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EXTENSIVE ENGLISH READING FOR DEVELOPING ACADEMIC READING SKILLS

Summary. This article deals with the possibilities of implementing extensive reading into the language cours-
es of universities to develop academic reading skills. Academic reading and writing are, in many ways, new
to students upon entering university. The task of language trainers and teachers is to find creative, relevant
and useful ways to show students what the skills and practices are in relation to extensive reading and aca-
demic reading and how to use. In addition to course assignments, a substantial amount of academic reading
is required in order to write high-quality research papers. A trained reader has a systematic technique for
finding the most information in the least amount of time. The author confirms the positive results of using im-
aginative literature in the educational process, in particular, adapted books in English. The article concludes
that a meaningful choice of fiction and non-fiction literature recommended for students for extensive reading
is an important task of a modern English teacher. Studying existing adapted English-language books for the
purpose of selection and use in the learning process is a prospective area.
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3ACTOCYBAHHI EKCTEHCUBHOI'O YUTAHHSA AHIJIIACHKOIO MOBOIO
JJId POSBUTKY HABUYOK AKAJEMIYHOI'O YUTAHHA

Anoramia. V cTaTTl po3riAgarThCSa MOMKIIMBOCTI BUKOPUCTAHHS €KCTEHCHUBHOIO UMTAHHS AHIJIIMCHKOI MOBOIO
U1t HAOYTTSI TA PO3BUTKY HABUUYOK aKAJIEMIYHOIO YUTAHHS Y HEMOBHHUX BUIIMX HABYAJIBHUX 3aKJIAIaX 3 ypaxy-
BAHHSIM 3POCTAHHS POJII AHIJIIMCHKOI MOBH SIK IHCTPYMEHTY HAYKOBOI KOMYHIKAI1. ABTOPOM 3’sICOBAHO, IT0 €KCTEH-
CHBHE YATAHHS PO3IIUPIOE OCBITHI MOKJIMBOCTI B ITPOITEC] BUBYEHHS CTYIeHTAMU aHTJTiHichkol MoBH. [IixTBepmke-
HO IIOJIIIIIIEHHS HABUYOK YNTAHHSA 1 IUCHMa, 3POCTAHHS CJIOBHUKOBOIO 3aIIACy, & TAKOMK IIIBUIIEHHS CAMOOIIIHKA
1 MOTHBAIII] CTYEHTIB IIPX BIIPOBAKEHH] €KCTEHCUBHOIO YMTAHHS y HABYAJIBHUN IPoIec. ABTOPOM 3aIIpOITOHO-
BAHO BUKOPHCTOBYBATH B IIPOIeCl HABYAHHS aJAIlITOBAH] KHUTH Ha aHTVIIMCHKIM MOB1. 3BasKa0YM HA TIO3UTUBHUM
BILIUB BHKOPHCTAHHS QHIVIOMOBHOIO Xy/JO/KHBOTO TEKCTY B IIPOLeCi BUBYEHHs aHIVIHCHKOI MOBH 5K 1HO3€MHOI,
IIPOIIOHY€THCS 3aCTOCYBAHHS BIAIOBIHOI Xy/I0MKHBOI JTITepaTypy, K& OKPIM BUBYEHHST MOBH CIIPHATAME POSBHT-
Ky CBITOIVIsZlY 1 KpaiHO3HABYO! KOMIIETEHILI CTyIeHTIB. 3a3HAYA€ThCs BAsKIIUBICTD OOPAHHST TEKCTLB, 0COOINBO HA
[I0YaTKy POrPaMU 3 €KCTEHCHUBHOI'O YUTAHHS, TAKUM YMHOM, 11100 KHUTH OyJIX ITIKABI JJIS CTYJEHTIB Ta He Haj-
TO MIEPEBUIIYBAJIH IX 3ATHOCTI J0 YATAHHS HA aHIVIUCHKIN MOBi. OOr'pyHTOBYETHCS, 10 YATAHHS IAITTOBAHUX
KHUT MO’Ke 3aCTOCOBYBATHCH HA ITIOYATKOBUX eTarax (POPMyBaHHS 1 B IIPOIIEC] POSBUTKY aKaIeMIYHOI IPAMOTHOCTL
MAanOyTHIX (baxiBuiB 3ayBaskeHo, 10 HAJIEKHA Hi,HI‘OTOBKa BUKJIQJAYIB /I BUKJIAOAHHS 1HO36MHOI MOBHU cTy-
AleHTaM Moske BUPIIIATH OLIBLIICTD IIpo0JIeM, N0B'I3aHAX 3 YNTaHHAM Ta BubopoM aganToBanux kHur. Ha ocHosi
FOCJLKEHOT0 MaTepialy HaJAlThCA 3araabHI PEKOMEHJAI]! MO0 MOE[HAHHS eKCTEHCHBHOIO 1 IHTEHCHBHOIO
uynTaHHA. TaK0¥X KOHCTATYEThCS, 10 YUTAHHS HAYKOBO-IIOMYJIAPHUX KYPHAJIIB, IPU3HAYEHNX [IJIS IIIUPOKOL ay-
IHUTOPII, JOIIOMOSKE CTYIeHTaM-II0YaTKIBIIIM OBOJIOMITH HAYKOBOIO JIEKCUKOIO, 30KpeMa, 0a30BOK0 TEXHIYHOK TePMi-
HoJstorien. ABTOp BBasKae JOIUIBHUM KOPEryBaHHS IIIAXO0/y J0 POOOTH 3 aHIJIOMOBHUMU JI3KEPEJIaMU, IIPU STKOMY
CTYAEHTH MATAMYTb MOKJ/INBICTD He TIILKY IIPAIIOBATH 3 TEKCTAMHM HA IIPeIMeT iX IepeKyIaay, aHaidy JIEKCUKH,
rpaMaTHUKX Ta paseosiorii, ajie HaBUaTUMYThCA 0e3I10cepeIHbOMY BUKOPHUCTAHHIO TEKCTIE B AKaJeMIYHUX ILJISX.

