn-
ers collaborating and negotiating language, the
learners will more likely hold onto the meaning
of these words not only in the lesson, but beyond
it. Effective eliciting of vocabulary can boost the
learners’ overall understanding of a lesson, espe-
cially in reading and listening lessons. Effective
ways to elicit vocabulary are:

+ Ask, “What is another way to say ?”
For example What is another way to say to the
Cook on board a vessel that you are very, very hun-
gry? (I'm starving)

* Provide a simple definition. For example:
It is something that we use in bed to cover our body
when we are cold (a blanket)

+ Asking Questions. Ask questions whose an-
swers will require your students to use the target
vocabulary

+ Exemplification — “A mobile phone, a tablet,
a GPS (Sat-Nav), an MP3 player, an e-reader”. —
a gadget

+ Context/Anecdote (Useful for more abstract
items) — “One of my friends has very strong views
and he never changes his opinions, even when it is
clear to everyone else that he is wrong; what can we
call a person like this?” — stubborn

* Mime — A teacher starts laughing — to laugh

* Forgetting. Just pretend to forget the word you
are looking for as you speak and wait for your stu-
dents to supply the target word you are looking for.

* Act it out. For example: Wipe your brow and
pretend to fall. Then ask, “What did I do?” (I fainted)

+ Ask, “What is the opposite of ?” For ex-
ample: What is the opposite of tall? (short)

+ Paraphrasing. Give students a sentence or
written passage and ask them to paraphrase the
original sentences. When students paraphrase,
they should say the same thing with different
words, and that’s where you’ll elicit the specific vo-
cabulary you are looking for.

* Give your students synonyms of the words you
want to elicit and see if they can come up with the
target vocabulary. You can do this in a straightfor-
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ward manner, or you can give them synonyms in
the context of a game such as Bingo or Go Fish.
You can also do the same types of activities with
antonyms rather than synonyms.

If you want to elicit the meaning of the word you
can you use such techniques:

= Present a word in a context and ask the stu-
dents to guess the meaning.

= Simply write the word on the board and elicit
the meaning (some students may be familiar with
this word and may try to explain the meaning, if
not, use other ways of eliciting the meaning — show
a picture, give an example of a sentence, act the
word out, use synonyms etc.).

Grammar exercises are great, but how often
in the real world do English speakers have to fill
in the blank with the correct verb tense. Eliciting
grammar points is much more realistic use of En-
glish and therefore very helpful for preparing stu-
dents for real world language use. Here are some
grammar eliciting techniques you can try:

1. Pictures. Have students describe a picture
that depicts the grammar structure you are looking
for. For example, have students describe what is
happening in a given picture when you want them
to use the present progressive. Show students a pic-
ture of someone who cannot decide what to do when
you want to elicit modal verbs.

2. Conversation. Give your students a conversa-
tion prompt that will require the use of a particular
grammatical structure. You can often find these in
grammar book exercises.

3. Reading. Ask students to give examples of
a structure from a reading text or other written
material after you present that structure to them.

4. Examples. Ask students to give examples for
a grammar construction you have just taught them.

Elicitation techniques can be used for eliciting
ideas from the students. Ideas are often so person-
al or abstract, you may struggle with how to elic-
it them from your students, but fear not. Eliciting
ideas is actually very easy with any of the following
techniques:

* Headlines. You may want to elicit ideas from
your students before you do a reading task to help
their comprehension when they read the text. Try
eliciting some ideas from them by looking at head-
lines or section titles and making predictions about
what will be in the reading selection.

* Words. Put some words on the board and ask
students to share any experiences or thoughts that
come to mind after reading the words.

* Pictures. Show students a picture and have
them make precisions about what happened before
or after the scene they are viewing.

* Personal Note. Share a personal experience
about a given topic. Then ask students to share any
personal experiences they have about that same topic.

* Maps. Brainstorm as a class or create a cluster
map or idea map. You can also do this in smaller
groups.

* Freewriting. Give students a topic and ask
them to freewrite about it for five minutes. When
students freewrite, the goal is to keep the pencil mov-
ing across the page and not stop writing for the full
amount of time given. Freewriting is like a stream
of consciousness on paper, and often students will
come up with great ideas during the process.
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Conclusion. Eliciting may require a little bit
more effort on your part but the benefits of elicit-
ing language structures and content are great for
your students. Eliciting creates a learner-centered
environment and is very thought-provoking for the
students. Moreover, it builds on the students’ ex-
isting knowledge, linking old and new information.
Eliciting can be used for a great deal of things such
as eliciting vocabulary, grammar, synonyms, ant-
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