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Summary. The article deals with the peculiarities of the primary school teachers preparation for professional
activity. It is emphasized that teachers working with children with special educational needs must adopt a
new system of values, creatively implement new learning technologies, be able to solve problems related to the
process of socialization of such children. Such specialists should be able to make psychological and pedagogi-
cal diagnostics, strive for significant results in their professional activities, know the specifics of educational
programs, and possess methods and technologies for teaching children with special educational needs. For
qualified staff it’s essential to have training and retraining courses that will give necessary skills for work with
children who have special educational needs. The article also covers the concepts of "training", "inclusion" and
"inclusive education".
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JIbBiBCHEMI HALIOHAIBHME yHIBepcuTeT iMeHl IBana Opanka

OCOBJIMBOCTI IMIJITOTOBKA MAMBYTHIX BUMTEJIIB IIOYATKOBOI IIIKOJIN
J10 POBOTH B CUCTEMI IEKJIIO3UBHOI OCBITHU

Amnoraria. Y crarTi posriIaganTbCs 0COOJIUBOCTI IIITOTOBKY BUNTEIB MOYATKOBUX KJIACIB JI0 IIPOQECIHOI -
SLJIBHOCTL. HaI‘OJIOI_HyeTLCH o mpodpeciiina Hi,Z[I‘OTOBKa BUHUTEJISI 3AJIEKUTH Bi,[[ d)opMyBaHHH BHCOKOTO piBHH
FOTOBHOCTI BUKOHYBaTH Bcl hyHKIII IpodecifiHol sIBHOCTI B yMOBaX 1HKJIIO3II. 3 [MOSABO0 IHKJIIO3UBHUX KJIACIB
y BUMTEJIIB IOYATKOBUX KJIACIB 3ABJIAIOTHCSI HOBI QyHKINI. Came Tomy 3apas Jye BaxKI/IIBa AKICTB ILITOTOBKH
BUHMTEJIB IMOYATKOBUX KJIACIB, a e Bl IIbOT0 3aJIEKUTh IPOIieC afanTallli Ta Ha0yTTs HOBUX HABUYOK y JIITel.
IligrpecaoeTbes, 1Mo B‘{I/ITeJIi, SIK1 TIPAITo0Th 3 JITHMH 3 0COOJIMBUMU OCBITHIME IIOTpebaMu, IIOBUHHI TPUHAHSITH
HOBY CHCTEMY IIIHHOCTEM, TBOPYO BIIPOBAIKYBATH HOBI TEXHOJIOTI HABYAHHSA, BMITH BHPIIIYBATU IIPOOJIEMH,
HOB'sI3aHl 3 mpoitecoM corfiasmaaiii Takux giteit. Takl coemiaaicTy MOBUHHI BMITH IPOBOLSUTHU IICKHX0JIOrO-IIeIa-
TOTIYHY JIaTHOCTUKY, IMPArHyTH J0 3HAYHUX Pe3yJIbTAaTIB y CBOIil MpodeciiiHii TiSIBHOCT], 3HATH CIIEIHQIKY
OCBITHIX ITPOrpaMm, BOJIOITH METOJaMU Ta TEXHOJIOTIIMI HABYAHHSA JITeH 3 0COOJMBUMM OCBITHIMU OTPebAMH.
V¥ crarTi posrismaerses TepMiH «IIITOTOBKA» B3arasl, Ta «Hpod)eciﬁHa HIATOTOBKA BUMUTEJIB» 30KpeMa. Taromx
HABOZATHCS AYMKH BICHUX, SIK1 JIeTaJIbHO TOCIIAKYBaJIH 11l Baskausl muradHs. Ha nymky nux suenux, mpode-
clifHa MIATrOTOBKA MaI/I6yTH1X YYHUTEJIB IOIaTKOBHUX KJIACIE € CKJIA/IHOID, cy6 €KTHUBHO OPIEHTOBAHOI TA 1IHTErPO-
BaHOIO cucTeMo0. HaykoBIl okpecianiau eranu popMyBaHHs IIeIarorivHol KOHIIEIIIIl, Ta JeTaJbHO 1X OIHCAJIN.
Takos BUOKPEMIIOIOTHCS T PO3TIISTAIOTHCS yci KOMITOHEHTHU SAK1 HeoOX1TH1 st npod)eciﬁHoi HIJATOTOBKH Maii-
OyTHBOrO BUHTEJI, 0OCOOJIUBO B CyIacHOMY CBiTi. OKpeMo y cTaTTl Po3rJIsSHYTI ycl (byHRun IJTOTOBKY BUUTEJIIB
IIOYATKOBUX KJIACIB. 3 IOABOI IHKJII3UBHUX KJIACIB y BUMTEJIIB IOYATKOBUX KJIACIB 3'ABJIAIOTECS HOBL (DyHKIIIL.
Takosk y cTaTTl JeTAJIbHO POSTJISHYTI ITOHSITTS «IHKJ031s», Ta <IHKJIIO3UBHA 0CBITa». 3a3HAYAETHCS, 1110 IIPOBIJ-
HOIO 1JIe€10 MMIITOTOBKY MANOyTHIX YUUTEIIB ITI0YaTKOBUX }cnaciB Mae O0yTHu 3ajIydeHHs 1X 10 poOOTH B yMOBaX 1H-
KJIIO3UBHOI OCBITH, sTKa 0 JT03BOJIMJIA BIAIIOBIIHO JI0 I11JIe#, MEeTOAUYHNX Ta HABYAJIHLHUX IIPOIEAYP 3a0e3MeUnTr
SIKICTH Ta e(PEeKTHUBHICTh HABUYAJIHHO-BUXOBHOTO IIPOIIECY B CEPEIHIHN IIKOJII.

