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Summary. The article presents most important practical issues of implementing interactive teaching methods
in higher education institutions. Principal educational approaches underlying interactive methodology (learn-
er-centered and activity-based education, communicative approach and others) are considered. Changes of basic
learning environment parameters caused by the application of interactive teaching methods are given thorough
analysis. The advantages of interactive learning environment over the traditional (non-interactive) one are point-
ed out. And a number of practical solutions as for adapting interactive methods to higher education environment
are offered. It is stressed that effective use of group interaction is certain to bring about a great increase of stu-
dent motivation and, consequently, build up a high level of their foreign language communicative competence.
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[TprasoBchkMit qep:KaBHUM TEXHIYHUN YHIBEPCUTET

MMPAKTUYHI ACHEKTH IMIIJIEMEHTAIIIT IHTEPAKTUBHUX
METOJIIB HABUYAHH{ JJI1 PO3BUTKY IHIIIOMOBHOI
KOMYHIKATHUBHOI KOMIIETEHIIII 3TOBYBAYIB BUIIIOI OCBITU

AHOTauia Crarrsa mpucBsiueHa Hpo6neMaM SIK1 BUHUKAOTH ¥ Hpoueci Iepexoy Bif Tpam/miﬁm/lx METOIUK
710 IHTepaKTUBHUX IIPX HABYAHHI IHIIOMOBHOMY HPOgeciiHOMy CIIJIKyBaHHIO y HeMoBHoMy Buuil. Ha mincra-
Bl IIPOBEJIEHOT0 NOPIBHSAJIBHOTO aHAJI3y 0COOIMBOCTEH 000X METOQHMK IOKAa3aHl IXHI BIIMIHHI PUCH, & TAKOX
3aIPOIOHOBAHO PsJ IPAKTUIHUX PEKOMEHIAIIN IS yCIIIIHOI peamisamii IHTepaKTUBHOTO X0y Ha OCHOBI
GaraTopiuyHol IPAKTUKNA B yMOBaX BUIIOI K0, CTBepIKyeThCs, 10 TOJIOBHOIO IIePeBarok IHTepaKTUBHUX TeX-
HOJIOT'IH, AKl BUKOPHUCTOBYIOTHCSA [JIsI PO3BUTKY 1HIIIOMOBHOI KOMYHIKATHBHOI KOMIIETEHIIII, € CTBOPEHHS HOBOTO
HABYAJIBHOTO CEPEIOBUIIA, [0 MOIEJII0E HANOLIBII IOBHE PeasbHe CILIKYBAHHS, 3 BJIACTUBAM MOMY pPl3HOMA-
HITTSM I'pyIoBol B3aemosii. Bigmosimao, opraHisallia HAaBYAJIBHOTO IIPOIECY BUMATAaE Bl BUKJIaava BUPIIIEeH-
HSI KOMILJIEKCHOT'O 3aBIaHHs (DOPMYBAHHS MOBHUX HABUYOK 1 YMIHB 1HIIIOMOBHOTO CIIIJIKYBAHHS 3 yPaXyBaHHIM
chxod)isionoriqﬁnx MEXaHI3MIB, IO JIeSKATh B OCHOBI I[BOTO IIPOLIECY Ta TICUXOJIOTTYHUX 3aR0H0MipHOCTeﬁ op-
raHisairii MiKocOOMCTICHMX BIJHOCHH y KOJIEKTHBI. Y CTATTI PO3IISIal0ThCA OCHOBHI IIPAKTUYHI 3aBIAHHS, K1
IOBMHEH BMITH BUPIIIyBaTH BHKJIAa4 IIPY BUKOPUCTAHHI IHTEPAKTUBHIX METOJHK, & CaMe: Po3po0dKa TBOPIUX
HABYAJBHUX 3aBJAHb y MeKaxX 3HAUYIIAX I 3,uo6yBaqlB BUIMOI OCBITH KOHTEKCTIB HAa OCHOBI aBTEHTHUYHHUX
MaTepiasiB; CTBOPEHHS CIPUATIMBAX YMOB B ayUTOpil, Kl CTHMYJIIOIOTE PO3YMOBY AIAJIBHICTD 1 IIAM'ATH CTY-
AeHTIB; (POPMyBaHHS y CTY/IEHTIB 3BUYOK YCBLIOMJIEHOTO CTaBJIEHHS [J0 HABYAJIBHOIO IPOIeCy, HOro e 1
Pe3yJIbTATIB 32 NOIOMOIOK0 IPOBEEHHS CHCTEMHOI IHAUBIAYaIbHOI Ta TPYIOBOI pedIeKCll; 3aCTOCYBAHHS pi3-
HOMAHITHHUX CIIOCO0IB IpymodOpMyBaHHsA, IO CIPUAITH HAKOIMYEHHIO Y CTYAEHTIB Oaramy MisocoOMCTiCHOL
B3a€eMOJIil, MPUIOAHHA THYYKOCTI Ta aJalTUBHOCTI B CUTYAIllgX 1HIIIOMOBHOIO CILIIKYBAHHS; JeMOHCTPAII II0-
3UTHUBHOIL YCTaHOBKU BUKJIaJa4eM IIpu OI[IHIOBAHHI HABYAJIBLHOI ,HiHJIbHOCTi CTYJIEHTIB, IO € OZJHUM 3 TOJIOBHHX
(axTopiB MNBAIIEHHS IX CAMOOLIHKY; KapAUHAIbHA 3MiHA POJI BUKJIafada Ha 3aHATTI, IO Iependadae mepe-
X1JT BIJT aBTOPUTAPHUX JI0 ITAPUTETHUX BIIHOCHH Ha KOPHUCTD CIIIJILHOI Ta TBOPYOI B3aeMOIii.