KirouoBi ciioBa: excreHCHBHE UNTAHHA, aKaIeMIYHe YATAHHA, aKaJeMIuHa IIIr0TOBKA, 1H03eMHA MOBA, BUIIIA OCBITA.

Analysis of the latest studies and publica-
tions. It is a well-known fact that reading helps
develop a literate speech, making speech lexically

Problem statement. In view of internation-
alization of education, foreign-language com-
munication competence became the cornerstone of

academic and professional mobility of future spe-
cialists. Considering the concept of lifetime edu-
cation, teaching foreign languages becomes more
and more complex, necessitating identification,
application and improvement of numerous vari-
ous approaches and instruments. Among the new
challenges which modern education has to face are
formation and development of academic literacy of
future specialists, considering the growing role of
the English language as an instrument of scientific
communication. When teaching English at higher
education institutions of nonlinguistic specializa-
tion, attention must be devoted to development in
students of academic reading and writing skills.
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full and correct. Numerous scholars devoted their
works to reading as an important activity in the
course of teaching a foreign language and to read-
ing methods (Kachalov M.O., Kostylev P.M., Bon-
dareva Y.P., Chystiakova H.V., Stepanov 0.0.,
Firsova A.M., Kartseva E.V., Matvieiev S.O.,
Popova T.V., Lytaieva M.O., Talalakina Y.V., Olei-
nik A.N., Nuzha I.V., Shchemeleva 1.Y. and other).
M.O. Lytaieva and Y.V. Talalakina studied such
a phenomenon in modern pedagogy as academic
ability, in particular, academic reading [1]. Teach-
ing academic reading is an important aspect of pre-
paring specialists at higher education institutions.
Numerous difficulties arise when developing aca-
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demic reading skills and the related academic writ-
ing skills. To achieve the goals of academic reading
by beginner researchers, P.M. Kostylev defines the
following reading strategies: inquisitive, concise,
in-depth and contextual reading [2].

Highlighting the previously unsolved
parts of a general problem. The problem of
teaching full-fledged, productive reading with im-
perfect mastery of a foreign language climbs high-
er and higher on the agenda. Gaining cognitive
communication ability and the skills of conscious
reading with clear understanding of the content is
an important objective for students learning Eng-
lish. A situation can often be observed, when the
teaching of reading becomes a work on texts, 1.e.,
reading aloud, formulating questions and answers,
written translation, narration, etc. In the course of
teaching a foreign language, insufficient attention
1s devoted to reading as a form of language activity.
Teaching future specialists the skills of academic
reading and writing is also virtually nonexistent.

Formulation of goals. This article considers
the possibility of using extensive reading in English,
particularly adapted works of fiction, in the course
of learning a foreign language at higher education
institutions of technical specialization. Considering
the already published studies, the purpose of this ar-
ticle is to analyze and substantiate the use of exten-
sive reading in English to gain and enhance academ-
ic reading skills. In this regard, it seems prudent to
adjust the approach to the work with English-lan-
guage sources by shifting emphasis from the trans-
lation of a foreign-language text to the immediate
use of that text for academic purposes.