Karogosi ciioBa: miroToBka, IHKJII03WBHA OCBITA, BUNTE/Ib IOYATKOBUX KJIACIB, ITpOodeciiHA MIAIbHICTD, JITH 3
0COOJIMBUMU OCBITHIMU ITOTPebaMI.

Formulation of the problem. At the current
stage of development of education, the ques-
tion of the specialists’ training arose. They could
fulfill all the functions imposed on them in the con-
ditions of inclusion. The increase in the number of
children with behavior that does not meet the estab-
lished norms should be studied. Such children need
social adaptation, correctional and rehabilitation as-
sistance. The creation of the educational trajectory is
important from the first year of studying where the
pupil of elementary school plays a key role. Therefore,
the quality of its professional training depends on the
formation of high readiness to perform the functions
of professional activity in the conditions of inclusion.
That 1s, the teacher must be prepared for a new
professional role. This is precisely what the study of
the preparation of the teacher of elementary school
work in the inclusive education system has caused.
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Analysis of recent research and publications.
Recently, many studies have appeared that reflect
the various aspects of the training of future teachers
(Abdullina O., Volkova N., Voskoboynikova G., Dem-
chenko I., Evdokimov V., Ziaziun 1., Koval I., Lutsen-
ko V., Otich O., Pokroieva L., Ponomariova G., Pri-
adko L., Sokolova I., Tanko T., Filipchuk G.). There
are many scientists who examined the preparation of
elementary school teachers to work in inclusive class-
es. (Amrhein B., Black-Hawkins C. Ineland Y., Kra-
son K., Materechera E. K, McKay L., Mugambi M.M.,
Stepaniuk 1., Schlessinger S.L., Yaschyshyn E.)
At the same time, as the analysis of scientific works
shows, the problem of preparing future teachers of
primary classes for work in the inclusive system is
not sufficiently investigated.

Selection of previously unsettled parts of
the general problem. From the first year of study-
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ing children with certain problems in the school in
creating their educational trajectory, the primary
school teacher plays a leading role. Because of this
the teacher's professional training depends on the
formation of a high degree of readiness to perform
all functions of professional activity in the condi-
tions of inclusion. That is, the teacher must be pre-
pared for a new professional role.