Knrowosi cioBa: iHTepaKTUBHUM METOJ, TPYIIOBA B3aeMOJIis, CTpaTeril TpymodopMyBaHHSI, KOMYHIKATHBHA
KOMIIETEHII1s, HaBYaJbHE CePeIOBHUIIIE.

ntroduction. A foreign language communica-

tive competence is considered to be one of the
basic competences of a highly-skilled professional
nowadays, because it contributes much to a sus-
tainable career growth and personal fulfillment of
a professional in the age of economic globalization.
Due to European integration of the Ukraine
the demand for specialists who are fluent in for-
eign languages, especially English, has increased.
From 2014 until 2018 British Council Ukraine car-
ried out the English for Universities Project which
was aimed at providing higher quality of teaching
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English in universities of Ukraine [8]. According to
the final report of Professor Simon Borg who did
an impact evaluation research, many teachers, par-
ticipants of this teacher development programme,
“adopted more needs-driven, student-centered and
interactive approaches to their work” [9, p. 6-8].
It was also stressed that the aim can only be
achieved by means of drastic changes in syllabus,
teaching materials, methods applied and corre-
sponding teacher professional development.

It 1s obvious now, that implementation of inter-
active technologies in the study process can help
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solve the problem of effective teaching foreign com-
munication, because it produces a highly motivat-
ing and productive learning environment.

However, successful application of interactive
methods is only possible if teachers are capable of
taking a new look at many of the basic parameters of
the learning environment , such as the teacher and
student/group roles, group forming strategies, class-
room activities, assessment criteria and others.

Analysis of recent investigations and pub-
lications. It is important to mention that principal
educational approaches — humanism, behaviorism,
cognitive approach, constructivism, gestalt style of
language acquisition, etc — form the basis of inter-
active learning [3, p. 6-8].

Principles of interactive teaching foreign lan-
guage communication have been developed within
the framework of the communicative approach to for-
eign language teaching, whose objective is to approx-
imate as close as possible to real life communication
by means of simulating relevant communicative sit-
uations in class [3, p. 5-7]. Communicative approach
methodology is largely presented in research done by
E. Passov, I. Zimnyaya, I. Bim, P. Gurvich, V. Skalk-
in, V. Kuzovlev, A. Leontiev and others.