Description of study. The need to change the
stereotyped perception of English-language liter-
ature by students and to teach them adequate ap-
proaches to reading (in particular, to teach them
academic literacy) is a contemporary objective in
preparation of modern specialists [4]. Professional-
ly-oriented textual educational materials are used,
as arule, in the course of learning a foreign language
at higher education institutions of technical special-
ization. English-language works of popular science
and publications about the latest technologies adapt-
ed for reading by beginner students, etc., are virtual-
ly unavailable. Therefore, beginner students not yet
proficient in English enough to receive satisfaction
from what they read encounter certain difficulties
with reading and understanding what they read. In
insufficiently motivated students, these difficulties
may lower their motivation even more [3]. As follows
from the studies by various authors, limited cogni-
tive abilities of readers do not allow them to find and
highlight all potentially interesting ideas in the text,
especially in the conditions of rapidly growing num-
ber of scientific publications [6].

In order to avoid this situation, the author of this
article draws attention to adapted English-language
works of fiction, which could be successfully used to
get students interested and to raise their motiva-
tion. These books would be helpful for comprehen-
sive development of students, stimulating in them
active self-cognition and research activity [4]. An
adequate selection of books can reveal country-spe-
cific linguistic aspects to students, because they can
learn from books about social and cultural order of
a foreign-language society. In addition, independent
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reading in English helps develop an esthetic taste
and independent work skills in students [4].

Positive features of a fiction text include orien-
tation toward the person’s general cognition and
absence of the need for specialized background
knowledge. The compositional structure of a work
of fiction continues to draw interest during the
entire process of reading. The meaning of certain
words becomes clear from the context. There is an
option of choosing the beginner, intermediate or ad-
vanced level of complexity of adapted English-lan-
guage books. Adapted English-language books are
best suitable for extensive reading, i.e., reading of
the largest possible number of simple books.

The author states that extensive reading helps
enhance academic reading and writing skills in stu-
dents. We know that the components of academic
reading include the ability to understand specifics
of the text’s logical construct, the ability to retrieve
information of general or more private nature from
the text, the ability to guess correctly the meaning
of unfamiliar words from the context [7]. According
to definition, academic reading represents a sepa-
rate form of reading aimed at extracting informa-
tion from the texts of popular science and scientific
language styles, analyzing the structure of a scien-
tific text, and eventually, creating a secondary text
(abstract, synopsis, etc.) [1].

The results of a study by M.A. Nhapulo, E. Si-
mon and M. Van Herreweghe, described in their
article, convincingly prove “that extensive general
reading transfers to academic reading skills” [5].
30 university students participated in this study,
which continued for four months. After implement-
ing an extensive reading program, an increasing
reading speed and better understanding of the text
they read were observed among the students. How-
ever, motivation of students for reading increased
very insignificantly, if at all [5].

A study of students’ motivation for, and attitude
toward, extensive and intensive reading, performed
by Deniz Erguvan, is also worth noting [8]. Based
on the results gathered for 54 students, the scholar
asserts that students are not always able to assess
and synthesize information received during read-
ing, and are almost never interested in reading for
pleasure. However, if students select a text them-
selves, it increases their motivation and confidence,
and as a result, develops a more positive attitude
toward reading and learning the language. Ergu-
van even says that “there is a global reluctance to
read printed materials” [8, p. 148]. She concludes
that in order to encourage students to read, read-
ing must be an obligatory component of the course.
Deniz Erguvan generalizes the opinion that both
extensive and intensive approaches must be used
as mutually supplementing [8].

Therefore, based on the results of studies, the
author suggests using adapted English-language
works of fiction both for in-class and independent
work of students. In order for extensive reading of
these works to bring the most benefits, it is recom-
mended to start with those English-language books
which the students have already read translated in
their native language. This approach must increase
motivation of readers from the very beginning and
keep them interested in continuing to read. Read-
ing adapted English-language literature can be
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regarded, with certain assumption, as extensive
reading, which in turn, helps enhance academic
reading skills. The next step in mastering the read-
ing of specialized scientific and technical literature
could be reading English-language popular science
magazines for a broad audience. As a rule, maga-
zines of this type publish texts about science and
technologies in an interesting and comprehensible
form using the latest terms and concepts. Read-
ing popular science magazines will help students
in mastering scientific lexicon, in particular, basic
technical terminology.

Conclusions drawn from this study, and
further development prospects. This article re-
viewed the advantages of using extensive reading
in English to gain and enhance academic reading
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skills. Academic reading and writing are, in many
ways, new to students upon entering university.
The task of language trainers and teachers is to find
creative, relevant and useful ways to show students
what the skills and practices are in relation to ex-
tensive reading and academic reading and how to
use. Considering the positive effect from using Eng-
lish-language fiction texts in the course of learning
English as a foreign language, it is proposed to use
works of fiction (in particular, adapted English-lan-
guage books) in the learning process for linguistic
and esthetic development of students and to devel-
op academic reading and writing skills in students.
Studying existing adapted English-language books
for the purpose of selection and use in the learning
process 1is a prospective area.
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