Despite the study of this problem, the issues of
building an effective system of inclusive education
remain unresolved.

Purpose of the article. The purpose of this
study is to find out the features of the preparation
of primary school teachers for work in inclusion.

Presenting main material. The main task
when learning in a general education institution
for both ordinary children and children with special
educational needs is to acquire new knowledge and
skills. A peculiar curator in this educational process
is a teacher. That is why the quality of training pri-
mary school teachers is attracting attention now,
because it depends on how the process of adaptation
and acquisition of new skills will take place.

The term "training" is considered in the context
of the stock of knowledge, skills and experience
gained during training or practical activities [2].
Also, this term covers both the formation and en-
richment of instruction, as well as the knowledge
and skills that are necessary for the individual to
adequately perform specific tasks. That is, in the
process of preparation, the key is the experience,
as well as the formation of relevant knowledge and
skills that help to fully accomplish the tasks.

Teacher's professional training includes all the
components that constitute integrity, characterized
by a common goal, general principles, a single internal
organization, characterized by the interconnection and
interdependence of various structural elements and
actively interacts with the external environment [1].

Scientist M. Skatkin argues that the prepara-
tion consists of the process of implementing the
goal of education, the formation of competences and
the use of acquired social experience [8]. Consider-
ing the problem of preparation of pupils, we need to
distinguish it as a process and result that ensure
together the approximation of education to the im-
mediate solution of the tasks of real social-oriented
and individual-meaningful activities. It is expedi-
ent to correlate education with the training of spe-
cialists at the level of transformation of the poten-
tial of education into the resource of readiness for
implementation of practical actions.

According to L. Tkachenko, vocational training
must certainly include a complex of educational
disciplines, their content components and a set of
psychological and pedagogical activities aimed at
developing future readiness for professional activ-
ities [10]. I. Sokolov considers the teacher's profes-
sional training in the process-effective context as
a continuous and managed process of acquiring the
experience of pedagogical activities by future teach-
ers, which enables them to systematically, compre-
hensively perceive activities and act on the basis
of humanistic value orientations [9]. Consequent-
ly, the professional training of a teacher includes
the process of studying the relevant disciplines and
psychological and pedagogical measures that help
to carry out professional activities.

The problem of preparing a future teacher is con-
sidered as a dynamic pedagogical system (process)
which involves organized and supervised methods of
teaching. This system consists of the unity of the-
oretical, methodological, and practical training of
students for the future profession. In turn, V. Ev-
dokimov describes this problem as the inseparability
of the content, structure and objectives of the educa-
tional process and the upbringing of students, how
to use the acquired knowledge, skills and abilities
while working with students [5]. As a result, the
preparation of the future teacher of primary school
depends on how the training of future graduates is
organized in an educational institution.

According to I. Ziaziun, G. Filipchuk and
0. Otych, the structure of teacher training is com-
posed of the following components: goals (objec-
tive, functional, personal), fundamental training,
teaching methods, forms of training. The general
meaning affects the goals and objectives of the ed-
ucational process. Special knowledge is an object
they will teach [6].

In the functional approach, O. Abdullina consid-
ers the teacher's professional training as a process
of forming and enriching the teaching, knowledge
and skills necessary for the proper performance of
specific tasks of the educational process [1]. That
1s, without at least one component it i1s impossible
to carry out a fully-fledged professional activity of
the teacher.

N. Volkova in his studies highlights the profes-
sional training of a teacher as a mastery of a com-
plex of professional knowledge that forms diverse
knowledge, namely, general cultural, psychologi-
cal, pedagogical and knowledge of the methodology
of teaching subjects, educational work, didactics,
knowledge of pedagogical techniques [3]. Psycho-
logical knowledge presupposes the general char-
acteristics of the individual. The scientist pays
attention to the peculiarities of mastering the edu-
cational material in accordance with individual and
age characteristics, the ability to apply acquired
knowledge in pedagogical activities.