Communication as a social and cultural phe-
nomenon is studied by many sciences, e.g. philos-
ophy, psychology, pedagogy, linguistics, cultural
studies and others. All of them consider human
communication as a matter of prime importance, it
being a basic social need of a person (I. Kon, C. Le-
vi-Strauss, M. Bakhtin, I. Zimnyaya, G. Andreeva,
etc). Therefore, the need for development of effec-
tive methods of teaching communication, building
up communicative competence as a basis for all-
round development and successful functioning of
an individual is postulated [1, p. 19-20].

The character and structure of foreign language
communicative competence (FLCC) have been thor-
oughly investigated by domestic and foreign schol-
ars: V. Safonova, I. Zimnyaya, E. Passov, S. Kozak,
O. Pavlenko, I. Gez, I. Vorobyova, S. Savignon,
D. Hymes, D. Raven. FLCC is thought to be a com-
plex, multi componential concept; linguistic, socio-
linguistic, discourse and strategic sub competences
being among its main ones [5, p. 57-58].

Fundamental principles of pedagogical com-
munication in activity-based and learner-cen-
tered approaches to education are described by
Sh. Amonoshvili, A. Leontiev, I. Zimnyaya, Ye. Ko-
rotaeva, Ye. Meshcheryakova, etc [1, p. 5-7].

Organization of creative interpersonal communica-
tion in group work during foreign language learning
process was successfully developed in G. Kitaigor-
odskaya’s cooperative method of reserve capacity ac-
tivation. Problems of teaching cross cultural commu-
nication, getting familiar with foreign culture during
foreign language acquisition process are much dis-
cussed in the publications of E. Passov, V. Safonova,
V. Sokolova, C. Ter-Minasov, I. Bim, Ye. Kovalevskaya.

Basic rules of learning process organization,
materials selection criteria, syllabus content used
in the context of application of interactive technolo-
gies in higher school are given detailed description
by the prominent Ukrainian scholars: 1. Kozak,
O. Buhrii, O. Pometun, O. Sichkaruk, O. Komar,
I. Yatsyk, O. Pirozhenko, H. Piatakova, L. Yaky-
mova and others.

Pointing out issues requiring further in-
vestigation. However, many years of practical
experience in interactive learning have shown that
moving away from traditional to active teaching
modes still pose a number of problems for teach-
ers in terms of changes of basic learning process
parameters and their professional and mental ad-
aptation to this innovative learning environment.

The objective of the article. The article is
aimed at making analysis of most important chang-
es of basic learning environment parameters caused
by the application of interactive teaching methods.
The conclusions are drawn on the basis of relevant
world practice and expertise as well as the author’s
personal experience of teaching foreign languages
in a technical university.

Presentation of the main research materi-
al. Depending upon the character and direction of
interaction among all participants involved in the
study process, i.e. students and the teacher, class-
room interaction modes or methods are generally
classified into passive, active and interactive ones.
Passive methods refer to those treating students as
relatively passive objects of teacher’s purposeful ac-
tivity, in other words, students are mere recipients,
showing little initiative and not engaged in the
process of knowledge generating. Although those
methods (often called traditional ones in meth-
odology) are quite comfortable for teachers to use
because they are simple enough in organizing and
predictable concerning student feedback, they have
proved ineffective for development of student for-
eign language communicative competence. Moreo-
ver, such classroom interaction inevitably produces
an authoritarian atmosphere in class and, there-
fore, cannot be recommended as desirable, since
it does not comply with the learner centered and
humanistic approaches advocated by the contempo-
rary educational philosophy.

An alternative to passive methods is applying
active methods, involving students in active inter-
action with the teacher and their classmates. Thus,
the learner becomes a subject of the study process,
equal in his or her interactive capacity with the
teacher. Such equal interaction is an attribute of
the democratic and humanistic educational par-
adigm. Interactive methods refer to advanced ac-
tive methods whose interaction can be described as
the broadest, when learning mainly goes through
students’ interaction under the teacher guidance.
Since the development of foreign language commu-
nicative competence requires building an environ-
ment that simulates in some degree real life com-
munication, interactive methods with their various
forms of group interaction have proved most effec-
tive in this respect [6, p. 66]. Interactive methods
that are most described in methodological litera-
ture and widely practiced in universities at present
are a project method, brain storming, a problem
solving method, case study, critical analysis, role
playing and others.

Leading experts in methods and psychology of
teaching foreign languages point out the follow-
ing advantages of interactive technologies: high
student motivation, syllabus content designed to
meet student special needs, extensive use of au-
thentic materials, development of creative poten-
tial of every participant involved in the learning

[TEJATOI'TYHI HAYKU



I[TEAJATOI'TYHI HAYKU

72 «Mononuit BueHut» * No 5 (81) » TpaBens, 2020 p.

process, student personal growth through raising
their self-confidence and self-esteem, development
of student communicative skills as well as team
work skills, creation of psychologically beneficial
classroom environment, fatigue and stress minimi-
zation and many others. All of these, eventually,
bring about student high foreign language commu-
nicative competence.

However, if compared with traditional teaching
methods, the use of interactive methods requires
more teacher planning and preparation before
a lesson, professional flexibility during a lesson,
capacity and expertise to manage student interac-
tion under less predictable learning conditions. The
teacher has to be able to solve the complex task of
teaching foreign language communication, on one
hand, taking into account underlying psychological
mechanisms peculiar for the process of developing
communicative skills and, on the other hand, con-
sidering psychology of building effective interper-
sonal relationships in a student group [7, p. 64].

Let us analyze main organizational peculiari-
ties of the study process that are associated with
interactive learning principles. The first and most
important attribute of interactive learning is its
activity-based character. The teacher sets students
a learning task that can only be solved by the group
efforts through creative interaction, which is de-
scribed by L. Kulikova as involvement into unified
creativity space [4, p. 10].

Such classroom interaction is characterized by
a high degree of cognitive and emotional activity
of all participants. Student cognitive activity is
stimulated by means of gap tasks that correspond
to problem-solving approach in education. When
choosing or creating interactive gap tasks, a teach-
er needs to consider not only an existing level of
student foreign language communicative skills but
student interests, age range, psychology as well.

In order to achieve a productive group interaction
in class, it is also of importance to build such a learn-
ing environment that will encourage students to in-
teract with much enthusiasm. In this respect one
should mention a small but meaningful stage in the
structure of any foreign language lesson (it usually
takes approximately ten minutes) — warming-up or
lead-in. Warming-up/lead-n tasks are designed to
prepare students mentally and emotionally for ac-
complishing a particular learning objective.

Traditionally, foreign language teachers use
warming-up activities at the beginning of a lesson
so that students may switch easily to a foreign lan-
guage communication and get them prepared for
performing new communicative tasks. Neverthe-
less, warming-up might be a good start for any stage
of a lesson, used as energizers (an effective means
of fatigue relief, both mental and physical), and
they may contribute to a successful ending of a les-
son, leaving positive impressions afterwards and
motivating students in persisting in their learning
activity. With the view to saving class time teach-
ers tend to neglect warming-up activities or these
might become routine and predictable tools, which
eventually may result in the opposite effect: damp-
ing learner verbal and cognitive activity.

Since any conscious activity of a person ought to
be followed by thorough reflection on actions done,
achievements, mistakes made etc, thus forming

the basis for the following positive development of
a person, the stage of reflection in an interactive
lesson 1s of critical importance [1, p. 22—-23]. It is at
this particular stage all participants of classroom
interaction, all together and individually, should
speak about what facts they have learnt and skills
have acquired, positive feelings they experienced
or, vice versa, about things they have failed to cope
with and why. It is worth emphasizing that stu-
dents should try to produce mental as well as emo-
tional evaluation of learning goals met and learn-
ing process as such.