Common cultural knowledge includes knowl-
edge of a person, its formation, and development.
N. Volkova’s pedagogical knowledge includes the
knowledge of the basic theories of formation and
development of the individual, the principles of
pedagogy and psychology, the construction of the
educational and psychological process; develop-
ment of pedagogical and psychological science, pro-
fessional training, positive and negative aspects of
professional activity [3].

For researchers B. Evdokimov, G. Ponomariov,
L. Pokroieva and V. Lutsenko, the functional as-
pect represents an interest in professional training.
In their opinion, it includes five key functions: so-
cial and humanitarian, psychological and pedagog-
ical, professional, personally oriented, practical [5].

The socio-humanitarian function means mas-
tering knowledge of different content. Psycho-ped-
agogical function involves the functional self-deter-
mination of a teacher in the educational process,
a clear pedagogical position, possession of a certain
level of spiritual culture. It includes knowledge
about goals, tasks, requirements, methods, forms
of pedagogical actions, all interactions of the educa-
tional process, and pedagogical abilities.
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The professional function helps to solve the
question of obtaining theoretical knowledge of the
chosen specialty. It can facilitate the development
of practical skills and those that are necessary for
vocational and pedagogical activities. A personal-
ly oriented function involves overcoming the prob-
lems of development of personal and professional
abilities and students’ qualities.

I. Demchenko, having considered such gener-
al concepts as "training" and "vocational training",
notes that they belong to the wider categories of pro-
fessionalization, professional formation and profes-
sional education, which in procedural terms include
the formation and development of a future specialist
[4]. As a result, vocational training involves a com-
plex of skills and knowledge that provide a compe-
tent professional activity of a specialist.

We need to pay attention to the notion of "in-
clusion". Inclusion is a process of increasing the at-
tractiveness of all members of society, and above
all those with difficulties, to the development and
implementation of specific strategic decisions that
will enable everyone to participate in educational
and social life. It should be emphasized that in or-
der to obtain the expected result at inclusion, all
interested parties should take an active part [7].
Consequently, inclusion implies relatively large ac-
tivity of the society in solving problems, in particu-
lar the curriculum, people with special needs.

Interpretation of the notion of inclusive educa-
tion also takes place in the context of the system
of educational services. The basis of this system is
the principle of ensuring the right of all children to
education and the right to study at the place of res-
idence. This system assumes that a child with spe-
cial educational needs will study in a general ed-
ucation institution [7]. We can conclude that such
an understanding of this concept is fully related to
the process of conducting educational activities in
educational institutions of different levels.

According to scientists’ opinion, the professional
training of future primary school teachers is a com-
plex, subjectively oriented and integrated system.
It functions effectively and fully when all factors
interact: curricula, programs, teaching and meth-
odological support, the system of individual work,
awareness of personal social interests, awareness
of the purpose of their own activities [10]. That is
why, it is important to pay much attention to the
above factors when it comes to the training of fu-
ture teachers of primary school.

In the branch standard of higher education
(specialty "Primary education"), in particular, the
qualification characteristics of the primary school
teacher, there is a lack of requirements for the in-
clusive competence of teacher of primary school. It
states that the teacher must have knowledge, skills,
methods of teaching all subjects of the initial cycle
and skillfully use them during the implementation
of teaching, educational and scientific and method-
ological tasks. Also, the specialist should carry out
work related to the identification and development
of children's abilities, promote the formation of the
culture of oral and written speech, develop the nec-
essary educational skills and abilities, all forms of
thinking, educate the love of learning activities, in-
volve younger students in various types of personal
and social useful activity [4].

As 1. Demchenko notes in relation to the branch
standard of higher education, in particular, in the
qualification characteristics of the teacher of prima-
ry classes, there is a lack of requirements for inclu-
sive competence. Due to this, we need to pay atten-
tion to the problem of becoming ready for work in the
context of inclusive education. This is due to the fact
that the range of teacher functions is significantly
expanding. Educational, didactic and developmental
functions are added to diagnostic, educational, cor-
rective, reflexive functions [4]. In this regard, it can
be argued that the problem of educating teachers to
work in the context of inclusive education deserves
special attention, since the range of teacher func-
tions is considerably expanding.