Positive emotional atmosphere that is associat-
ed with the interactive learning is a basic condition
as well as the result of an efficient group interac-
tion. Both productive and creative verbal and cog-
nitive activity and a high level of foreign language
communicative competence can hardly be achieved
without supportive classroom environment. When
a learner feels secure, is not afraid of making a mis-
take or looking inferior, his or her memory works
at its best. Psychologists have long proved that
emotional memory has a unique capacity of retain-
ing information involuntarily and permanently; as
a result, memorizing process is much boosted and
there is no need for repeated material exposure.
Therefore, a teacher’s capacity to build an encour-
aging classroom environment so that to help all
participants of the interactive learning process es-
tablish informal, equal and emotionally intensive
and positive relationships, which are primarily
based on respect, cooperativeness, friendliness, all-
round support and interest, becomes a fundamen-
tal rule of interpersonal interaction organization in
the opinion of G. Kitaigorodskaya [7, p. 5-7].

Another requirement that is vital for successful
implementation of interactive learning methods, in
the author’s point of view, is how students are di-
vided in groups or pairs in class. Basically, there
are three main strategies to student group form-
ing in class: groups are formed according to student
preferences, the teacher preferences and randomly
(using various random techniques). In the tradi-
tional learning environment it is the teacher who is
to define student group members. Here the teacher
takes into consideration, as a rule, students’ par-
ticular abilities as well as their psychological pro-
files and compatibility. However, this teacher im-
perative as to choosing student partners (no matter
how much justified it might seem), if used on a reg-
ular basis, imposes on students their teacher will
and eventually preconditions development of stu-
dent behavior patterns peculiar to an authoritarian
classroom environment. So, in interactive learning
classes allowing students to choose their partners
for themselves is considered to be sensible at the
initial stage of class interaction, when students’
relationships are just being formed, which helps
minimize possible stress, prevent students from de-
veloping an inferiority complex and generally cre-
ate favorable psychological conditions for efficient
classroom interaction. Later on, when students get
to know each other, the teacher should encourage
them to leave their “comfort zone” by applying a va-
riety of random group forming techniques, as this
useful tool trains best for real life communication
with its multitude of speech styles and behavioral
strategies of participants. Thus, students gradually
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collect their own baggage of interpersonal interac-
tion experiences, get flexible in different situations
of foreign language communication.

In order to prevent possible conflicts among all
participants during a lesson, the teacher ought to
declare in the beginning and monitor afterwards
the rules of class etiquette that include the follow-
ing maxims: all participants are equal notwith-
standing their age, experience, academic achieve-
ments, everyone can hold a different opinion, direct
criticism of one’s personality is prohibited and
others [2, p. 34]. It should be mentioned that class
etiquette must be discussed and approved by all
participants from the very start of the teacher’s as-
sociation with a student group.

And, finally, it becomes obvious that the imple-
mentation of interactive methods in class requires
a drastic change of a teacher role. A classic authoritar-
1an type gives way to a less spectacular type — a man-
ager of the study process, a facilitator, a moderator,
who has parity with students in respect of class inter-
action. By means of positive assessment of students’
achievements all through their interaction, appreci-
ating each learner as well as group contribution, the
teacher does his or her best to foster student self-con-
fidence in acquiring a complex foreign language com-
municative competence. Such positive predisposition
of a teacher must be a key assessment strategy re-
garding student/group performance [7, p. 61].

In that context, it is worth pointing out how
much assessment criteria are to be changed in view
of the fact that efficacy of a learner speech activity is
measured not only by the correct use of vocabulary
and grammar patterns but also by meeting commu-
nicative goals within a particular communicative
situation requiring that speakers should follow an
appropriate speech behavior style. So, these inter-
mingled aspects — language and behavioral — are to
be considered in overall assessment. “Besides, any
interaction involves a build-in assessment, infor-
mal and personal, by their participants ... Partic-
ipants continuously assess each other’s language,
not from the point of view of pedantry, but from
the aspect of function and meaning” [10, p. 83]. And
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above about changes of basic learning environment
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