Educational function is to inform the public
and parents about positive inclusions, diagnostic
one — in learning the possibilities and needs of the
child. In turn, the correction function understands
the selection and implementation of psychological
and pedagogical measures to eliminate or reduce
the disadvantages of psychophysical development
of children, their adaptation and the process of so-
cialization. Reflexive function is the development of
certain criteria and indicators that help to assess
the educational achievements of students, to ana-
lyze the effectiveness of the educational process.

To perform these functions, the teacher must
have a profound knowledge of specialized subjects,
teaching methods for elementary school subjects.
It matters the level of skill in the field of educational
and developmental work with ordinary students, as
well as with the peculiarities in development. That is,
teachers should receive not only general professional
training, but also should be specialists in psychology
and correctional pedagogy. Thus, the process of be-
coming ready for the future teacher of junior classes
to work in an inclusive education becomes more and
more relevant. Obviously, a modern teacher of sec-
ondary school should have a high level of profession-
al, methodological and psychological training.

According to I. Demchenko, the concept of pre-
paring a teacher for work in conditions of inclusive
education as a process and a result, should be speci-
fied as a complex system of interaction of subjects of
the educational process of higher education, which
is aimed at mastering special knowledge, skills and
skills from the theory and practice of inclusive ed-
ucation. These include, in particular, training, ed-
ucation and correction of the development of stu-
dents with special educational needs and without
them. It is important to create such professionally
important qualities that will have a positive per-
sonal impact on the various categories of children
involved in inclusive education, which will provide
educational performance in terms of psychological,
theoretical and practical readiness [4]. So, when
preparing a teacher for work in an inclusive educa-
tion, it is first and foremost to pay attention to the
educational needs of children with special needs.

New principles of inclusive education require
changes. Integration into the curriculum of future
teachers of new educational modules, which in-
cludes special disciplines, provides readiness for
broad partnership interaction and creative collab-
oration under conditions of inclusive education [7].

It is worth taking into account the systematic
approach to the training of future teachers of inclu-
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sive classes [4]. The components of a systematic ap-
proach to the training of future teachers of inclusive
classes are: 1) theoretical (providing knowledge of
theoretical foundations of correctional and special
pedagogy and related disciplines); 2) psychological
and pedagogical (providing knowledge of general
and special psychology); 3) methodological (forma-
tion of understanding of methods and technologies
for working with students in the conditions of inclu-
sive education); 4) methodical (mastering of the lat-
est corrective-developmental methods and didactic
tools); 5) practical (aimed at developing the skills
and abilities of professional use of correctional and
pedagogical methods and techniques).

The preparation of the elementary school teach-
ers for professional activity is provided in the condi-
tions of inclusive education as a procedural system
that is one of the subjects of a teacher's formation.
The elements of the process are the goals, content
and methods for each level of professional training
adopted and the results that are reflected in the
content characteristics of these units [4].

Teachers working with children with special ed-
ucational needs must adopt a new system of values,
creatively implement new learning technologies, be
able to solve problems associated with the process
of socialization of such children. The specialists
should have the skills of psychological and peda-
gogical diagnostics, strive for significant results in
their professional activities, know the specifics of
educational programs, and possess methods and
technologies for teaching children with special ed-
ucational needs. A great importance should be giv-
en to effective interaction with other teachers and
with parents [12]. From this, it can be assumed
that the high level of preparation for work in inclu-
sive education and the assistance of parents are the
basis for the successful education of children with
special educational needs.

According to I. Demchenko, modern training of
future teachers of primary classes for profession-
al activity in inclusive education is an extremely
complex psychological and pedagogical system with
a specific content, hierarchy of structural compo-
nents, causal relationships, methods for solving
global and local contradictions [4]. In the procedur-
al aspect, this system is implemented step by step
and is subject to the general logic of shapping the
personality of the future teacher. In the functional
plan — contains educational and management sub-
systems that are interconnected. Consequently, the
concept of training primary school teachers should
be approached comprehensively.

As was investigated by I. Demchenko, in her
studies E. Shiyanov and S. Bobryshov formulat-
ed the stages of the formation of the pedagogical
concept [4]:

— empirical (ordered and interconnected con-
struction of a system of pedagogical facts to explain
the essence, contours and general patterns of man-
ifestation of the phenomenon under investigation);

— theoretical (system of scientifically grounded
basic ideas, judgments, concepts for the description
of phenomena to be studied);

— methodological (a system of principles that
promotes the generation and selection of ideas, es-
tablishes a relationship between them, captures
facts, and reveals pedagogical patterns).

The concept of the development of inclusive
education involves the training and retraining of
a sufficient number of qualified pedagogical staff
who will work with children who have special ed-
ucational needs. Such specialists must possess
methods in the field of inclusive education. It also
provides for the creation of a system that would
enhance the professional skills of such profes-
sionals.

The concept of training future teachers of pri-
mary school to the profession in terms of inclusive
education is a basic theoretical framework and stra-
tegic objectives to achieve this goal and objectives
regarding the formation of his theoretical, practical
and psychological varieties of improving prepared-
ness for this activity. In the process of development
it should be taken into account that the human-
istic paradigm of functioning and development of
modern society necessitates acceleration of social,
economic and educational integration processes in
which inclusion is the guiding principle of life for
Progress [4]. In this context, the teacher of primary
school is the leader of the child's personal, spiritual
and creative growth.

The leading idea of the training of the future
teachers of elementary school is to engage them to
work in terms of inclusive education which would
allow according to purpose, methodological and ed-
ucational procedural ensure the quality and effec-
tiveness of the educational process in high school
[6]. Consequently, this concept implies that, after
preparing for work under conditions of inclusive
education, junior teachers will be able to fully carry
out their duties.

The basis of the aforementioned concept is the
unity of the theory and practice of the educational
process on the dialectical basis of general, special
and individual in educational and professional in-
teraction. It is provided by the following conceptual
provisions [4]:

— methodological concept (formation of psycho-
logical, theoretical and practical training of the
future teacher to work in conditions of inclusion
should be based on systemic, axiological, subjec-
tive, competence, contextual and acmeological ap-
proaches;

— the theoretical concept suggests that training
is a fundamental and continuous, intensive and
professionally oriented, integrative educational
process. This process is aimed at becoming ready
for the future teacher of the junior class to carry out
more of a range of functions of professional activity
in the conditions of inclusiveness;

— the practical concept suggests that increas-
ing the efficiency of the professional training of
the future teacher of the junior class to work un-
der conditions of inclusion is determined by those
educational innovations that at the praxeological
level guarantee the rationality and productivity of
pedagogical actions and influences to achieve suc-
cess in obtaining students methodological know-
ledge and skills.

When investigating the problem of preparing fu-
ture teachers of primary schools, it is worth noting
that much attention is being given by scientists to
the problem of their professional activities within
inclusive education. Ukraine lacks a comprehen-
sive solution to it.
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Conclusions and perspectives of further ex-
ploration. After examining the problem of prepar-
ing primary school teachers to work with children
with special needs in scientific and pedagogical lit-
erature, we came to the conclusion that building an
effective system of inclusive education is possible on
the basis of the interaction of various factors. These
include, first of all, the improvement of education-
al normative and legal provision, improvement of
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the methodical provision of inclusive education, the
creation of a staff base and a well-structured struc-
ture, the readiness of the primary school teacher to
work in an inclusive education.

That is why we see the prospects of our further
scientific research in developing and introducing
new effective methods for the work of primary
school teachers with children with special educa-
tional needs.
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